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of tbe

| AMERICAN ASSOCIATION
of COLLEGIATE REGISTRARS

TH_E PLACE OF THE REGISTRAR IN THE_}.J'

EDUCATIONAL PROGRAM
FRANK PIERREPONT GRAVES

' 'IN ACCEPTING the 1nv1tat10n to address thlS 1mportant Assoaa-: =

tion and in acquiescing in the choice of a topic, T was not sur- =

L prised to learn that almost annually during the past three decades this e

- orgamzatxon has attempted to tenew the faith of its membersh1p TR

_in their high calllng by reviewing various aspects of theu‘ place in the R

-academic scheme of things. I compliment you on your desite to
- keep before you the s1gmﬁcance of your duties and. responsibilities.. - =
After all these years there is little that can be said which has not-= -~ -
“already been said from your annual fostrums about the 1mportance

o of your professmnal offices. But if empha513 can be achieved by repe-

tition, as our thetorical friends insist, it may ‘be useful for'me to wul
~ draw the picture I see of the reg1strar s place in the educat;onal pro-' e

L gram of a college or university.

1 believe it was one of your own members Who mote than ﬁfteen"‘f L

'years ago summed up rather graphxcally some of the duties of the =~ -

- collegiate reglstrar when Jenme M Tabb of State Teachers College
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- To guard with jealous care the interest
“. . Of all within our walls that may pertain - S
To faculty or student, and to gain =~ - . - =
. Such knowledge through the measutement, the test,
.~ The dreaded questionnaire, and all the rest, '_ L
..~ That President or Dean, if they would fain -~
-+~ Have information, quickly may obtain =~
~~The data sought; and further, on request -
- To gather such statistics as may lend -
< Assistance to some “‘seeker” from afar; -
.+ To entertain all the office guests (who spend .~
-+ An hour or so, however rushed you are)— =
-~ Such is thé “job”"—a hard one; and, poor friend, -
- You recognize yourself—The Registrar, = =

o Time was when the tasks set forth by Registrar ‘Tabb constituted

o _the major portion of the duties of the registrar, The evolution of the. - =
.o office has been one of steady progress from the registrar as a keeper =~
. of records for the president to the registrar as a constructive ad-

~ ministrative officer of the college. Your duties are now inseparably

. linked with the educational and curricular program of the college you .

- serve, Of course, it is true that even today in some cases the duties
. of the registrar are performed by a member of the faculty ‘burdened

S  with teaching duties. In these cases, the work of the registrar is con-
fined chiefly to checking and filing student records. This task is fre- ~

| _"qucnt_ly'per_fc')rméd" in':iatej‘aftémoon after the completion of a full =
day’s schedule of teaching.” Compensation for such wotk; if any,

- usually consists of a small sum added to an academic salary. But
.+ many institutions. have come to learn the importance and value of . -
o the registrat’s position in the day-by-day direction and execution of = -
e an _educationgl___ plan. In these rather: he’ctibda}%s.bf 'shifting' trends

- 1n curriculum and of minimizing quantitative, requirements for grad-

uation both from secondary school and from ‘college, the registrar -

" has had thrust upon him a significant and difficult responsibility.

..__-__:'Art'this-p'c_)in._t; it may be helpful to dwell for a moment on the =
- theoretical position of ‘the registrar, He s essentially an executive

‘officer. Educational - policies and plans are devised by the college - -

- administration, and authorized by
“legislative power. These latter functions are relatively simple com-
- pared with the task of actually putting policies into effect and makingﬂ
 plans work. This, in great measure, is the arduous task of the regis-

‘the faculty in the exercise of its =~
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" trar. As an illustration,"_ in an unrelated field, of the distinction I

have in mind, I cite the recent expetience of the British government

with the problem of air raids’ precautions. The administrative officers

 of the Home Office, comfortably detached from the actualities of o -

the 51tua.t1on carefully devised a statement of the objectives to be

o sought in protecting the English people from sudden death from

the air, and constructed the general principles that should govern
“the realization of these objectives. Having done this to their com-

plete satisfaction, they transmitted the regulatlons to'the governing .-

. officers of the cities, boroughs, and towns, with instructions to pro-

- tect their people from air attack. It was these local officers who were -~ - .

compelled to struggle with the executive tasks of putting the ad-

. ministrators, who were called upon to- grapple, without the guide .
- of precedents or experiences, with the problems of untrained per-

- sonnel, of inadequate or non-existent equipment, of an alarmed but
ignorant and often non-co- operatwe populace. If England, in the_"'

event of war, succeeds in minimizing the horrors of attack by air, - |
the credit will be due more to the ingenuity and common sense of

~ the executive officers of the local govemments than to the clo1stered_ -

admmlstrators in Whitehall. R
-~ Happily, the r.eglstrar is not faced w1th 50 grim a task but h15' o
- functions are similar in kind. To take a minor instance, the regis--

trar-is usually supposed to find rooms in Wthh classes may meet,
Should the dean or faculty be mastered by a brilliant idea mvolvmg -
the drastic rearrangement of class schedules, in the interest of real

or assumed educational efficiency, the registrar is not supposed to .
“interrupt with the purely practical observation that rooms are not =~

~available. It is his job to see to it that space is provided. Agam the.
" administration or the faculty may decide upon a wholly new setof
-~ principles to govern student accounting. To the registrar is assigned -

- - the incidental task of re-tralnmg his staff to the new requirements, of

dev1smg new forms, even perhaps mstallmg new machinery, and, S

, most 1mp0rtant of all of explaining new procedures to bew;ldered.___, S

and suspicious students nay, at tlmes to equally bew1ldered memb____.;

L bers of the faculty. -

. For the cffective performance of the busmess of executmn the "
'reg1strar must possess, of, acqulre a rare combmatmn of skﬂl adapt- IR

g .' ablhty and tact

Largely because he 15 an executwe ofﬁcer the reglstrar is often_'.-‘,*.
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-+ _responsible for continuity in educational administration. He is best
. able to interpret and apply new policies in the light of the past. .

- This function has assumed major importance as collegiate educa- .
... tion - has -become increasingly dynamic. No institution can. break -
- entirely with its' past. New ideas must be adjusted to conditions

created by old. The registrar’s office is the one office which has had

~ to' maintain a sane, smoothly-functioning - progtam  which could

- keep abreast of changes in the old order of things while at the

-+ same time making way for new policies and trends. It is the office
.. which bears the burden of bridging the gap between old curricular

“systems” and new ones to the protection of the student in col-

- lege, the former student, and indeed of the entire institution it serves. -

. Of course, the problems which I have just mentioned are rela-

-~ tively ‘new. I'could cite one institution which, twenty years ago,
- prepated its annual bulletin by changing the dates in the announce-
.. ments of the year before, and noting faculty changes caused by death.
. Thete was a paradise for the mechanistic and unimaginative regis-

© trar. But those. days . have .gone‘.-} Now, the registrar must be an - o

o - educator in every sense of the word.- He must make himself familiar
:+with current educational thought. He must understand the philo- -
- sophic bases of new programs and be prepared to carry them out

-even though he disapproves of them. This is one of the most dif- "

~ ficult and delicate duties of the executive officer. It is not often

~ hard to execute a_policy for which one has personal enthusiasm, but =~

- it requires moral stamina and a stetn sense of loyalty and respon-

. sibility to execute a policy of .which one disapptoves. These quali-

- ties the registrar must possess, and ‘they ‘are without price and

* - beyond praise,

-7 .. Consider for a 'iri(jmer_it.‘_the'srign'iﬁtahcenof fhe persbhal contacts

~ of the registrar. Usually, he is the first person on the campus whom - -
- . the proud parent and the prodded progeny meet. Certainly, he is like-
. ly to be the first official the bewildered freshman meets. On that en-

- counter _mé_ly.‘df:‘pe_nd tl_le_' 'd_ecisi'o'n of the student and his parents as
- to whether ot not he will matriculate. This is not a trivial matter.

. In thge:_aggrcgate,? the hundreds of similar encounters through the
:r.'_-years_:l?gcorr_l_e.:'a_‘ definitely - contributing factor in the history of
."a college and 'go far to determine the type of educated product it

- sets loose upon a suspecting world. There ate literally hundreds of

- students who have made last-minute shifts in college patronage, not
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because of dlsappomtment over curriculas oﬁermgs but because of
- the way in which the registrar went about the business of his office
- when the student first approached him. Vastly more nnporta.nt than

the material damage which a non- co-operative or “wooden” registrar

can do an institution and its educational program, is the possible

‘injury to prospective students. The opportunity to- launch good |

. students on a college career with a firm scholastic purpose, with
- a constructive social attitude, and with 2 healthy moral outlook

may easily be lost. In makmg these crucial petsonal contacts, the
- registrar must possess that wisdom which comes from an under- T
- standing of and sympathy with the problems and aspirations of

young people; he must be able to conduct the business of his office
in a firm but kindly manner; he must guide and direct without
officiousness. He holds in his hand a most important key to stu-

dent-administration reIatxonshxps and to the student’s academlc suc-

cess or f axlure

- The registrar’s personal student contacts do not, of course, stop.'
- at the point of matriculation. It was said frequently in older days -
- that the only time a student saw the dean was by special invitation.
after the student had been in trouble and that those who stayed out
of trouble stayed out of the dean’s office. (Occasionally a student has =~~~
. been known to get into difficulties and' still escape the carpet, but . -
that is beside the point.) Certainly, this cannot be said of the
- registrar, whom every student has constant need to consult. There- = ;
- fore his attitude may well be of more sxgmﬁcance and mﬂuence LT

than that of any othet college officet.

Th1s attitude may assume phys1cal form in a counter thh a sl1d e e
. ing window, behind which sits a clerk in a cage. Such an arrange? S
ment gwes an air of business-like efficiency. But an educational in- -~ - -
~ stitution is not a business concern, and a registrar, as you and - =
- see him, is not a business man but an educator. He, therefore, cannot PR
afford to destroy his effectiveness as an educator by surroundmg:
- himself with the paraphemaha of a business office. The wise regis- o
- trar does not deal with students as with custorners, but as with -~
~ friends, whom it is his pleasure to help and serve. His surroundings
- can be made to suggest friendliness, even though the budget may,._-rl_ﬂ' o

) “not run to oriental rugs or brocaded hangings.

' We hear so much today of culture, that elusive quahty supposed T
: to permeate the college campus It is not 2 quahty whxch can be__:?;; N
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'- taught it is not found in one course of study more than in another-
“ it is rather sornethmg which the college student absorbs through the

- channels of college contacts and traditions. I know hundreds of .
" students who will attest that they got their real glimpse of the ideal

as’it emanated from certain campus figures who may have had little
- or nothing to do with the teachmg of a so-called cultural subject. A

-~ college may properly expect that the registrar will be one of those - o
..':  agents through whom the indefinable, intangible 1deal of culture and_ L
~ refinement will be transmitted to the student body. '

.- 'The registrar is a vital factor in mter-ofﬁce and mter-department _
co- operatlon His is the central focal ofﬁce of the institution. For
- this reason he can become an effective agent in institutional co- opera-

o tion. It not infrequently happens that colleges lack unity of purpose. |
. because of the. clash of interests among departments of instruction-

and because of personal differences among members of the faculty.

- T have often thought that the provision of separate departmental and. =
S faculty offices was amistake, eagerly sought for and greatly prized
- though they are by members of the staff. In the relative isolation of

~such offices- they tend to develop attitudes of independence, sepa-- -

- ratism, even antagonism. Misunderstandings, not promptly resolved

by personal contact and conference, may readily be magnified into

* feuds. The office of the president or dean with its atmosphere of

'authorxty and power, is not the most effective place in which to

- bring: about mutual understanding and co-operation. But the regis-
" trar, if he is able to command the respect and’ confidence of the

. faculty n general isina strateglc p031t1on to unite'into a common - -

- “whole opposmg factlons in the personnel With him they may meet - '
" as friends and’ equals. Granted that he can approach problems of . -~
. personnel objectively and judicably, he may be largely instrumental .
.+ in creating a college out of an aggregatlon of mdependent depart-‘ |

~ ments of instruction.

. The reglstrar may and should become an educatlonal statlst1c1an .

It was not 'so long ‘ago’ that college ‘administrators  and college
faculties were content to have the registrar record grades and add

" or subtract credits, and to report his inexorable computations upon

- which alone judgments of academic success or failure could be based.
 Other personnel data which might be accurnulated were found useful, .
if at all, to impress inspectors.from accrediting associations or to =

_ furmsh the matenal for extenswe statlstxcal tables to be mcorporated_.-.
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in an annual report. That day is fast fading. Admmlstrators and |
-faculty members more and more are dernandmg significant 1nforma~ o

tion which will reveal to them the kinds of individual petsons with
whom they have to deal. The modern registrar must know the -
meaning of the word “measurement.” He must know what cdu-
cational factors can be measured and what yard-stick has proved
most successful. Equally important, he must know what cannot be -
measured. He must understand not only the uses, but the limita-
tions of existing tests. He must choose wisely, and as wisely use data

which will aid the college in- makmg of itself an educahonal in- R

 stitution.
- The registrar should be the agency through Wthh the institution

learns to know itself. There is a growing distrust of the efficacy of =~ '

- “surveys” and ° 1nspect10ns of colleges and universities as made
by outside agenaes If the institution is intent upon a continuous

- and consistent self-survey, it is the registrar who should be relied =~

‘upon to provide and to mterpret the essential information. He may
" thus become 2 scholar in the field of education, influencing and

. guiding the efforts of the ‘college more fully and eﬁaently toward

 realizing its objectives and fulfilling its destiny. -

Still another important function of our versatile registrar is that S
of interpreter. Not only must he be able to interpret-odd assort- .~ - -
ments of secondary school credentials but he must also know ac- - -

" cusately what neighboring or distant colleges are doing educationally,
~ He must be a past master in the art of interpreting the educational
~ policies of his own institution for other registrars to whose institu-

- tions students may seck transfer with advanced standing. In turn,

" the registrar must have an accurate estimate of the educational cah-_':

~ ber and integtity of many other colleges in order to deal fairly with S
the credentials of students. Much of this knowledge comes from : -

- the experience of Watchmg the partial product of these institutions .~ e

~as they attempt to orient themselves to a2 new college and its .

. educational. program. Happy is the college whose registrar can see” -
. the student behind the transcript, who can interpret. grades and
o CfEdltS in terms of some youngster’s: tribulations and tnumphs' FRAN
~ You asked me to discuss the place of the registrar in the educa-'_*u-'f:-'. S

B tlonal program. -1 have tended to descnbe some of the qualities and
','ﬁ'_attnbutes which have occurred to me as cssential for the per- =
"formance of the dutles of your oﬂice because I feel convmced that EAREI
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o the place of the reglstrar w1ll be determmed almost wholly by the .
. character and the ability of the person who fills the post. And
. while I suppose it would be too much to expect that any one -

-:living man or woman could have in full measure all the character- =

- istics I have mentioned, I think it is safe to say that I have presented

. a composite picture of the members of this Association. In so far R

o - as this is true, you need not greatly concern yourselves with your -

. place in the educational sun. Influence and leadership will be yours, -

. '_ 7"._because you are people who have both techmcal skill and an under
e __jrstandmg spmt n S .

MR GANNETT Madam Pre51dent I have been most mterested in

S ;ILIDr Graves’ 1nsp1rat10nal address. His mention of our beloved Miss

L ‘Tabb was, I think, most happy We-all recall Miss Tabb when she_'

' ~was for many years a regular attendant at our meetings. R
- It seems to me that Dr. Graves has presented a real chaﬂenge in
s hlS address. Our organizations, out institutions, vary in their make-up -
-2 and government. Whether the registrar is largely a cletk or a mem-
- ber of the administrative board, he has within his own power the -
R ability to reach the’ goals which Dr. Graves has presented. We owe
L hun a debt of gratltude I thmk for this msplrailonal address |
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JAMES LEWIS MORRILL

ORDS TAKE On new meanmgs with new times, Even “‘seman-.

tics” is not quite the same in Stuart Chase’s view, The old s

problem of “'selecting students requxres new - definition and di- -

© - rection. It has lost its earlier meaning and 1mportance

"The old idea, so long the subject of our earnest but largely._
theoretical attention, was the notion that we might find some way -
to select those students: for college admission who would. survive

" and proﬁt from what the college offered.. Conversely, there was o

~ the equally important notion of the “‘sieve”—some dev1ce to screen
__ out and reject the unft.. N
“Time and the tradition of academic conformxty, along with edu~ "
~ cational measurement and research, have largely outmoded both
~ aims. The vast undercurrent of an irresistible American intention

to obtain educational opportunity for all has swept around,’ and |

. past the foundation-pilings of our too slender philosophy. o
- The newer meaning and emphasis of selection must be the chal-'- .

| lenge to select, in the sense of differentiating, our students already o :
~in college: to appraise their past achievements, their present capaci- =

" ties, their needs and interests—and then to make this diagnosis the

pomt ‘of departure for more soundly selective treatment and train-
* ing in terms of individuality. It not thls the ummstakable lesson of AR
. outtime? T

- Wood, Bngham Toops Douglass and a dozen others have shown o

- how-many holes thete are in the sieve—the sieve of college entrance -
examinations, of the fixed pattern of required units for admission,
~ and of subjective ratings. Tyler's work has shown that the predictive -

" correlation between intelligence tests and college grades will collapse -~ .-
~under improved course planning,. better teaching and more.valid

" measurement of things learned, applied and retained for future use.

" New researches are reported with: almost monotonous regularity to-'v__ e
. substanttate these findings. You will recall the Ursinus College study, Lo

reported a year ago by your fellow-registrar, Mr. Sheeder.

- These mote or less isolated. investigators we have still managed":._'i.-:_" :
| to ignote;. pretty much not’ altogethet, ‘however, for' they have . - .-
_been 1rr1tat1ng smpers at our most preaous pretensmns But a bar- L
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- rage of heavy artillery is too big to be ignored. I refer to Bulletin No.

29 of the Carnegie Foundation, “The Student and His Knowledge.”

" ‘The shoe is finally on the ‘other foot. It is ozr burden now to
. prove: that the presctibed curriculum accomplishes much more than
- the discredited  elective system; that real learning is greatly aided

" ; by routine teaching methods or - that toutine grading measures it;
. that the college diploma is a certificate of growth and accomplish-

: - ment rather than-a time slip; that our institutions are organized, or .
- our faculties minded, really to find out where their freshmen are
. educationally, to recognize the fact they can’t all be at the same

. place, and then to lead them forward each at his own best pace and in

- ~-a direction feasible and desirable for him. Since our standards are

. unreliable and because whatever accurate appraisal we do make of

- student achievement, petsonality and - capacity " are largely disre-

garded and unutilized, it is our burden to ptove that the care and

. effort spent in selecting students for admission are not largely wasted.

©These are the taken-for-granted contentions, shattered by the

.. Sutvey. We have not denied the principle of individual differences
- . in personality, emotional and social adjustment, interests and in- .
- centives. But in the area of leatning, which no one denies is the real
-~ business of any educational institution, we have persisted in re-

- garding student similarities as more -important than their differ-
oences. S P e
I am speaking of what we now call “general education”—of Iib-

~eral and cultural education, to be more ‘painfully specific, in the

- arts and sciences, in teacher-training curricula; in the undergraduate
~courses in business and commerce, and in the so-called prepro-

= ~fessional work, I recognize, also, that the validity of the Pennsylvania - |

* findings is protested in some quatters because the tests upon which

- they were based were principally tests of “information,” which may
- have failed to measure whether such knowledge was teally func- =~
. tional. Drs. Leatned and Wood have anticipated this objection and =

. have offered what seems to me a_convincing answer. ‘They have
disposed with equal decisiveness of the more obvious (and vulrer--

able) _claims_ to- those'___intangible__.values which “college experience

does inspire but which are presumably not susceptible to the cool

precision of measurement techniques.- From an experience of four

years as a personnel and - guidance counselor, using many measutes

 of ‘achievement, aptitude, interests, social® attitudes and the like, I =~ .
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‘surmise that the indictment of our own 1nept1tude in dealmg with
our students would have been even more dlsconcertmg had the
Carnegle testers broadened the scope of their inquiry. :

It is not conventional, I am aware—or even respectable perhaps
—to agree with President Hutchins of Chicago in any academic
“discussion. It is possible, however, to disagree with his somewhat

" archaeological ideas on curriculum and a.t the same t1me to adrnue e

“his insight into the obvious. -
- "Qur problem is not to keep students out of educatlonal 1nst1-,'_
- _tut1ons but to find or create those they can profitably go to,” he
says in his book, No Friendly Voice. *“The most footless questwn'._
that university Pres1dents have been debating in recent years is, who -~
~should go to college,” he says, adding that most thinking that has
- been done about students hitherto has been directed to keeping them
“out of educatlon on the ground that they were unllkely to make.

- marks.

*“The whole College Board movement has had th1s ob;ect ” he :

- -goes on. “Even if the College Board examinations were successful -

~in selecting students, which they are not, they are useless in our

‘present situation. We see now. that we shall not be able to keep -
students out of education. . . . Instead, we shall have to discover ~ = -
or create the educational act1v1ty which i is adapted to the needs and

capaatxes of the individual,”

“For 75 years and more we . have been trylng to do ;ust that m‘j L

| America, with the result for the country at large that virtually the

. only real selection of students for h1gher education as a whole has - - |

- been the “natural selection” of managing to graduate from high =~
- school and to possess, beg, borrow, or eamn ‘enough’ money topay o
- the negligible fees of a public-supported junior college at least. . -~ -~ =
‘Few institutions have been so mdependent as really to select nar- o
"_rowly their students and deal with them 1nd1v1dually and mtelh—.._'__'- SRR
gently (which would be the only justification for such selection). . - -

- The great state universities certainly have made no pretensmns to -

- do so. Ninety-five per cent of the private colleges and universities -
~ which have made lofty catalog pretensions in this respect have ap- B
patently neglected to notxfy their own registrars and recrultmg

agents

" "“The éoth Centu:y may ‘some’ day, in retrospect be called the_'.':.:"'
entury of hlgher educatlon” Dr. Walter Kotschmg says in. h1s'
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% '__"book on Unemp[ayment in tbe Leozmed Prafe.r.rzom He docu-
~ ments 2 world-trend to prove the point, citing specially that in the

“short span from 1931 to 1934° American college enrolments were

" trebled; and that the Umted States not only tops all nations. in

~student totals but also has a far hlgher proportlon of young people

Cin college than any other country. "It is a fact in which all those will
. rejoice who beheve in equahty of opportumty in hlgher educatxon

~ he says.’ ' o
- But cunously, not many of us have rejoiced. The great democratlc. o

. sweep of the movement has been bigger than those constrained to
 serve it. The literature of higher education reveals no early Hot- -
. acé Mann, no Henry Barnatd to plead.for the democratization of -

. _college opportunity. Academic allegiance to that ideal was almost

|  non-existent when the Land-Grant College Act was passed in 1862
©" " over the dead body of college opp051t10n in that tune A contlnumg
o :reluctance to accept it is evident,

. ~Sociologists - speak of “'social controls” and one of them deﬁnes‘
- such a control in these terms: “the actual, increasing, intelligent col-

* laboration of all men everywhere in the’ enterprise of defining what - - -
" they want and then consohdatmg thexr energxes toward its reahza- R

‘tion.” MR

~ How could we fail to read the 31gns7’ . - o
"It is my candid opinion,” the late President Coﬁ?man of ane- _
| _sota warned ‘ten years 280, “that in case ex1st1ng institutions ‘do

“not cheerfully and willingly make provision for an increasing number

. of college students, other colleges and mstttutlous of hxgher leammg -

o ._ -_‘w1ll arise to meet the need.” -
- - Former Dean Roscoe Pound of Harvard has, urged that “a hlgh
= .level of generally diffused learmng is a_ presupposition of democ--

) '_'racy " "Today, he has said, "' in many parts of the land at least, -
""-people are troubled by an undemocratlc and un-Amencan idea that

~higher leammg has been ‘made too accessible and accessible to too

. . many.". .. The answer of the American people to this proposition

“ may be seen in the rise of municipal universities throughout the land
~ and in continual prov1s1on of. un1ver51ty faCIlltIGS in every important |

E centet of population.”

| Dr Arthut E. Morgan was quoted to thls Assoc1at10n ﬁve years 5 S
._ago Hear him - again: “European education continues the old

tradltlon of preparmg small groups of educated mtellectuals to |
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. lead 2 relatzvely inert mass. America has larger hopes. It is en-

deavoring somewhat blindly to explore the whole range of human -
~ capacities, to discover what can be added to the life of ‘every person
to give it the greatest range, satisfaction and value. . . . Temporarily

- our methods seem to serve mediocrity rather than the best intellec-

“tual ability, but the American ideal of inciting everyone to his high-

est possible level of activity in time will find expression in a great -

N vatiety of educational institutions, each endeavonng to glve the best
. expressmn to some type of human energy.” -
It is that “'great variety of educational 1nst1tut10ns” toward whtch‘
- our people have been stnvmg—vamly, in' the main, because the :
institutions have been pulling in the opposite d1rect10n "

As President Chase of New York University has said: “We have = -

- been very prolific in founding institutions intended to meet the needs

of students of a wide variety of interests and capacities. But the =

interesting fact is that any of these, once they have been established,

--have yielded to the pressure to become educationally orthodox. -
' . Normal. schools have become colleges, and agncultural and' e

- mechamcal ‘colleges have striven to become universities.” _
.. Dr. Kotschnig said the same thing when he observed that we are

still suffering from confusion between the idea of equahty and that3 R

of ldentlty of opportumty in education.

- This is a major protest of the Pennsylvama report One ﬁnds also L

in the New York Regents’ Inquity the same belated recognition of
imitative uniformity—as evidenced in the recommendation to limit =
the . incorporation  of - further -arts colleges and universities of the - = -
- traditional pattern but to encourage new subprofess1onal subtechni- = s
cal -and general cultural” courses. desxgued to meet the needs and-:_.- SR

- interests of youth,

What we are commg at length to understand is this:- that who

- should go to college depends on what the college intends and will .
_‘actually reorganize in order to accompllsh Our crowded campuses ~.

" have offered no guaranty to our young people of the kind of -0
' _d1v1duahzed opportumty that is t:he1r reasonable nght ina democrat1c AR

soaety S -

What sieve, then for the selectlon of students’ No sieve at all ST
' perhaps to screen out students What S1eve mdeed ca.n screen a-if; ik

soc1al surge?

In Flonda three weeks ago I v151ted one of the large fru1t pack -' j;::_:_‘
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- 1ng houses ’I'ons of oranges were dumped on the great conveyors

- which: carried’ these oranges to selector devices which sorted them

“ into vatious sizes and. grades for special preparatron for the market.

7+ The “'rejects” were few. The great bulk was conserved, parafinned,
polrshed and packed for sale and use: each orange on its merits, so -

o to say.

- An mdefensrble percentage of our students labonously selected "

_-_under present standards and procedutes, fails to persist and suc-
" ceed academically, as everyone knows. An astonishing ‘percentage
. of those for whom failure is predrcted under these same standards
7 and procedures still manages to get into college—and to survive,
- statistically, if not educatronally in the truest sense, as many research :

studies have shown. . -
- The rrght of any college to select a partrcular grade and kmd of

© student must remain undisturbed, although valid criteria for such -
‘selectron are still largely undiscovered. There: will be few insti-

* tutions, howevet,.so independent financially, so clear in their ob-
 jectives, and so- honestly and - intelligently- organized as to do a
-good. job of it. Most of us will do better, I am convinced, to

- tackle the job of selectrng after the students have been admrtted to

- discover their true size and quality then; and to encourage and inj--
. tiate every. possible:agency and-technique for individualized and

© - differential treatment—the reorganization’ of courses, teaching meth-
" ods and measurement, honors work, valid. comprehensrves release

~ from routine rules and restrictions, _class _sectioning, special” help'

 classes, insistence on the explicit redeﬁmtion of objectives and more

. sc1ent1ﬁc markrng of therr attainment. Such’ things, it seems to rne o

: suggest the newer meaning of selectlon in our day. 1
Such things are of vital concern' to the regrstrar His sympa-.

_:‘.thetlc understanding and leadershrp and his professional assistance -
< care 1ndlspensable ‘His readiness to help revise long-established pro-'

cedures in admissions, in:curricular accountrng and the hke is- a.-'

. .rzne gua rion for any significant advance, - o
Pethaps, indeed, the question should be rephrased Not “What" e
- sieve for the selection of students” but rather “what sieve for the

~selection of colleges by students?”” How may the student know-
what institution’ will- do’ most for him? ~ -
- “Under a scheme mtended solely to foster the growth of each |
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variable mind, the paramount standai:d is one which the institution

~ holds unfailingly, not before the student, bat before itself; it is

none other than the standard of switability which marks the treat- :
ment accorded to a student by the institution in view of his ascer-
~ ained character and peculiar needs.” The sentence just quoted is for
me the crux of Bulletin No. 29. R T
Assent to the Carnegie contention that "education must be in-
dividualized puts the student and his parents, rather than the faculty
and adrministration, on the examining end of the microscope. We |
* ate told "on all sides these days that the American people need con-
sumer-education; that we are ignorant of standards for the pur-

- chase of goods and services—the easy psychological prey of. ad--

vertising racketeers. Every study of why students attend patticular .

 colleges reveals, as you well know, an amusing array of reasons and

excuses seldom related to the kind of college it may be. »

- You recall another famous bulletin of the Carnegie Foundation -

- —Bulletin No. 23 on “American College Athletics.” It appraised . -
- certain athletic practices in terms of educational decency and desir- -

ability or undesirability. More than that, it “named names” to the =

-end not only that the various institutions were challenged to self-

improvement but also that the ‘cQllsf:,ge-consmner-pl_1bl_ic_was= invited - :

- to make comparisons,

This was courageous, but reasonably safe. It elicited loud howls =
- from outraged sporting "editors and dignified denials from coaches, =
~ athletic directors and committees—but  caused little real discom- - =
fiture in strictly academic circles. ‘There is not only safety but some

assurance of . secret. academic ‘approbation. in "attacking either the -

athletic program of a college, or its alumni. Who in campus circles .~
~took serious umbrage: when President Hutchins told an Oberlin - - .-
Commencement audience ‘that “the alumni are interested in all the” -
‘things that do not matter!” Remember the chuckles of our colleagues =
~when the distinguished John Jay Chapman jolted a Princeton . Phi:-

Beta Kappa audience with the classic ‘remark that “the alumni are o

ignorant and they delight in it.”

. . - .

- But when five years ago the American Councxl ‘on Educatidﬁ_':.

issued “its rating of distinguished departments of graduate _s:tudy-:in_':ff Sl
© American universitics, - here was a horse of another color. It was =~ -~

- quickly challenged, as of cou;sé it could be, 's_incg the _Cqmpargi_t;'ve:j_*:? )
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2 -—"ratmgs wete stnctly sub]ectxve Yet here was an honest" effort to'-

' -""__3._'help the ' graduate student select his university—an mtended con- o
: :_:_-tnbutxon to consumer education, if you will. L

% You are familiar with the changed program of the North Central
L Assoaatmn the abandonment of the old fixed quanhtatwe standards

o - of college evaluation and accrediting in favor of a qualitative ap- - .
.« praisal of- phy51ca1 and financial resources, library facilities, faculty

competence in terms of training and experience, etc. Each institution -
i receives a revealmg ‘profile” whrch shows its relative sta.ndmg in -
~. . respect to comparable institutions of the group. The questionnaires
“to be filled out for this purpose are doubtless a menace to the sanity .~

© and survival of ‘registrars who desetrve a klnder fate but the newer -
?plan ‘commends-itself to common sense. - :

My pomt is this; if we accept—-—and how can we escape?-——the o

: 5"edztmtzomtl implications of the Pennsylvania survey, can we then

".__,__evade its “ethical inference? Pethaps the ‘time 'will come when _
“conscience will constrain us—in fairness to students and in challenge

. to ourselves—to invite the comparative appraisal of colleges and-

S : -_unwersxtxes by such" quahﬁed and unprejudiced agencies as the -

| 'Carnegw Foundation, the Ametican Council, the North Central

T “Association, or by some specially created “United States Bureau of -
" Educational Standards” which will publish the results to students

- and’ their Parents and to the supportmg constxtuenaes of the in-

<. stitutions. -

. Today'is doubtiess too soon for that In Oth for example——whxch R
is probably as typical and as representative as Pennsylvama——almost
no college or university. could be fairly. judged or. is ready to be

_ judged. Moreover, our consumer-public, so long’misled, lacks today :
.7 - the enhghtment and consumer-critetia to- demand of us What 1t:
oo i__'ought to require for its children. L

~But the right of students to- select tnore mtelhgently therr col-

leges is just as. plain as. the time-honored claim of the colleges to N

~select - students.” Surely, ‘the way and the. duty to do both more
i saentlﬁcally and * successfully - have been mﬁmtely 1llum1ned and |

r'advantaged in our time.” _
~-Miss- Ruth E. Eckett, in her Pubhshed report of the 1938 |

Sophomore Testmg Program, urges the commitment of the col-

- lege to- the “high and difficult task of d1scover1ng and- preservmg |

- uniqueness”- among students. We are seekmg in the colleges and =~ =
unwer51t1es a]most as never before ways to serve democracy and o
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the American 1deal It is the integrity of tbe mdwzdmzl that
democracy, to maintain itself, must underwrite. What agency, better
 than the schools and colieges can mect 50 substantrally that chal-
lenge? . :
- o DISCUSSION o
M. HOFFMAN I read Dr. Morrill's paper when he sent it to me
“about a week ago, and I listened to it this morning with interest,

However, for an admission officer who is confronted with a list of -~
“ applicants in excess of the quota that he can accept, there is little - - -
. assistance to be had by reading or hearing Dr. Morrill’s'paper"and -
- I am sure that he would agree with me on this point. There is still -~
a lot for the admission officer who must practice selective admis- =
. sions to learn, and there is still a great opportunity for our Associa-

- tion in the consideration of the problems of selective admission..
~_ Two types of institutions can, I believe, help in the solution of these -

- problems. The first type of institution is the large mid-west state
- university that accepts, or is required to admit, all high school grad-
uates from " within- the state, These students could be- separated

into groups, as is done by Mr. Smith at Michigan, indicating for . =~
- each group their chances of success w;th subsequent studres of the*-_ e
 records, R
The other type of institution is represented by the college where*_' R
I serve as admission officer. 'The Pennsylvania State College accepts -~ -
- approximately fifty per cent of the Pennsylvania high school gradu-
 ates who desire to be admitted. Those who. are refused are oﬁered -
- admission to four undergraduate centers (virtually, they are junior

colleges) opetated by the Pennsylvania State College. Here the

students are studied under three classifications: (1) Those who could =

_have gained admission to the campus, but who preferred to attend

- the center; (2) Those whose credentials seem to indicate that they =
~would be successful college students but who, because others are ool
better prepared, must be refused admission to the campus; (5)
Those whose credentials seem to indicate that they are poor risks - o
‘and who, if they are admitted at all must attend the center rather SN

_ than the main campus. o S

‘A careful study in these two types of institutions of the records PE
~of those who might normally be refused is certainly - revealmg i

. so far as the communications that have passed between Mr Smrth"'” Coe i

and myself are concerned




NEW TRENDS IN EDUCATION
HERBERT E HAWKES .

N SPEAKING to a group of admmrstrators it 1s ; well at the outset '
‘to emphasize the fact that educational admmlstrators as a class

- are only necessary evils. They ‘are merely means to an end. When -
" presidents, deans, . registrats, and supermtendents of ‘buildings and
‘grounds get the idea that their activitics are the real work of educa-

- tion, they become dangerous characters. President Butler once made "~

. a remark to the effect that the function of the college administrator -

" was-the doing of things that it ought not to be necessary to do at

o all. We are merely useful in making the conditions such that the

' real work of education can b-e successfully performed by the teachers

T and students,

3 Although of lrrte there have been loud and strldent oprnrons ex-
' pressed in’ certain quarters that the college’s sole functiosi is to pay

- attention to the purely intellectual, not to- say scholastrc, aspect of

the student, 1 hope that I am not in error-in assummg that you.

L feel that any ‘educational institution worthy of the name is interested -
" in so far as is possible in the development of the entire personality .~
" _of the student. Although the intellectual life must occupy the center

of gravity of any college, there is a direct responsrblhty to enrich . -

o and to educaté the 1nd1v1dual in-any direction in which he i is weak 8

whether it be in character, in health, in manners or in the gentle art

: | 3.'..°f gettmg along Wlth people I shall not argue thrs pomt but shall
8 _--'.___assume it . S
o Ia passmg T must remark tha.t wrth thls deﬁmtron of the responsi-- -

~ bility of the college the office of the registrar assumes an importance
n the education of youth that rarses it from a mere record- keepm L

~office to one of the important means of educatlng boys and girls. "

- Thete is no place in a college where thete is a better opportumty' .
for. settrng up a model of courtesy in human relations than in the
'_regxstrars office. If records were all, the “take it or. leave it” .
~ pression could “be conveyed to - students by properly selected au-
tomatons at the registrar’s windows. But the courteous teaching of -

‘students of the elementary necessities of businesslike procedure is
one of the great and important opportumtres of your profession. .
Again, no one has a better chance to impress on- students the neces-

388 -
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sity of foretliought in making their plans.' One of the WeakeSt pomts |

- in our advisory systems is the fact that many men on any faculty -

- simply will not acquaint themselves with the requirements for the
‘degree, and unless someone drops a word in time, the student is
'hkely to be greatly embarrassed later in his course. '

I know that I am digressing from my subject in maklng these.

- remarks about. your professional opportunities in administering

~a college, but if we administrators are only means to an end, it is

not a bad idea to see how we can do our b1t toward reahzmg a e

. ) worthy end.

- Let us now look at the trends which have recently been operatwe o
- in modifying our collegiate education.

In this country and at this time we are lookmg at our problem a

of education, theoretically at least, from a point of view diametrically

opposed to that of many earlier. peoples. The students of primitive
" culture tell me that the societal unit in most of these cultures is not

the individual, but the family, or in many cases the-tribe. To be o

- sure there was a head man, a chief; but he merely. symbolrzed the
- group. In the Far East today the family is the basic unit of soc1ety

If a man commits a misdemeanor which merits pumshment it is -

" not necessary that he should be punished personally; any one in =~
the farmly will do just as well. If he perforrns some act of dlSth- el
~ tion it is no credit to him; the family is honored. Even'in our own . =
~ country, in the earlier days of family feuds, if your family had been- .
- opposed to mine; I would have shot you if I had had the chance,

“regardless of whether you as an individual had ever offended me ',
" as an-individual. The unit in terms of which everything was done
 was the family. At present in Germany and Italy the individual

- seems to have no 51gn1ﬁcance but the larger group, in these cases'__

- the State, is everything. In fact, all over the world, except in the
* English-speaking countries and in a few others, the suppression

. . of the individual and the elevation of the larger group as the_im--
~ portant unit seems to be the ordet of the day. Nowhere and at no~ =
~ time has the individual been accepted as the basic societal unit to '

the extent that we in this country are attemptmg in our educational

| structure. We sometimes like to think that thlS 1dea lles at the foun-" :
-~ dation of our natronal life, - : Lo

A moment s reflection must @ convince one, that when an attltude___"' |

~ which runs’ contrary to the age-long and world-wrde tendencies is . R
- adopted there rs plenty of dlfﬁculty 1n the oﬂing The course can‘ e
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" not be smooth sailing. The mores and the entire organization of the
social and political structure afford resistance to such an attitude. -
Almost if not quite the only great movement that has lasted any

. considerable- length of time and that- considers the individual as - -,
-+ supremely important is the Christian religion. In that religion it

= has been the individual who has sought and has found salvation; it -

~is the individual and not the group that finds consolation and sup-
~ " port in the Christian faith. Perhaps the tendency in the world is -
- largely anti- Christian. "The attitude of the- rulers of Germany. at the

present tlme toward ‘the Christian - rehglon is certainly. consistent

- . 'with this statement. Those in power will tolerate nothing which dig-

) . nifies the ‘individual. ‘Hence their attitude toward the Christian
Chutch is perfectly loglcal but perfectly destmctwe of what to us

e - makes life worth while.

~If all of this is true, and if we accept the trammg of the mdwldual _
as the supreme responsibility of our schools and colleges it is well

' to realize at the start that we are traveling an untrodden path; that - -
- ~'we must watch our ‘step; and that we may make many errors in
S carrylng out so novel an enterprise. This means that we must have
... courage to try new methods, and that we must be very tolerant of

. - those who make the inevitable errors of pioneers. Charles Beard once

- remarked that when dealing with a living and" growmg otganiza-

" tion, the reactionary who wishes to change nothing is certain to

- be wrong. The fact of bemg alive means change.- The person who

v wants to change everything is also almost certain to be wrong, but -
. - there is ]ust a'slight chance that he may in some particular be right. =
- And it is. this small chance: of success that makes the work of the
progresswe interesting and worthwhile. -

- What are the implications of this policy of educatmg the 1nd1v1d o
i ual that are of importance to us in our everyday job of teachmg
r_and admxmsttatlon? In the first place the individual student is not

- autup into separate sectlons by the various levels of any school = N

- system. He is the same person in the gra,des that he is in the high
- school, and- he is the very same boy that goes on to college. If this.

is true, the only mtelllgent attitude toward the problem is to recog-
nize the obvious fact and treat him accordingly. This means the es-

R tablishment of the closest possible relation with the boy at every: .
stage in otder to obtain an understandmg of his mind, body and =~

- temperament, and the organization of the channels of communi- -

cation for passmg thls understa.ndmg on as he proceeds from grade Ll
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- to grade. It means a flexibility in administering the regulations for =
~ entering college which takes into account all of these characteristics
of the individual. It also means flexibility in the administration of
~ the college which makes it unlikely that a student’s education may be
" ruined by reqmred conforrmty to rules not adapted to the kind of .
person that he is,

The statements just made may be too general to mean very much
except that I am trying to desctibe the trend toward the substitution
of knowledge of the individual and intelligence in deahng with the '
student for inflexible rules and regulations.

~ One of the most significant discoveries which have been cleveloped g
~ during the past twenty-five years has centered around so-called in- .
- dividual differences. In some schools this idea has been treated as’

-if it constituted the only fact to be considered in our treatment of the
- student. In some places the emphasis on individual differences has-

been carrried to an absurd degree. When taken as the only prin-
- ciple in education it means that a fresh and new curriculum, prac—

tically a private college, must be set up for each student. This is, of = S

- course, absurd. The fact of the matter is that unporta.nt as individual -

| ‘differences may be, and important as it is to discover them for each |
- student,  individual similarities' ate even more important. To over-

_emphasxze individual differences tends to set the student apart,
to increase his sense of his own importance, in short, to make him
a non-social person. Any school or college that emphasxzes individ- -
ual differences to the exclusion of individual similarities is certainly -

running contrary to the welfare. of most students. Nevertheless the - _' - s

~ trend -has run toward emphasis on differences.

“The foregoing remarks indicate that in my opinion we are mov-- -

“ing toward a policy of aiming our educational work primarily at the

" individual as the basic unit in our society; that knowledge of the

“individual during the entire span of his life and over the entue"":'

. extent of his make-up,. environment and performanee is necessary L

- as background for a satisfactory -job; that we must have a form i
" of administration and - instruction sufficiently. basic to take care of .o
 the common elements in the make-up of our students and suﬁic;ently_ s

ﬂemble to take care of individual differences. -

- If we are to begin with each student at the place where he is, o
~ we must have some means of finding out for each one where that - =~~~

- point is. Every one knows that two boys who present identical units = .o
- or credits for adrmssmn in French for example may be far apa.rt__- o
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~in actual proﬁc1ency Since this is so, it is ‘necessary to grve enterrng :

~ students an opportunity to show what they can do in terms of the

'kind of work they- will continue in “college. It requires some little
: '-expenmentatron to find a test of sufficient range and accuracy to
- indicate exactly -what course’ each student ought to -enter. It is

" inevitable that some will be promoted above their expectations and -

. that others will be demoted. In my experrence those who are pro--
“moted beyond the point indicated by their admission records are
stimulated -to -justify the confidence placed in them, and those who

- are demoted make every effort to show that the demotion was quite

| unmented In either event, a careful administration of this idea

-enables each student to find: hrs level for effectrve work with reason-

able accuracy.
- After the student is actually in college and has found h1s level
| he meets the prescriptions for the degree. I know that 1 am tread-

ing on dangerous ground when I suggest that the requirements for -

_the degree in a given college may not be inspired from On High.

" There ate four ot five hundred colleges. in the United States con-. |

 ferring the A. B. degree upon the satrsfactory completion of the local
- requirements,’ ‘and I venture to state that no two of them are exactly
“alike. It'does not stand. to- reason that they -are all sacred. In fact,

T do not believe that any of them are. The only sacred element is
- the personality of the student and the responsibility for his best
- individual development Assuming that the admissions people have

~ not made a mistake in admitting the student to college, the college.

- has assumed a solemn responsibility to do its utmost to give him

- the. opportunity to rise to his highest level, intellectually and

spiritually.-If after knowing the student, one realizes that prescribed i

 courses stand in’the way of his reachlng this level, I ask you as :

- reasonablé beings, what ought to give way?‘ But please do not over- -

- look the “if” clause in this statement. *'If after knowing the boy”—

~that is the major prermse of the whole procedure and I assure you

" that when carefully administered, this technique raises rather than -

" lowers standards of scholarly accomplishment. The procedure just R

s “described takes care of a considerable part of the need for adaptmg

the curnculum to the individual differences between students.

- With individual drfferences taken' care of, how about the beck i

e bone of the curriculum? How about the, 1ndrv1dual similarities? We -

_ " each have our own way of taking care of the courses that we think

o : should be normally prescnbed for the degree Some of us feel that -
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the good old English phllosophy is the soundest one to follow |
namely, that the persn should devote himself almost entirely to one -
natrow subject, on the theory that if he goes far toward the bottom

- of one subject, he is competent to do the same in any other sub]ect
- This may be called the diamond drill plan, going down deep in a
straight and narrow line, without knowing what may be at any
moment only a few inches away. One must not forget that it is very

dark down in that natrow hole, and however excellent a method it g

may be for finding something whose location is known, quite dif-

ferent types of procedure are required for different types of investi- -
gation. Another method is the provision of prescnbed courses,

usually taken in the earlier years of college, broad in extent, and
more comparable to open-surface excavatlon than to the dlarnond 3
- drill. One does not go as deep; but one covers more ground and sees -

_: | what one is doing all of the time. Personally I do not like the term, . R

“survey” courses.. Such courses should not be devoted to merely

- looking at a subject. They are not Cook Tours. Broad, prescribed . o

courses are at their best much more than surveys. They ought to
‘help the student to locate an intellectual interest, which the diamond-

. drill kind of course cannot accomplish. And they should furnish 2 :

sound and solid foundation on which the more. concentrated work -
~ of the later years of college may rest. Such courses, which often re-
* quire close interdepartmental co-operation, depend absolutely for- -
their success on the staff of teachers present in 2 given mstltutlon
But they are being introduced in many colleges S
Along with the procedures described it is becormng common prac-"

tice to_afford the student wishing to make more rapid progress than =~ . -~
his fellows an opportunity to do so in an orderly manner. Many =~ *
“colleges find that so-called achievement examinations, on the basis * -
~ of which a student may pass off some prescribed or prerequisite =
- course, are almost a necessity. At some institutions these achievement -

* tests reduce the residence requirement for the degree, in others not.

- If one takes the position that the intellectual is the only side of the
individual that concerns the college, then it follows that the passing

~of these tests should be credited toward the degree, thus making e |
it posmble for 2 man to be lifted out of the street, given a battery L

- of examinations, and enrolled among the ‘graduates of the college..”
- This reduces the college to an examining bureau. We certainly need . 7.
examining bureaus, but I believe that colleges have a wider function. .~

- If on the other hand one accepts the theory that the college is. mter-_ S
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Lo ested in somethmg other than the mtellectual for exarnple socral and R

~ ethical education of students, then the process of going through col- -

. lege with abundant opportunity for contacts with fellow students

~  and faculty is a part and an important part of the education of -
-7 youth, It may be that we need institutions havmg both approaches :
" toward the problem. = T

- Let us now take a. hasty glance at other features of the college '

o Recall that the major premise undeslying everythmg that has been

- said is the assumption that the individual student occupres the center

of ‘gravity of collegiate education, ‘and that if this is true we are L

. pot doing our job unless we make it our busmess ﬁrst last, and all

the time to know him. -

.. There are one or. two weak spots in most of our colleges which
_lmake this ambition difficult to attain. For example, the necessity
* of carrying forward with the student all of the information concern-

“ing him at the various levels is obvious. In many colleges the material
" obtained by the. admissions' officer remains in his office; the result
" of the student’s acquamtance with his freshman adviser and instruc-

- tors remains in their files, or more likely in their memories; and S0

it goes all the way through college In vain one appeals to the other

~ person for systematic help in this important work of procurmg and

- '"_passmg on srgmﬁcant material. .
- The real difficulty standing in the Way of progress we all. recog |

o nize. We are all-so busy with the routine duties of our jobs that this -

somewhat casual responsrbrhty for sending on information concern-
© ing the students we know simply. gets. by us. But it ought not to. . - -
. 'The idea back of the cumulative record is absolutely fundamental

~for- the kind of education to which we are committed. To neglect

T " this_matter is to give the he to. our convrctron that the mdmdual [

| is the’ center.of our system. - S
. There are certainly some dangers in. the path of progress in thrs_
 direction. For example, it is possible to place too great reliance on -

" the tesults of a few tests. No single examination or test tells all

~that one ought to know about a student. If any one test is relied upon,

- setious error is certain .to result. Only by eternal: V1g1lance and

‘acquaintanceship through all possible mediums can we expect to
. knowthese  youngsters well enough to place before them the op-

. portumty appropriate for them, On the other hand it is equally futile
to give more tests than one is equrpped to use. Tests, the result of

o ‘which go mto the ﬁles a.nd stay there, do no goocl at all Unless they e -
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‘are used as contnbutmg somethmg to our knowledge of the in-
~ dividual and unless they assist in the personnel work of the college :
'they miss their principal usefulness.

One further point of absolutely fundamental. 1mportance must be - -

‘mentioned. 'We who are trying to hold administrative positions in -

colleges are dealing with individual members of the teaching staff "
- as well as with individual students, It cannot be denied that a sub- . o

* stantial number of the members of the staff are not the kind of

- persons who can enter into this highly personal aspect of the relation- B

shlp between the student and his college. They are more interested -
- in some research or. study in their own field, which seems to them
of greater 1mportance than fooling around learning students. And
. they are right in so far as their own activities are concerned. Not -
every one can contribute to the knowledge of students any more.
 than every one can contribute to the knowledge of Sanskrit. We
"need both kinds of teachers, and each must be made to realize that
* his contribution is essential to the operation of an effective college.
In my experience not more than ten or twenty per cent of any college
faculty has been quahﬁed by temperament and interest to perform
this personnel service. If others are asked to do it, it will be shirked

~ or done pootly. The point is that, traditionally, book scholarsh1p has
" been the only asset of the college teacher- justifying his salary. If = - =
" the man who is highly competent to contribute to this individual "
" work is made to feel that evety moment of the time that he spends ST
in thmkmg about or caring for students outside the classroom is time - -~
_wasted, it is impossible. to build upthe:attitude that I have been . .-
talking. ‘about on any solid basis. Unless the young college instructor
can feel that distinguished work with students is rewarded by salary .
and promotlon as certainly as distinguished scholarship, the whole =~ ..~
‘ enterpnse rests on loyalty alone. We all know that an enterpnse SRR B

in our colleges can be floated on onalty for a certain length of time,

“but sooner or later it must be taken care of in the budget if itisto S
~ be permanent. I am happy to say that thls pomt of v1ew is commg L

" to be recognized.

I admit that there is dxﬂiculty in recogmzmg d1stmgulshed per-f
fsonnel work. But I feel that the limit of error is no greater in this =+ . . =
evaluation than when one counts up the pages of publication on: .=
'sub]ects ‘that one does not understand for the alleged scholar who

isa candldate for promotion. .

There are some who do not agree W1th the thesxs WhICh has been'-'l;-, o P
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- developed in the foregomg remarks Some contend that the only |
. function of the college is to train the mind. We ought not to try
~ to dismember the student when he is admitted to college, Rather

B "+ we should take him as heis, and if he is deemed worthy for ad-
" mission, we should do our best to give him the kind of training that

o ~ will make him a well-rounded person. The plcture of a schoolfoom ~

" with forty little minds at forty little desks is.purely imaginary. We - .

. have, to be sure, forty little minds, all different, but also forty little
" -bodies full of pep, forty backgrounds, forty ambitions, forty tempera-
- ments—all combmmg to present to the intelligent teacher a problem B
- vastly more complex than would merely forty little minds alone -
- provide. I know of no surgical operation that dlssects out the mlnds R
-+ “and lays them bare and naked before the teacher. - '
..+~ There are others who feel that the' function of .the college is to
.'_embark on a program of social reform in the effort to make over the .
- world. Granted that the world needs a lot of tinkering if not entire
S reorgamzatmn I do not think that the college should take this as.
- its immediate and d1rect ambition. Some believe that the primary

R posute.

“duty of the college is to make the world fit for men. I believe that
. the main’ job of the college is to make men fit for the world. If

T we are successful in performlng this service of bulldmg up able
. _men and. women who are competent in mind,. vigorous in body, ©=
" tolerant in attitude, -courageous in spirit, and co-operative in tem- -

'_ perament, we. shall have reason to say our aunc d1m1tt1s w1th com- .

DISCUSSION

MR SMITH I should l1ke to comment on’ three Pomts whxch I.

beheve ‘have been well presented by Dean Hawkes.

, First; that a need for individualized education exists, for the
~ whole of the individual, spiritual as well as intellectual; -

sacred |
“Thirdly, how can the’ records be made of 1ncrea51ng value to the ~

. educators who. adopt or. who w1ll even con31der the pomts made

by Dean Hawkes, -

- I heartily "agree w1th. Dean I-Iawkes in h1s assumpt1on that the_

o respon51b111ty of the college ‘is to edzzmte tbe individual in .my R |

- direction in which be is weak” = SR
He presents a direct challenge to the reglstrar and hls staﬁ’ The + -~

reg1strar s opportumty to better human relatlons is known to all of

Secondly, that the personahty of the student not of a Jyszem, 1s__’4- .
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us. If anyone today assumes an attitude toward the stadent of “fzke
it or leave it” he has failed to follow the advice of so many who
have spoken to the reglstrars at annual meetmgs dunng the past

quarter of a century,

I can give my full endorsement to his suggestion for the closest

- possible relation with the student leading to a better understandmg-'
-of the young man or woman, and to the duty of passing on this
information about the student as he proceeds from school to school -

. as well as from school into his life work.

Break the faculty rules if that is necessaty to help the boy or glrl.

but, of course, do it in a proper way.

I .agree with his philosophy of admlmstratlon his opposxtmnf |
to inflexible rules and regulations, and 1nd1v1dual d1fferences vefsus

individual similarities.

We must admit that 1nd1v1dualxzed education is the most effective
‘and valuable. But, after admitting this, what can we do about it? -
Knowing the character of college fac1htles as we do, we must also -

 admit that long and loud wailmg, particularly from administrative

- officers, will be required. There is not much likelihood that the
- facilities will in one single upheaval, or even in several upheavals L e
turn from their traditional system of. mass educatlon to one of in-. -

dividual council and guidance.

Personal guidance systems which make at Ieast one dlrect contact_ L

between the student and the faculty are quite often organized or

~ could be orgamzed under administrative supervision. 'A good deal =
. can be done in terms of 1rnprovmg personal relatmnshlps between =
 the student and his teacher if, in some fashion, the student can be .

. persuaded to seck that contact. It is hardly to be expected that the

~teacher can do as much as the student in setting up this contact al— -

' though his attitude will do a good deal toward preservmg it, :

. Perhaps the value of this paper to a group of registrars hes in
_urging old as well as the new. registrafs to re-think their adminigtra- - =~
tive machinery, rules, regulations, etc., with a view to help to train =
“ students to be good members of society, but-at the same time, to -~ -
allow them as much freedom as possible in pursuit of their mdwxdual"ﬁ-ﬁz"ﬂi S
lives, happmess and then' contrlbutxon to the social order in whxch

. they hve. -




© PERSONNEL AND GUIDANCE AT THE

. CuARLES MAXWELL MCCONN -
. “A NY EFFECTIVE program of guidance must include three major
oo L\ items: . first, testing; 'second, - cumulative records; and’ third,
- counseling.” 0 Tt e
- L TESTING .

. As far back as we have any record of 'school routines, teachers .
' have always tested as well as taught; that is to say, we have always
.7 given examinations, ranging all the way from the ten-minute quiz

" through longer monthly quizzes and semester and yearly examina- -

~ tions, sophomore and seniot comprehensives, with still further ranges

- in the graduate and the professional schools. But though we long ago -
 “perceived that' there were techniques of teaching - which might be’

~Wworthy of serious study, it was only yesterday that it occurred to

" most of us that there might be a technique of testing. Some of you

gd back _:With me to that Age of Innocence when a “test” consisted

" of ten questions, sometimes concocted impromptu - as the professor

o “comparability.

" wrote them on the blackboard, each weighted, by his arbitrary per-

~ sonal fiat, with the value of 10 on a scale of 100. The instructor -
knew no qualms in those days. about reliabilities or validities or

" 'The most int_efesting thing about 't'hose.I"*.‘-"irmitive tests of the Age

of Innocence is the use made of them. The idea of measurement
' must have been dimly present in the tests, and perhaps even the idea

of guidance; but these theoretically primary pusposes were heavily - L

- overlaid ‘with others which we may now regard as being at best .

. secondary, such as providing incentives for study or bases for ad-.- X
- mission, ptomotion, retention, elimination, graduation, honoss, and -

. the like.

" But shortly after the World War there began to come upon the = - . g

 scene a series of new tests: intelligence tests first, then objective -

" achievement tests, aptitude tests, interest tests, and’ personality in- B
- ventories and ratings. These new tests were freshly conceived of in -

" their fundamental aspect as mere measurement. The scientists who

" Jevised them were not interested in providing aids ad hoc in the , |

. administrative exigencies of eithet registrars or deans. They merely = U

o398 .
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~wanted to find out whether they could measure objectively and -
reliably certain abilities and achievements and other characteristics of
human beings. They found that to a certain extent they could.
" But because the new tests professed to be mere measurement they
scemed at first, to many teachers and educational administrators, to
“be of no vital use. It was agreed that if a student made 70 on 2~
. final examination, he “‘passed,” while if he made 69, or at any rate
65, he did not “'pass”; but if he ranked in the 43rd percentile of his
- class on an intelligence test or in an objective achievement test, what
of it? That did not tell us in any clear way what to do. It only began -
to make us fear that what we had always done with rigorous pre-

~cision and clear conscience might not be right. But as the tests
multiplied and became more dependable and as wider norms were

~ established, and as, out of mere curiosity perhaps, we came to give
‘more and more of them, we discovered that they did give many
new answers, expressed in somewhat troublesome new terms. -
With these answers we could do little under our old routines.
~ But it was clear that we had to do something about them, and thus
the new tests gave birth to the guidance movement; and some- test-
ing must certainly be the chief cornerstone of our procedures in

any effective program of guidance in any patticular school. Such a - ; o
~program should include some use of all of the several kinds of tests .~ = .

enumerated above.

On a previous occasion ‘the author has outlined an ideal or opti-

" 'mum testing program for a secondary school, based upon the actual
testing programs that are in effect in a few leading secondary schools -

~which have made the greatest strides in the guidance movement.

~ 'This optimum program for a secondary school includes such items =
- as the following: o | T

First of all, intelligence tests, given once to ‘all students, and e
" preferably given at least a second time after an interval of a year . . . -

or two. :

Secondly, a Scl'.lo-lasticr aptiﬁidé test, eithé_t : tha.to f thé Clolliéglle’_ [

- Boatd ot the American Council on Education.

. ‘Thirdly, the Strong Vocational Interest test; suppierhented,f at least o

- in cases where it may seem to be desirable, with SPeCial__;ipt'itude:-'_.‘?-"-.'";':7 o
. - tests, of _Whi_ch the _Se_ash(_)re _. MeaSuresc)f Music_al‘..Talent may be 2

- considered typical..

_ Fourthly, the Ber;;_reﬁter _Perso-na'lfxty Inventory, or :*sb'rne. eqmvalent i o

test.
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And ﬁnally, a Very cons1derable battery of ach1evement tests.

i __ '-_There are a number of secondary schools at the present time giving |

" a substantially complete battery of achievement tests in the several
-academic branches, and giving them in each of the four years. .

-+ A large part of this testing program for a secondary school-
~“can be profitably cartied over and applied in the’ college In college

- guidance and personnel work there should be a series of measures

; - “for each freshman, correspondmg roughly to the list just given.

In the first place, there should cettainly be a scholastic aptitude :

test. The ‘American Council on Education Test is probably the best -

" one for our purposes, and probably 2 majority of the institutions

 here represented are now giving that test, either in connection with .~

. admissions, ot during Freshman Week, or durlng some other orienta-

R tion period shortly after admission. - -
. Secondly, I should like to: have for the entrre freshman class the

© " results on a. .Strong Vocational Interest Test, in spite of the fact - "

“ ' that the results of this test are of definite pract1ca1 value in only a o
" small percentage of cases. But in one case in five, or perhaps one

i ten, this test may give both the student and his adwser clues'- "

: that c0u1d not be unearthed in any other way. | . B
' The administration of the Strong Test is of course qurte expenswe

B the scoring costlng one dollar per test. Where this factor makes it e

B 1rnpract1cab1e to give the test to the entire Freshman Class, at least the "

. officers in' chatge of personnel work should have it on hand;

- reserve, so to speak, for use in individual ‘cases where the student
" or the student and his parents, are partxcularly exerc1sed about the_
o matter of vocational choice. : '

- It seems, thirdly, very desirable to mclude in thc initial program : |

o t.of testlng the Bernreuter . Inventory, or some comparable test, for L
-~ all freshmen. The Bernreuter test is not very expensive to give or '

to have scored, and it has several utilities, of which the primary one,
from the standpoint of administrators, is perhaps that it is the best

- way to discover, right at the beginning, cases which may possibly - e

® be dangerous cases of imbalance or of lack of adequate personal ad--

E justment, which may otherwise not:be flagged for a long time; and

%" which in. the meantime may have led the student into serious diffi- - - .

- culties, and occasionally. may have had even tragic outcomes. - _
o - And then it seems very desirable to add to. the data avallable to 7
o "'the advisers from the freshman testmg program the results of some
S reasonable battery of ob;ectlve achrevement tests those of the Co- L
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- operative Test Service or comparable tests. It is not essennal that
‘these tests should cover all fields, but there should be some such

battery as this: the Co-operative Literary Acquaintance Test, of the -~

- Co-operative Literary Comprehensmn ‘Test, or both; the Iowa Silent -
. Reading. Test; the Co-operative Test in Mathematics; and the Co-
operative -Contemporary - Affairs Test. If possible, a Co-operative

o Language and Co-operative Science Test or eqmvalent tests, should o

be added to the battery.

With these test results to start with an advxset can have enOugh. i B

clues to do a really good job in a ma;orxty of cases..
It was ptevxously mentioned that in the secondary schools whxch
“have gone far in this direction the achievement: testmg program -

- is carried on through the four years, with a battery in each year. -
~The full equivalent of a program such as this is hardly practicable
~or necessary at the college level, but some battery of achievement

-~ tests, comparable to the battety used in the freshman year, is highly

desirable at the end of ‘the sophomore year, and again near the

end of the senior year. The results coming from such comparable -

batteries can be of -the greatest value to adm1mstrators, to depart-_t S

~‘ments, and to adv1sers

II CUM ULA’I’IV E RECORDS

_, As the new tests developed and . as we began to use more and o

~* more of them, many of us who were on the firing line of whatis =~~~
-~ now called guidance, i.e., dealing with individual students and their. L

- problems, began to ﬁnd ourselves suffering from an embarrass-_'__
- ment of riches. Many will temember that stage. We had all of the

data that we had always had, mcludmg teachers’ (sub]ectxve) grades, .
" our attendance records, our own personal knowledge of certain stu-

‘dents’ qualities, and teachers’ reports and comments on other Sm‘,.
dents, In addition we began to have a great number of test results A

“which did not. always check with our older types of data.’ S
. This problem . was soon solved, however, through the sxmple,‘____"i":
common-sense device of .the Cumulative Recotd.’ : ‘

- The Cumulative Record Card was developed by the Amerlcan.‘f-l_'j;
o Counc11 on Education Subcommittee on' Personal Record Cards, of =

-which’ President L. B. Hopkins, of Wabash, was the chairman.: I

o beg leave to quote a description. of this instrument from an earher
. article of my own: “These blanks, or. folders, ptowde an instrument .~ C -
for orgamzmg and. ptesentmg, compacﬂy and in part graphlcally,
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- on a tune Pro]ectxon all the s1gmﬁcant facts both scholastxc arrd
personal, in regard to a student’s career. Theése significant facts.
~ include not only. school marks and the results of objective tests, but
* also such items as health, physical and mental, family background

- financial - 51tuat10n study conditions - and programs, extracurricular
.- activities, summer- experiences, vocational experiences, unusual ac-

]comphshments reported. interests, educational and vocational plans, |

- and the like; all carried forward from year to year to exhibit both o

- ‘permanent and' changing conditions and tendencies. For personnel

_purposes these forms and the local adaptations of them which many s

| ~. schools and colleges are makmg compare with ordinary high school
| and college record cards as an automobile compares with an oxcart.”
. :No one who has ever used any adequate form of cumulative record

o and has seen for himself how it organizes and clarifies the confusion

~of data; how it gives a’ clear picture of the boy or girl; how it almost

o | :automatlcally discards the temporary and accidental and hence ir-
l'-‘__relevant itemns, selects the significant, long-time trends of aptitude, - =

interest . and achievement, and exhibits the inter-weaving relation-
B shlp of ab1ht1es and - accomphshments and how plainly in many -

‘cases it tells the adviser what the student ought to do, and helps
_him, moreover, to ‘present the indicated course. of action and the

el _reasons therefor to the student himself and to his parents—no one -
- who has - had such . personal experience with - this new kind of
. record form will ever be content to be without it. I am convinced
- that Cumulative Records must constitute- the secondary cornerstone -
o '_-_:m any edlﬁce of effectlve gmdance e

III COUNSELING

i But obvrously testmg, no_matter how ‘much of it we do and'_.__j"
. Cumulatwe records, no.matter how met1culously maintained, are of

- no avail, unless’ the test results ancl the cumulatlve records are sys- |

_'_‘ternatrcally and judiciously used. -

e ~The systematrc and judicious use of test results and the other data' o
L assembled in cumulatwe records involves, - of course, the -third

major aspect of any effective program of gu1darrce namely, counsel- -

mg~—wh1ch is by far the most drﬂicult and expensrve aspect to take. E

- care of.

~“The cost of testmg is' not’ very great Cumulatrve records cost
- somewhat more in clerical time than our: older records did, but this , -
- item also is: small The ma;or 1tem of expense in- any guldance o
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program arises in connection with counselmg For any thorough— |
going counseling takes times, not clerical time, but the most high-
priced time we -have—that of our ablest and most. experienced

teachers and ‘administrators. And both administrators and teaching .

staffs have already had sufﬁaently heavy work loads. Accordmgly, if -

 we are to take on this new major job of guidance, in any but the o

most perfunctory and futile fashion, administrators and teachers
. who become counselots must drop some appreaable portion of their -
. previous assignments. This means, of  course, some addltlons to
" both administrative and teaching personnel S
- This problem should be squareiy faced. No presrdent or dean-

should fool himself into supposing that he can put in a worth-while o

. guidance program and have the counseling function merely “'ab-
- sorbed” by himself and some of his teachers in addition to his and -
their present schedules. Administrative officers such as deans, assist-

ant deans, and registrats will try to absob the added burden, if the

~ job of guidance is given to them in addition to what they are already |

. domg They will try to absorb it, but the net result will be overload- =~
ing and less efficiency in their regular duties and very little efficiency
‘in guiding. And college teachers, as distinguished from administra- =

~ tors, will simply balk. At most they will do their advising in such a-
 perfunctory and completely” futile way that presently they will be

permitted to drop it. In short, colleges cannot do this new job wrth g |

out additional labor, which means - additional money.

If we agree that the job is worth while and that we will ﬁnd the ey
" 'money, there are two ways of doing it. One way is by means of ad- -
- ditional specialized officers full- -time—guidance officets of one kind =
~ or another, who may be called deans or assistant deans or personnel = -

- officers or advisers or counselors. The other way is, of course, to draw

* upon the teaching faculty, and if we heed the injunction that this
job cannot be done as a pure extra, those members of the teaching

- faculty who take on guidance activities must be relieved of some sub- S
 stantial part of their teaching load. The reduction of any fraction of - . -
~ the teaching load less than one-half is hardly worthwhile; and those

members of the faculty who are 3551gned this - guidance function

“should not only be relieved of some ma]or part, at least half, of the -
teachmg schedule but should also receive some. add1t1onal compen-f, HRRS:

B sation over and above the regular teaching salary Of - course these = =

two p0351b1e methods of absotbing and taking care of the extra work
_that is mvolved in any proper guldance program are: not necessanly_ T




> .

Y THE ]ULY 1939 REGISTRAR'S ]OURNAL

R excluswe but rnay be combmed in Whatever proportlons may seern_ o
: wise in a particular situation.” |

. 'There is at present a setious drﬂiculty for the mstallatlon of either
- one of these methods in the dearth of both teachers and administrators

-~ " in service who have had training in guidance technlques But  this -

canbe taken care of, in some measure, by self-training, study of the -

- - “literature on the part of teachers or administrators who become in- -
S terested in and catch the spmt of the movement; which self- -training . -

-~ " should be supplemented by summer session work and, when possible, -
B b a year or more of resident graduate study under leave of absence. =

It probably goes without saying that, while the master file of |
cumulative records, including results of such a testing program as

~* T have described, should be maintained in some central office, every = |

- counselor engaged in the work should have either ready access to
- that master file or complete copres of the records for the students

-’whom he is adv1smg

In connection with counsehng there mevrtably arises the questxon'

L ;;_-Tof remedial instruction, particularly training in methods of study .
. and remedial reading. In’ ‘any. complete guidance set-up there should
_ 1 certainly be at least one person available, probably someone in the
-+ Department of Psychology, who is familiar with such techniques as -
' have been evolved in this. matter. He should be available when his -
. services are mdrcated partrcularly in “cases of low reading. speed'

~ resulting from' “vocalization” or word- by-word reading. There is -
- grave danger, however, of resorting to training in methods of study

" in order to enable students to make slight and temporaty gains in

: * “requited” courses,’ “when sound guidance would suggest that those = -

-pa.rtrcular students should not be requrred to take the courses at ail

IV GUIDANCE MINDEDNESS

o So much for Testmg and Cumulative Records and Counselmg But ._ :
 there is a fourth aspect of an effective guidance program- whrch is -

e fundamental and necessary and also revolutionary in character. L
. 'This fourth item is an all- pervadmg guidance-mindedness, shared L
o by the entire staff of the college, from the presrdent down rf pos- K.
- _51ble, ot, at any rate, from the dean down. . L

~'This rnvolves no- mater1a1 dev1ces no 1ncrease of- personnel no

~ . expense of any kind, It is'as free as air and it is the very hardest o

~aspect of all to bring in. It has come, however, Wrthm the last few S

. _-?_'years qmte dec1srvely, in some secondary schools
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" It can come, ordmanly, in any school ot college, only after much

tentative and probably half-hearted effort, after trial and error, and
~after many debates among the faculty. But this guidance-mindedness
is, I believe, absolutely vital to anything like a completely effective
program of guidance. No amount of tests and cumulative records
and counseling w111 be successful untxl thlS fourth item has been
. reahzed __ : y L
- And when it is reahzed it will be found to be revolutmnary in its
"consequences It will make you alter at least half of your most cher-

ished “policies.” It will cause you to revise or abandon about two- L

thirds of the rules in your rule book or to make so many exceptions
to them that they will hatdly be worth printing. Moreover, it will -
shoot to pieces your nice tidy curricula, neatly mapped out year by
year for all students. You should not embark on any guidance pro-
gram at all unless you are prepared to accept such consequences as,’

and when, they arrive.

How will it do these things? By crowdmg out of your mmds at.

first slowly and then more swiftly, the entrenched idea, which all of . o

~ us educators have held, that the educative process can be conducted
by mass production methods, by uniform requirements and gener-

alized procedures, held to be valid and valuable for all students alike. - R
By inserting instead the really realized idea that each human being = -

is an individual who must, for genuinely educational purposes, be
treated as such, with all the resources of the institution freely and:

- flexibly drawn upon in the service of his individual capacities and =~

- needs. This means ultimately an individually-built curriculum and

an individually-devised dlsaplme for each stident, in so far as Ius o
o speaa[ capacities and needs reqmre speaal deviations. - ' AR
~ You will. grant, I think, that this is revo[utmnary But I hope;'. o
- some of you will gra.nt also that it is worth gomg through a revolu-_ P

1:10[1 to atta,m '




ri'; PANEL DISCUSSION PERSONNEL AN D GUIDANCE -
SRTEE AT THE COLLEGE LEVEL |

W P SHOFSTALL STEPI—IENS COLLI:GE CHAIRMAN

o MR Leis: I agree | most partrcularly that in settrng up the pr1nc1pal
“idea of gu1dance its atmosphere must- permeate the institution if it

is to be meaningful... ‘
" The first purpose of that atmosphere is to create a suﬁicrent

amount of interest to prompt the student to ask questions. It is

" doubtless extremely important that the adviser have a great deal of -

*_information about the person to be advised. It is quite valid that the S

. adviser ask him: “Why did you come to college?. Have you some

purpose? Is the - purpose to get a ]ob a degree or win fame on the -

football team?” .~ _
. CHAIRRMAN- SI-IOFSTALL T would lrke to present ﬁrst Mr M-

'.Conns idea that counselrng is basic in guidance. If counseling is -

-based on gurdance we can’t leave it to chance or to good teachers.

. ~To what extent will you have regularly scheduled mdrvrdual con- .

o ferences with all students?

M. Fox: I believe that there should be very regularly scheduled

o __advrsrng It is obvrous that it would be first at registration time; again
- ', .at the beginning of the year; again toward the end of the year when'

*-the students make up their program. _ |
I am most acquainted with the new set-up at Columbla, where, at

S the middle or end of the sophomore year, we send out question- .

" naires to sophomores asking them.to take stock of-themselves and =

- of the college. We ask them various- questrons about their college -
- influence; about what they plan to do in the junior and senior year,
" what their plans are after college, then very searching questions on -

el ~personal” and family matters. In addxtlon to that we have mforrna-.‘ }

- tron from instructots. . .
. 'MR. SMysEr: I like the regularly scheduled but not too frequent" -

R :-conferences If a student must see his adviser to regrster and get his .-

mid-semester grades, I think in most cases, that is probably enough

"_:i.-The advrser can send for him at all other times if emergencies arise. .
- With nine stidents out of ten, I think we overdo the thing if we R

keep them beatrng a path to the adviser’s door too often.
METZ I Would suggest that we have conferences on the

406
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academic questions at the time of registration only. In addition to the
conferences on academic procedures, I would suggest at least one in-
terview with every student once a year, a sort of general interview,
to Jook not only over the academlc progress but the mdwrdual asa-

-. - whole, ~

- MR, SA“GE‘ In addxtxon to these conferences Whrch should be
functronal from the standpomt of making out the student’s program,

" we should also have certain hours at which the student counselor -

will always be available. In our institution, every program of fresh-

~ man and sophomore students has one open hour at whrch that par- .
ticular student’s counselor will be available. |

MR. THOMASON: Over and above what is done at reglstratron
time, I feel that each student should see his counselor at least once -

a quarter. That should be a requirement over and above the registra- .

tion conference. More than that I would leave it to the counselor
or to the student to make the proper contacts. .
MR. BiLL: In this matter of gurdance like so many things, it seems .

'to me in American educatmn which is mass education, we ate going -

~to have the tail wagging the dog if we don’t look out. I shiver:

- whenever I hear these meticulous numbers of interviews. the coun-

" selor is supposed to have cach year. I don’t believe in it. I believe

~ what Dean Hawkes says——we are trying to educate the whole boy. © oo

Part of the education is development of initiative and confidence.

You don’t get that by having him run to conferences. I am rather -

“opposed to this orgamzed guidance that is in the atmosphere

MRr. LeB: I would agree with Mr. Bill almost entirely upon :
that. I can’t think that some one petson. is wise. cnough to gurde o

every student into all sorts of channels and an interesting life. -

MR. METZz: One method of developing this guidance attrtude on \ o
- - the part of the faculty is not to try to be too ambitious in the be-

~ ginning, but take some small experiment in the institution—let’s

assume remedial reading, for example, and develop a program with

a limited number of students—or an experlment in the selection of © =
students for a professional course, such as engineering, 1 suggest .
concentration on a special problem with a small group, thereby'_';‘__-_.f

~ creating such intense interest in that problem that gradually it is

possible to add another problem, and the faculty W111 develop an L
~ interest in general in the guidance program ) SRR
MR, SmysEr: The proper method is to dxstnbute the gmdance
funct:.ons among the faculty and reheve them of a large part of
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o ;'their other dutles It is expenswe but in the face of demands 1a1d
e upon- ‘us in’ institutions .in which we have very little selective  ad-

" mission; we can’t 51destep thls need for guldance just because 1t is
- expensive. . : -
- Mg, BILL 1 thmk we underestrmate our faculty I am always
' interested in talkmg to alumni and 1 am always impressed with the
fact that it is not some professional adviser whose advice they

" remember, but something told them by some wise member of the -

faculty whom they had gotten to know personally. In spite of every-

| * thing -that has been said, I think our faculty is ‘doing ‘a pretty

- -good job right now. Some’ members of the faculty, of course, afte
- not competent to advise, but there is 2 lot of good, wholesome advice

 that comes through ordmary frrendshrps I thmk that is the ideal |

' advice. |
i CHAIRMAN SI—IOFSTALL 1 wonder how we fecl more speaﬁcally :
o about a program such as that Mr. McConn outlines? He sald testmg .

gave birth to the guidance movement, . -
MR. SAGE: We should have a basic battery of tests which should:

U be given to every student, and the Personnel Department should also o

Rt -_ have quite a: large varrety of tests available to apply to particular )

- cases. We have as many as thirty or forty different tests ava.tlable - |

o 'whn:h are used whenever cases seem to ]ustlfy them.

" MR. METZ: May I suggest that we need, in any adeqoate guldance .

| ; : program one thing which has been in a sense implied in the discus-- |
"sion so far, but not necessarily stated? We need continual research -

. connected with every guidance program because we may find that ~
" studies at other institutions might reveal results different from the
-~ results we get at outr own. In addition to the research, while the

" student is in .college there should be. some follow-up after he

- completes his college course, to find out whether all- of the data :

* we have concerning him means anything.

 CHAIRMAN SHOFSTALL: How. does this group feel about the use

7 b of records, and especially. cumulative records? . :
" MR. THOMASON: We should have the cumulatwe record of the_ RS

student, beginning hlgh school and contmumg for the four years =

~in college. It should contain not only his academic work but his -

* financial situation, his health condltron hrs outsrde actlvmes, and hrs
extracurrrcular activities. ,

Mg. Bry: It takes a fairly wise person to use a cumulatlve record' |

."'properly You may become a slave to all the charts and ﬁgures and '_
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not see 2 little sentence that gtves some mformatlon by wh1ch you‘
- can do the boy more good than all of the rest of the information.
MR. METz: All of these subjects mlght be discussed at a meetxng |

~ of deans or personnel officers, but it is because the registrar is the

- custodian of the records that we have a distinct approach to the -

- guidance Problem The _registrar is ‘the one man who has been

‘keeping records. As these. additional records become established,

- such as the personal ratings by the faculty members, the testing =~

records,” the Bernreuter Personality Inventory, the registrar adds =
- these records to hls ﬁles and becomes the key ma.n for personnel'_‘
. Wotk ; . NP

B



PROFESSIONAL PREPARATION OF THE
REGISTRAR

FLOYD BARRETT O REAR |

. F[HE REGISTRAR of a college or un1ver31ty as Well as any other =
- Tadm1n15trat1ve officer, serves his primary purpose in furthering

. the educational ends of the college, and in promoting the work
of students and staff in the attainment of those ends. Stated some-
what broadly, the purpose of a college may be considered as in-

- cluding the harmonious total development of .the several capacities
. of its students. Of course, some ‘colleges. greatly restrict this pus-

- pose: to include only certain phases of a student’s development. -
 Neévertheless, the registrar, in preparing himself for his position, |

- will probably do well to consider the possibility that he may serve an -
1nst1tut10n -which attempts the broader type of student development N

- Accordingly, the: registrar should ‘be an educator. This seems- to-”.

| : : _:_mean that he should have a broad understanding of collegiate edu—_.' |
* . cation, its place and function, its organization and operation. Indeed, "

it seéms to imply that he should have understanding of education

" -in its several levels, clementary, secondary and higher. If the college - -

- is to undertake more than the cramming of facts into its students, -

e its “educational process becomes one of stimulating the student and
" counseling him in directing his own activities resulting from that -
- stimulation. The student may, of course, direct his activities toward

- his own intellectual, social, physmal ot othet 1mprovement The col- .
~ " lege must be prepared to aid him in making wise choices in ditecting B
~ . his own activities. If the college is to render this aid with effective- .~

T ness, it is quite clear that those who undertake to counsel him must P

.+ know a great deal about the student himself. - S

Where large numbers ate involved, it seems inevitable that records' .
~ be kept of the things the college knows about its students, and it is

o '_"'fprecxsely at this ‘point that the registrar renders- his own unique

‘and exceedmgly important services. He should exercise leadership

~in devising types of records to be used, although probably he should . -

~ not undertake to make the final decision as to the precise informa- -
~ tion to be included for. all petsons who will use ‘the material. He - -
_should know thoroughly the processes involved in accumulatmg, BRI
mamtammg a.nd makmg avaﬂable the matenals Wthh have been R

'410
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 assembled: Tt would be well, too, 1f he were competent to encourage '
and counsel staff members in the use of materials which he has avail-
‘able. Surely, he should also possess competence in producing a

variety of group data from the individual records over which he_ B
has jurisdiction. If he enjoys wotking with individual students in
the counseling relationship and if the facilities of his office permit,
“he may personally engage in the counseling of students on various
- aspects of their records. Certainly he should be able to interpret their
-records to them. in constructive ways- and should be prepared to
supply them partial or complete information from these records. .~
. The foregoing description of the work of the registrar makes him’
a service officer of the institution. It gives him. executive respon-'
sibilities only within the confines of - his own office. In short, he i is
here conceived as a member of the staff, as one of a group of per-
~sons in the college who undertakes to bring together the pertinent
information about a student and to formulate it in such a fashion

- that the student may by means of counseling unprove his choices.
Inc1dentally, it should be said that the records service in the college

is central to the rendering of many other setvices. It should not be : |

‘understood, however, that the extensive records cumulated and

maintained by the registrar need constitute the total record equip-< . -

‘mient of the institution, for various special offices, such as health

and - placement oﬂices will requu:e certam speqahzed records for_f_'-; b

-~ their specific uses.

It has seemed necessary to sketch a conceptlon. of the regxstrars L
_place and function in a college as a prelude to the presentation of "~

: any statement concerning his professional preparation. It has already

‘been mdxcated that he should know the field of college education and e

" “have some knowledge of education at other levels. He should under-
- stand’ young people and how they develop. He should know how to -

- organize and conduct an office, ‘with special reference to the de-_ o
~ velopment, adoption, execution and appraisal of policies. He should "~
know statistical methods for the handling of mass data. He should: -~ -
" also probably have some knowledge of the techmques of counsel-" - i
‘ing. He must know the procedures available for the maintenance and R
. reproduction of records. The foregomg list is fa.irly extensive. Tt
_means that an individual who enters preparation for such an ofice -
- has a task of real magmtude to accept Whethet or not he ob- o
tains his preparation in formal courses is probably beside the point, =
| The zmportant thmg is that he secure it and that he gain perspectwe_=._' S
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. on the pos1t1on whlch he undertakes 1f he does carry out hlS prepara-'_, .

© - tion in formal study, it seems desrrable that he pursue it in contact

~with " other- college administrative “officers - and " indeed, at several

e Pornts with educators from various other fields;

-For the novice, or the candidate of limited. experrence it seerns_ :

' reasonable to propose a period ‘of obsetvation, participation ot
- 1nternesh1p and, if possible, a series of visits to the offices of othet

* registrars. It seems hrghly desirable that such work be provided

*under adequate supervision of the officers patticipating. This means,
o of course, that time and resources should be made available to regis-

- trars undertakrng the supervision of such novitiates, for it is a time- o

-‘"k-ji; consurmng task not to be added lightly to an already full schedule. - -
Perhaps the preparatron of college registrars. should not be, in .: ;
g strict sense, identical for any two candidates. Each potential ap-

- plicant himself has varying interests, capacities and aptitudes, where- = = o

* fore his preparatlon should be of a type adapted to him and his
" needs as best achieved under counsehng If one believes that the
'*”_reglstrar should aid in- adaptrng education- to individual needs in .

his own: rnstrtutlon it is surely reasonable to conclude that his own - :
.. professional preparation should be -individually adapted to him.

- This; discussion indicates one conception-of a.college registrar and
g.__’-,some of the areas in which it scems desirable. to seek competence o
" Each prospective registrar. may well  take counsel’ as to the suit-
- ability of these suggestlons for his own 1nd1v1dual needs modrfyrng-
" them as seems wise for him as an 1nd1v1dual ' PR
- One further word should perhaps be said. There is almost no limit R
. to the possrbrhtres for professional growth on the job. The profes-

:;”i'_sronal preparation of the registrar should not be thought' of- as B
" “ceasing when he assumes his position. He may undertake such further

?growth by reading, by formal study or by consultation. The important -

. thing is that he carry it on."To do so in the presence of office de- . .:j:.:_

© mands upon both his. time and energy is no small task. Therefore,

S it would seem appropriate for our colleges and. 'universities to grant -
- our ! registrars, and indeed many other officers as well, leaves of -~

" absence ot other periods of freedom for professronal improvement.:
"-Professmnal preparatron for the college regrstrar ought to be- a
| 'j'contmmng process | . D
R S j-~; DISCUSSION | S
M ROBINSON Dr. O'Rear did not say in so many words Just' |
- what the admrssron requlrements should be for entrance mto a
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. Professmnal curnculum for registrars. However his descrxptron of

the professional training needed indicates that those who under-
take it should have sound scholarship as a -foundation. Also the
 registrar must work with a college faculty in the company of scholars.-
To deal with them he must be scholarly too, and must be a spcc:la.llst |

~in his field just as other members of the faculty are specmhsts in -
their fields.

I am glad m‘that Dr. ORear has departed from the usual practlce C

of state depattments in setting forth requrrernents for certificates in
that he did not express professronal training for reglstrars in terms

of semester hours. The trammg needed cannot be stated in semester

~ hours in specific subjects, or in years of study. As he said, it doesn’t

matter whether or not training is obtained in formal courses, but itis .
‘essential that trarnmg be obtained. - '
- T want to emphasize what Dr. O'Rear has said about insetvice

treunmg———the importance of each registrar engaging in continuous ©

- study while on the job. I feel sure that his plea for leaves of absence

and longer vacations to give us an opportunity to study meets -

the approval of the members of this body. Dr. Judd once said that

- registrars and college presidents were alike in one respect.’ They
enter upon their work with no previous specific professional train- -
ing for the-job. The reason for this is fairly obvious." A student
who enters graduate school for the purpose of taking up a course of

~ study to prepare to become 2 registrar will ‘ordinarily have no reason- |

able assurance that he will be able to get a position when hrs course L

" of study has been completed. The case is quite different in most pro-- ..
fessions. Those who go to medical school or law school or study

enginéering will ordinarily find opportunities for entering the. pro-

*  fession of their choice. A student who wishes to become a teacher .

of mathematics has some reasonable assurance that he will be able

.- to get a position to teach that subject after he has prepared forit. . =
- When a vacancy occurs in- a registrar’s office, the college presrdent_'-'..

“does not go to a graduate school to hunt for someone who has had

a professional course of study to prepare him for it. If he did so,. =
he would most likely have some difhculty in finding anyone. ‘Some <

~ years ago Mr. Gillis made a questionnaire study of 505 registrars. S
~ Of that number 48 per cent had been college teachers immediately - =
before becoming registrars and 8 per cent had been high school teach- "

ers. Six and a half per cent had been assistants in the registrar’s office,
Erghteen per cent had been a551stants to deans or presrdents Only__-_ S
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e 8 per cent had been students and probably none of them had studied

© to be a registrar. In filling the office of registrar, the college president

‘surveys the faculty he has and chooses someone. either from his -

" teaching staff or someone already in one of the administrative offices. -
Tt seems to follow from this that pmfessmnal training in most cases
-+ must-come after the registrar is on the job, and consequently, it is

usually. impossible for formal courses to be taken in. a graduate

.. school. The registrar” must educate hnnself by pnvate study and. g

- professmnal reading. -

~As I see it, this. Assoc1at10n was - orgamzed and is carned on for
“the purpose of giving professional training to all of its members. It

I prowdes literature on the problems of the reglstrar s office that can-

~not be obtained anywhere -else. Any registrar who wishes to engage
in professional study should familiarize himself with the publications

~ of -this Association, including the Annual Proceedings of former

~ years and the back numbers of the Bulletin and the JOURNAL. He
“should study every issue of the JOURNAL as it comes out. Naturally,
his study cannot be confined to the pubhcatlons of the A.A.CR,, but

ot i they will help direct him to other literature in the field. The book X

reviews and the list of recommended readmgs in the JOURNAL are

extremely valuable. An essential ‘part of a registrar’s- professional

~education is obtained by actual attendance at the meetings of this

' " “Association and at the meetings of the Reg10nal Associations. It is
- gfimpottant not only to’ listen to the programs, but if possible, to
- take part. Provision is made for anyone to take part in the discussions -

at the open forum and in conference meetings. If it is possible to get

4 leave of absence for study, all well and good, but one dare not-

‘postpone his professional training until that happens. Almost every
~ registrar in this Association’ today acquired most of ‘whatever pro- -
o fessmnal education he has after he took up the duties of his office.

- PrESIDENT - CockiNs: -1 am sure that there are  questions you

. "'.would like to ask Dr. O'Rear, and it may be that you Would hke B
o _'_to ask Dr. Robinson some questions..

~ SECRETARY MILLER: Dr. O'Rear, I thmk you 1mphed that the :
tegistrar. need not keep all records. I think we all agree to that.
What is your ]udgment on the question of centralizing all records

pertammg to students in the reg1strars ofﬁce health records serv- i
ice recotds, placement records, and so on?, -

- DRr. O'Rear: 1'doubt that ‘one can make a general answer for .
all 1nst1tut10ns but msofar as a general answer can -be made
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~ would seem to me that your criterion would be facility for use, If
- your institutions are geographically integrated and telatively homo-'
geneous as to staff and students, then I think you have a greater
* basis for arguing the rather high centralization of records. It does’

‘not seem necessary that all specialized records with respect to health

or placement or some of these other matters be gathered in one . L

- central file.

I would think of that central ﬁle as bemg a rather extended case:
~history and an academic record, a cumulative perscmnel record, which

" need not involve all of the detalls of health exammatlons or place-_ '
‘ment investigations. - -

In some of your larger institations, ‘and in some of those wluch
are not centralized geographically, centralization of records even to
the extent I have mentioned, would be very difficult,
~ There is certainly such a thing as getting too many records into

‘2. central office, especially where faalltles for gettmg them out

and into use are limited.

o Mr. HorrMman: I would like to ask if Dr. O’ Rear would dls«_j_
- tinguish in any way between the functions of the registrar as an -

 admissions officer and as 2 recording officer. It seems to me that
~his functxon as an admissions officer would require a greater degree i
" of liberty, more centralized power, than of recorder. . _

Dr. O’'REAR: There seem to me to be two sides to the questlon ‘

“of the precise relation of the registrar to admission. If one conceives . - -
the admissions function distinctly as a guidance and counselmg func-

" tion, as I believe it should be, and if numbers are great, no one single -

" man, be he registrar, dean or.any other, can do it alone. I think we = L

-are finding that there may be some advantage in bringing into the

‘admissions function staff participation in counseling Here again, 1 .
" do not feel in any position to generalize. Of necessity I have spoken =~

" in general terms in my paper. And yet, when you press me I must add
very hastlly that the answer to this degree of centralization, whether

it be in adrmssmn in record, or in’ counseling, will vary and vary STE

propetly, in my judgment, from institution to institution. .

_ I do believe that you are correct in saying that as now set up the_'_ Lo
registrar’s office is engaged in two rather separate tasks, and that the . -~

. admissions aspect does - involve more of the counseling function on s
. the part of the regxstrar in the typ1ca1 college than does the recordmg' PEEE

aspect.

Both that the reglstrar and the college staﬁ’ should take Pa.rt 1n
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adm1ssxons wh1ch I beheve to be essentlally a counselmg functxon I

- believe also, howevet, that the registrar and many others of the col-

. lege staff ought to participate in the stimulation and counseling of -
- students subsequent to admission. So, while I recognize a distinction,

. T am hoping that the tendency will be in the direction of making the .
LT _counselmg aspect of the registrar’s office a service in which the
© - registrar may. participate more vitally, if he llkES to do it, and if the . -

+ facilities of his office can be made to afford it. - s
- Miss Prosst: I disagree with Mr. Hoffrnan that aside from ad-
missions, the work of the registrat is only that of recording. I think,

 particularly in the liberal atts college as distinct from the university, - -

~the function of the registrar is much mote than one of recording.
Certalnly, the registrar is. very much concerned with_the smooth

e running of the institution as a whole, the handling of the examina- = .

" tion schedule, the arranging of the student’s individual schedule, the "

handhng of the rooms, a function which goes far beyond that of

- metely recording and, in that respect, I think there is a2 much broader -
e ‘mterpretatlon of the oﬂice functlons than those two dmsxons '
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JAMES ROWLAND ANGELL s

| .'ONE COULD not p0331bly say all there is to be sazd about * Radm" o

in Education™ in any reasonable limit of time, but we can touch

- the surface of at least a few points. It may be helpful if I say just | e
" a few words about the set-up of American radio, which is for the .

- most part industrial, because without some feehng for such a setup .

" one is not likely to frame very just or discerning impressions of |

. 'what radio can reasonably be hoped to do in our generatmn and R
" what modus operand1 presumably will have to be used. - Ll

- 'The industry is 2 mushroom enterprise. It is in its swaddhng clothes.

‘It has just finished teething in some places and in others it has begun: -

to pass into the pains of adolescence. But it is a young industry, feeling: .-

- its way everywhere, yet growing by leaps and bounds, and finding it
- difficult to keep up with itself, much less to ant1c1pate its problems, -
which are becoming 1ncreasmgly profound by virtue of the place that =~ -~

~this particular agency is obviously destined to play in the civilization -

of the future, to say nothmg of the critical 51gn1ﬁcance it has for our- ;_:;..;_

~. own day and generation, of which we all must be mcreasmgly aware. .. U

1 will discuss briefly this set-up so that we will have some plcture of

-what we have to deal with in the way of tools. .
- With a few exceptions the radio has to sustam itself by the sale of

- time, and it gets the money for doing the various things it does by the - ,:_ :

| - method of selling its time to advertisers. You probably are very much

- irked by the advertising plugs that come in and interrupt the programs, : |
. but your mind will be solaced with the thought that if this were not true,” .

- you would be paying a considerable tax, as your neighbors abroad do, to e

. have any radio at all, and that you would get less satisfactory radio )y pro--

grams if that were the case. Experience, I think, shows. that to be S

o ; unequxvocally true, You can afford to dull your ear for the moment -
‘or two that the advertlsmg is gomg on. If you don’t like it, tarn it

off and listen to another program whete the plug does not happen;_;f'?i* o

* to be in operation. You don't suffer very long, at least not on the -

 network programs, and it is not a very severe type of pam "Wthh yOuf';

| suffer for getting the larger part of this matetial.

Radlo is a commeraal mdustry, and in the country at the present'

VIR T
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: _'i_tnne there are approxxmately 750 of these broadcastmg stat1ons' ;
- which get their ability and right to broadcast from the Fedetal Gov-

" ernment—a very proper arrangement; otherwise, there would be utter =

~ confusion in the use of the wave lengths There is 2 good deal of this

- confusion in so-called static, and many of the street car companies and -
- electric facilities furnish a-little bit more. Stations do not keep on their

" wave lengths perfectly accurately all the time, so that there is

- sometimes a blut of two broadcasts coming in. The Federal Govern- -

- *_ment tries—and, on the whole W1th a very great degtee of success
:_——to keep this in hand. " :
" Of these 750 stations, apprommately half are connected with net- -
- works or chains, in one mannet or another Even though they have a’
‘connection with the network, they are entirely independent organiza-

" tions. ‘They can do what they please. They are perfectly free to put on

. such programs as they care to, subject to the supcrvision of the Federal
i Rad10 Commission; and take them off when they desire. |
" There is also an appreaable number of school and college statxons

o whxch the Federal Commission has allocated wave lengths. They in

' turn may put on’ ‘such programs as they care to, sub]ect to the generalr

SRS superv1s1on of : the Federal Commwsxon

“This group of educational broadcastmg statlons are commonly lim-
“ited in the time that they may broadcast in every twenty-four hours

“There is a good deal of amateur broadcasting, - which is not in thlS PIC- o

5 ture, and about. which we need say nothing. . ‘ _
Some of these broadcasting stations are owned by persons who have.j

: ':_i_‘no other explicit commercial or busmess interests, but quite a number

“are owned by newspapers; some are owned by department stores; some ._
- by other commercial interests. But they are, as broadcasting stations,

__ ) - 1ndependent They do what they hke and when they like, W1th1n the -_ L
S hrmts I have described. §

Of the time that the statmns use for broadcastmg, in general about

_one -third is pald -for, and the other two-thirds are devoted to what are -
- called sustammg programs, so called because they do not sustain them—_
- selves. The company must pay for these out of its own pocket

-~ In the American broadcastmg tradition fifteen minutes is the stand- L
" ard unit of time, longer programs always bemg 1nterrupted at regular =
" intervals-for station identifications. This is to prevent anybody from
-~ saying anything for which he cannot be held legally responsible. Most -
" of the stations broadcast from sixteen to e1ghteen hours a day. British =~
L broadcastmg programs | have any penod of time, ﬁve mmutcs twenty co
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mmutes twenty eight mmutes thlrty three minutes. Twenty minutes
is a favorite, but there is nothing fixed about it, and there will be
long periods where nothing happens. After ﬁfteen or twenty minutes
a voice says, "“You will now hear Soandso,” so that our Pl'aCtICE in.

this country is much mote regimented than it is abroad in both -
those respects, in that practically all of the broadcastmg time is o
used, and that it is cut up into these somewhat artificial segments. . . -

When we speak, then, about education and radio, or radio in . |
_ educatlon we must remember that for far the larger part of the
‘broadcasting agencies we are talking about the possible use of half or

two-thirds of the broadcasting time by concerns that are commeraally. L

set up and that support themselves by the sale of their remaining time.
Whatever they may do in assisting explicitly educational interests in
- any of that time, I am bound to say that I think some of the advert151ng |

‘programs are highly educational. They have material in them that is -
“stimulating to thought, is provocative to the emotional life, oftentimes

" wholesomely so. They are certainly information-conveying, and occa- - -
~ sionally, I think, conttibute real motivation to socialized types of action_ L
" and thinking. And in the measure in which any of these things are

~ true, no one could say that they were not educational. But, of course,

these programs are intended to be primarily entertaining, to attract .
attention and to get the listener to listen long enough to catch the =

advertising so that his conduct should be approptiately influenced to

 buy that patticular kind of chewing gum, breakfast food or Whatever

'has brought the preceding program to him. =~

The educational stations are definitely set for a fuﬂCthD Wthh s
already indicated in the fact that they are connected with schools and =~

. with colleges. We have some very striking examples of both. A number

- of the states have stations connected with either the state university or -
" the state college of agriculture. You will find in the Middle West that o

_ this is Pecuharly true, espeaally in Ohio and Towa and Wisconsin; to .~

- a certain extent in Illinois, Indiana, Mlchigan—that whole central

group of states: It is true also in other places throughout the country (AR

" Most of them broadcast for a limited perlod of time, but they are doing S

it distinctly from the point of view of service to the state, to the state - |

schools, to the farmer, to the mdustnahst to the housew1fe and to

the children in the home. They are trying to do the best job they .-

 can within the limits of time and money at ‘hand for progra:mnmg,i_"

~ to bring to the communities within the range of these stations ma- .
terial whxch they feel wﬂl be mterestmg and valuable On the whole R
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1 thxnk they have been very successful Most of them have found it __

- much mote expensive than they had anticipated. Some of them have

. given up. thetr wave lengths because they could not afford to finance
L operatxons : -

- Thete'are a Aumber of cities in’ the- Umted States where the = .
. schools themselves are either wholly or partly in charge of broad-
©o casting ‘stations which’ they man and-through which they broad- -
- cast to their own school systems. ‘We have just had an interesting .~
'~ “example, ‘which is to be followed presently by several others, where.

S one of these cities, Cleveland, has received from the Federal Gov-
. ernment a. permit to use one of the ultra-short wave lengths and is -

__ ; broadcasting to its schools in these frequenaes which are ent1rely free
. from the interruptions of other stations and, on the whole, are generally .~
-~ " much freer from static than the long wave Wthh most of us use in the SR

L cornmerc1al broadcastmg groups..

~In all of these cases one ought' to say that in the Umted States _

. f,_.there has been one underlymg intent, in so far as broadeastmg by g

-+ educational 1nst1tut10ns 1s concerned——and the commercial companies -~ -
.7 have been very keen to follow the same pattern—namely, to seeto it -
.- that the programs whxch are broadcast are not of the kind designed to .-

S _‘replace teaching power in the schools; -but entirely to"supplement =~

L - existing teaching power. There was a great deal of anxiety at the

__ _::'-_:__:fl_outset of broadcasting lest the teachers be displaced. No one who has'.:
~ ' “ever taught can have any serious anxiety about such a situation. Itis
" nionsense, There are some thlngs which, undoubtedly, can be donein- -~

- teaching over a radio more effectively than in almost any other way

e except by the vety, very rare teacher. But by and large, of course, there -

77" just is-not any substitute for the teacher's physical presence in the

classroom She - knows the children, can observe what is going :.
~on, not only in the classroom at the moment but subsequently and -

- ___before that. No.broadcaster can do that.

“ .- With this picture in mind, let me go on to speak more spec;ﬁcally'f_':- L
o -Of some of the problems. which arise and some of the methods of -~

o - handling these problems. Let me make this- dwxsion—you can’ dis--

" tinguish pretty sharply - between broadcastmg that is directed at
- schools, that is educational in this sense, and broadcasting which has -~

. __ _"an educational significance, both for schools and the general pubhc :
but is not aimed specifically at schools. -

“1- should like to speak for a few mon1ents about the ﬁxst of :

o i '::-_these ﬁelds broadcastmg, either by commercsal statlons ot by edu- - '-
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‘cational stations, that is, aimed directly at schools and'colleg'es. -

I think that the larger part of broadcasting, measuring it quantita- - ”

tively, that is connected directly with schools is coming out of the
schools over local stations and not going into the schools, because
'school people have discovered, esepcially music teachers, teachers of

English, dramatics and speech, and school superintendents, that it

is a grand method of getting publicity in a2 community for what -

~ the school is doing. The school orchestra likes to play, the school
dramatic club likes to “‘dramat,” and the debating boys and girls

‘like to argue on the radio. Apparently there is a certain measure of

local interest and pride among the parents, who like to stay at home =~

‘and listen to Johnny and Sally on the air. It is good publicity.

This is all right. There is, no doubt, a very real value in the kind of :' i

training children can get from being, in a certain sense, under that =
- kind of competitive pressure, but you can get a type of exhibitionism -
going in the school that is certainly unwholesome. N
" In our few years of expetience, it has been found possible to bring

into the schools valuable material that was not there before and that |

. cannot readily be brought in by any other means. But, let me also point .

out the fact that we have between the city of New York and the city of

~ San Francisco four distinct time bands, an hour apart. We have to .

take this four-hour time split into account. Consequently, it is almost .. .~
literally impossible for the networks, such as that of my own com-". = *
pany, to put on a day-by-day educational program that can be adjusted S
to the time schedules of all the American schools. If you puton a broad-

cast in Chicago you lessen the difficulty somewhat, because you have R
~ only one time band at the left of you and two time bands to the right. o
' This has made it extremely difficult for programs to be broadcast directly - -

into the schools over the networks. This difficulty does not exist in-

" Western Europe, least of all in Great Britain and Scandinavia, where S

a single time band will reach all of the schools. This kind of broadcast '_

service must be rendered either by the local station, which can accom- : S

modate itself reasonably to the varying schedules in its own region,

. even where they are far from uniform; or it must be rendered by the

educational station, or by the thing in which I am very greatly interested -

" and which I have been for nearly two years trying to promote, not too .- .
 successfully, because of the difficulties in the producing side, i.e.,, the - . =
~ use of the so-called transcription. This is the reproduction from a disk-- . "
of a program that has either been on the air or has value for the school, - -+ .
- and which cannot be produced by the teacher in the school, Through - -
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the turntable and: the rotatmg dlsk it can be heard in any ‘school
room at any time and can be heard again and again. There are a great

- _many of these broadcast programs which, in the set-up of the American
- "School; as the curriculum comes around year after year, are of real value

- and which could be used to very great advantage with this device.
" ‘There has already been considerable progress made with it, but not to

N the fullest extent. The transcnpnon method of reproductlon is easﬂy_ o
“and inexpensively operated.: - - .
* Of these programs that do go into the schools for consistent use,

o the outstandmg thing which radio can do, and do better than any |

B _3_other agency, is to supply a type of musical program wh1ch can be built

* into the musical training that the school gives.

There is no school so small, so remote from centers where the_-"ﬁ

great orchestras or the great singers can be heard, which radio does .

"~ not open up to the musical training of children. Music is, of course,
- the great radio natural, if you please, together perhaps, with the

Ry _spoken word—the voice, as you get it either in poetry or in drama or - .
- in the ordinary forms of public utterance. Of the arts and of the pas- -

- ;'tlcular sub]ects in which the school has a fundarnental educational in- -

- terest, music is easily the one which, up to this time at least, radio has

. succeeded in assisting and in promoting to a greater degree than any .

~ other agency could possibly have done. There are all kinds of circum- -
'..-_"stantxal evidence of the effect that this has had on the generation

" now passing out of adolescence and into early manhood and woman- -

"~ hood, and it will be very much more true’ of the generatlon com-_'

. ing aiong

;< Music is the thmg that schools ha.ve partu:ularly welcomed The o
~ program which my company has put on for eleven years, Walter Dam-

. rosch’s Music Appreaatlon Hour, which is now divided for two levels
- of maturlty, with a third perfectly possible, gives a type of consecutive
© 7 training to children in the schools that the average school simply could
~~not possibly command. So valuable have the schools regatded this
~ particular program ‘all. over the country—except on the Pacific.
. Coast, where there is another program of a comparable character

that has been going almost as long and which we also had a hand

in startmg——that there are every week from 4 OOO 000 to 6 000, 000 S

- children listening to it.’ _
]ust sit back and think of thls ﬁgure for a moment in terms of '

: any other kind of approach to school children that has ever been
even remotely concelved The course is systematxzed and 1t is dove-
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 tailed into the teaching of the school. It represents an invaluable contri- -
bution in the way of supplementmg the musical education that the
school is able to glve ._

~ The same thing is being done though up to the present time
it has been done on a smaller scale, and inevitably less successfully
as yet, in bringing the best drama into the schools. I do not know
‘whether any of you listen to a program that we have had on the air-

for the past two yeats that occurs on Sundays__at one o'clock, New

~York Time, called “The Great Plays.” It is a scries which presents
" from the period of the Greeks down to our own time typical illus- .
- trations of the great drama of Europe and especxally of the English-
speaking races. It is extraordinarily well done. It is listened to by thou- -

~ sands of high school students, who are directed to it by their teachers |

all over the country. We have had most encouraging response to it,
and it is supplemented, as all best radio programs are, with ade-
quate documentary material, so that there is a preliminary educatlonal_ |

process in which the children are given opportunity to adjust, and .. o
~a follow-up in bibliographical material which makes the broad-

‘cast more than a mere broadcast. This program has produced excellent
results on the minds of the children many of whom are not able, for -

geographical or other reasons, to listen to and see the best of drama. ©
* Many of these plays could not be seen in any case, because they are -not S

" on the modern stage,

Many of the other compames ha.ve put on most excellent con-_" .
temporary drama and some of the older drama, but the difficulty -
which these programs face is the fact that if you are going to broadcast -

" for only an hour [and the American tradition makes it pretty difficult

to go beyond that except in the case of symphony concerts and
i _'opera] you have to telescope the thing, and the play that would take

" two hours and three- quarters must be condensed into an hour. If thxs' R

" is skillfully done, the loss is much less than one. would suppose

| _nevertheless there it is. It does represent a material curtailment.

" One can go on down the line through practically all of the sub- e
- jects of the school curriculum, finding them rather differently con- . -
- tributed to, of course. It is a good deal more difficult to make an- .
" outstanding radio contribution to Arithmetic than it is to a course m__---l PR
~ American History or Social Science. But there is no main sub]ect matter - R

- in which you will find that radio has not been rna.kmg very geauine - -

* supplementaty contributions to. the educational process, bringing in Lo
o .thlngs that were stlmulatlng and provocatlve to the chxldrens thmkmg AR
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. and Wthh brought an’ element of freshness mto the srtuatron that n

otherwrse would be lackxng .
. ‘How far radio can go is solely a matter of mgenurty on the part
'_'of the broadcasters and of the amount of time that our school and -

e college authorities come to agree is wisely to be given to that procedure, |

L as agamst the normal procedure in the classroom You must always

©  have a balance of values..

' We have had one very mterestmg experlence in my own company in-

the last three months. We broadcast many hours every day to South
- America and Europe in foreign languages, in Spanish, in Portuguese, in .
‘French and in German. We have found, to our amazement, that-

we have a very large listening audience  in’ the United States of
-+ students who want to hear spoken French and Spanish and Portu-
. gueseasa supplement to their classtoom leatning those languages. In

- the first place, the teacher is apt to have a New Yotk or Connecticut or

Chrcago accent, and, in the second place, even if the teacher does not, it
o isa good thing to hear other voices speakmg the foreign tongue, We'
~~are using as spokesmen, of course, cultivated persons, natives, repre-

: sentlng the native contact with the lanouage Having statted to do one

| : thmg, we find we are doing somethmg very different that has outstand- *
ing educational value. This is just an instance of the odd. freaks you:‘ -

_ come upon when you get into this new field of radio.

Let me come to the other mam educational field of radio. Thls is the-. o

3 ]one with which you all, as citizens, are familiar. It involves the type of

public setvice that broadcasting tries to render in putting on programs
-~ thathavea real educational value, bringing to the radio the outstandmg o
" "leaders of political and social thinking, putting them before the micto- -~

" phone under conditions of debate or panel discussion or uninterrupted

address. It offers extremely able commentators on foreign news, which '_
- during the last six months has been so compellingly important, It brings o

e significant programs in the field of religion, which are greatly appre-

© clated, partleularly by shut-i rns who are debasred from attendance at

- . ordmary religious exercises. . You cannot touch any subject of current © .
- interest in which radio is not bringing to the attention of the public the .

- words and voices of the best minds of the time and the leaders of our :

‘social and rellgrous and political life, brmgmg to us the benefit of their -
thinking and the impress which the living voice of the speaker always .
.~ carries—his srncerlty his character and personahty 1t is amazing how
- much of this comes over the radio. You do not see the man but you get
R almost 1nev1tably a sense of the degree to whxch he is merely a speaker," :
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exploiting the public opportumty as aga.mst a man who is smcerely
 concetned to present to you something which he feels to be cntxcally
_ 1mportant in the social or political life of the time.’ _
There is literally no limit to programs of this type It is merely .
question of the ingenuity with which the companies are able to con- ~ -

. struct such programs for public use. I think that they are all keen to . -
render—-—and I can speak for my own company unequivocally in this -

respect—-—a public educational setvice of this kind. Omit the word “edu- =
" cational,” if you choose. It is a matter of indifference, in so far as the

“effects are concerned. The term carries a very unpleasant connotation o |

. in the minds of many people as of something tedious and dull. Nevet-
theless the fact is that a public service is rendered by good programs of

- this character that is ultimately educational, in the sense that they bring |
information to people, authontatwely, which they did not have before; -

that they stimulate their thinking in ways which, unaided, they might |
~ not employ; that many of them cultivate their taste in ways which,

- without radio, would less certainly occur; and that in many cases they -
~ carry tremendous motivation, both to individuals and to citizens, to .. . "~
participate more’ actwely in things which are significant. That radio .- .

~ does all of these things is past question, and against it you have to set,

- of course, the vulgarity, the puerility, the venality, of a good deal of = = -
what comes out of your loud speaker. But fortunately, you don’t have =~ =~
~ to listen to it if you don’t care to, and when you label it puenle and ~ .

~ venal and vulgar, don’t forget that we are a nation of 130,000,000 -

people and that in that 130,000,000, so far as statistical evidence is con- -

- cerned, the average of taste and intelligence is so far below the -
- group facmg me here this mommg that it would be d1fﬁcu1t to ﬁnd s ’

- any common denominator.
- After all, radio has to serve the entire pubhc You w1ll remember |

I suspect that our studies in the Great War, at the time of the draft, -

- indicated the average mental age of the soldier as apprommateiy o
twelve years. I don’t know whether this is flattering to the rest of . =~
- the populanon or not, but certainly when you talk with the people B

" in the movies, who have to test the cross-section of public taste and . -
intelligence in a great industry which depends as does radio on mass-. . -
o pubhc support, you will get an impression which is certainly sobering. =~
With these things in mind, I think you will feel that, with all'its - = . -
: blunders and mistakes, American radio is at least trying to do a good
“job and that, on the whole, from an educational pomt of view, 1t has TN

- made avery reasonable begmnmg
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MR SAGE In order that our radio statron WOI may be of the
* widest possible service to the people of Towa and serve the best

- interests of -the College we are subrmttrng the followmg statement |

_‘ I ‘Purpose of the station, :
- (a) To broadcast educatronal material by recogmzed authorrtres m
. their special fields,
(b) To broadcast market and weather reports
© To - broadcast enough high-class - entertainment consisting of -
"musical numbers, plays, debates athletrc events, etc., to add in-
- terest to out programs,” : ' i - :
e II Pohcy of the station. - - " ' ' K
0 (a) Station WOI, operated by the Towa State College is the sta,tron' "
- of the people of Iowa for the thousands of radro listeners in the
state and. elsewhere SRR - :

Statron WOI is one of the voices of the Towa. State College and _' ..

“cate is taken that the programs broadcast are such that the College
© " is 'willing to be responsible for them. The station does not broadcast -
- _-political, - religious, fraternal or other propaganda on controversial
o sub]ects unless the lecturer is a member of the faculty or the lecture
-~ given under the auspices of some ‘recognized division or organiza-
- tion operating under the College direction. The station broadcasts

" only special services which are reliable and educational, and enter-
tainment numbers which are wholesome and grve to our programs a’

.. distinctive atmosphere The trme of the statron is not for sale drrectly o
Coor mdrrectly | SR .

-~ Station WOTI' endeavors to present progra.ms whrch are drstrnctrve'
'- of a state college and worthy of an educational institution. 7
We at WOI recognrze the rrvalry whrch exists between radio sta- B

tions through the very fact of their competition for a share of
* the radio audience. We do not believe that any appreciable group .

- of listeners chooses educational programs simply because of a desite

" for. education. ‘Therefore, we are convrnced that educational pro-

- grams must stand on their own metits and truly deserve an audi-
"~ ence. To accomplish this end,” we attempt to make the programs as .-
- interesting as_possible, even at the risk of- enda,ngermg the dignity

 .which clothes many educatronal efforts and. repels many potentral S
listeners. - . - ‘ ‘ :
- We belreve that the ﬁrst reqursrte of any Program commercial

ot educatronal isa llstenmg audrence as numerous as crrcumstarxces SR
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permxt To secure thls we are w1lhng to reduce the 1r1tens1ty of
educational effort in any one program, We think it preferable to
~educate slightly a large audience rather than to educate greatly
‘a small group. A numercially large audience which consistently tunes
to a station is a fundamental requitement for radio success, whether
the project be selling cigarettes or education. : -

Previous speakers have rightly emphasized the need of greater”

 education for rural youth, for our future rural leaders. There can
be no questlon of the need. It is true that much has been done in
an attempt to 1rnprove rura] schools and to make possible the funda-

mentals of education in rural commumtles It has become rnore and

~more apparent that such education, necessaty and desirable as it is, -

is not enough. And why should it-be enough? Why should farmers B
be content with limited educational opportunities, far less than those

- afforded other classes of our citizens?

There is one difference in educational 0pp0rtumt1es in the mid-

west whrch’seems to ‘me to deserve the attention of all interested - .
in the betterment of rural life. This difference is a lack of adequate = -

library facilities in rural communities as compared with  similar .

- facilities in our latge cities. And, mind you, I do not regard the _
_ collections of novels and anthuated books which exist in so many K

- of our smaller rural towns in Jowa as adequate hbrary facilities.”

Durmg the last ten or fifteen years more and more attention is = .

" being given to what is called continuing or adult- education. This

I -phase of education might be considered to begin at the cradle’ and_'-_‘ E

stop at the grave, if, indeed, it does stop there. Education must not
- be considered as ended when we graduate from high school or col-
~lege, or even when we obtain a doctor’s degree. It must be continued

_ throughout our lives, and education processes must be adjusted to el

‘the changing conditions; otherwise, there can be little hope for the
survival of the forms of government to wh1ch thrs country was_'.
' orlgmally dedicated. - |

‘In many professions the idea of contmumg educatlon is’ recog ' ':.;.;_:
nized. Doctors, those who ate progressing, at least, are continuing = .

. their studies, attendmg clinics, and keeping themselves informed of = |

" the progress of the medical sciences. If they do not, they are lost. -
. An autopsy was held in an eastern hospital which the internes were . .
requxred to attend The resident physician took the opportumty to‘_;'_' R

~ give them a lesson which applies to all of us. At the end of the -
R post mortem the doctor in charge stated calmly but emphatlcally,'-_:: :
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”Thxs man was rnurdered murdered thrc)ugh 1gnora,nce If -the
. physician in charge of this case had kept up in his. professional

reading and study, if he had known what remedies have been
recently discovered which apply in a discase of this sort, this man -

B -jwould have been alive today If any of you here are unwilling to-

_ 'j'_contmue your studies as long as you are practlcmg ‘medicine, then -
.. give up your profession at once ‘and do not expose innocent people
- to_the tragedy caused by your failure to continue your ‘studies. Th1s
B "man was murdered, murdered by ignorance!” : SN

Fortunately,” most doctors have realized. the need of contmumg |

S 'educatlon The same need is not yet rcalized by all of us, whether we
U be professors or farmers, but. the statement. applies that a mind

that-is not growing is 2 mmd practlcally dead -and closed to the

affarrs of life. = -

‘This national rnovement for adult educatron has resulted in an . _'

”-"7‘:}-"._'1nvest1gat10n of what facilities “are. avaﬂable for continning educa-
~ " tion. One of these. facrhtles is library service, now available qulte o
- generally to those in large cities, to a very slight extent to those in

7 small cities’ ‘and towns, and practically not at all to countty people,

_at least in this state. Discussion groups, night classes and other -

o methods of adult education require the- a1d of libraries 1f their pro-

EO :grams are to become effective.

‘There is one factor which enters prornmently into- any study of_

o '_'Contlnumg education. How  far does our formal education tend to = - *
" encourage us to continue our studies after we leave college? Psy- -

chologists. tell us that many of our habits are formed in our early )

e life. Do our children form the habit of looking up information in

- books? How fat are libraries available for rural children? Do the

~ children of farmers. have the same advantage in this. respect as do -

""'ic1ty children? .~

- Some yeats a'go there was a study rnade of students entermg Iowa.' o

J;State College. We made a distinction -in our study between those -

freshmen who came from cities where school and public libraries - |

were available and those from rural areas where. there were no

_""-hbrary facilities. ‘There was a very marked difference in the aver-
- ages of the accomphshments of these students. Those from the rural
~districts were slower readers. They had more difficulty with their

. college assxgnments “Their inexperience in reading and their failure .

: to forrn the hab1t of. readmg handrcapped them throughout their . o
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' college life, if indeed they were able to continue in college. I

" talked to my friend, Mr. Pye, about publishing these statistics in

Midland Schools. He advised against it, fearing it might be inter-

preted as an attack on rural schools. If any attack on rural schools

would lead to better schools for the rural youth of Towa, then let the
- chips fall as they will. But the argument is somewhat different. It is -
" rather a plea for equal opportunities, for adequate library service for -
the rural youth of Iowa, for school libraries and public hbrar_1es equal
to those now en]oyed by the residents of the larger cities in the state.

© My friends in New York City feel rather skeptxcal when I tell - R |
them that Towa farmers are greatly interested in books. Farmers are - . =

- as much concerned with their intellectual growth as ate New Yorkers. *
\ The experience we had with our radio listeners was such a revela-
tion that the Rockefeller Foundation has sent a research assistant
“to Ames to study the responses to our book programs over WOI, -

. programs arranged primarily for farmers and their families. You S

) ‘might be interested in hearing how these programs arose. : |
. About fifteen years ago we were receiving complaints from farm- -

- _ers ‘wives in regatd to our radio progtams. They wanted more -

. broadcasts on literary and musical subjects, less on housekeepmg'

- and the farm, something to give them a wider background, or, as
they put it, to give them something else to think about, to take them .~

“away for a time from their daily scene. Rather skeptically we com-.

menced with one book program every other week. This program has L

 increased so greatly that we are now broadcasting twelve programs a o
- week. Figures thus far collected have shown that the public who -
. listen to WOI are more intetested in these book programs than in- .

" many others broadcast over the station; the book programs. rank'__-'
among the more popular. The exact figures will be available later, -~ -
. In a state-wide survey conducted by WHO, the book program over .- -

- WOI was given a ratmg higher than many national programs. The

' February 11, 1939, issue of The Billboard, a New York petiodi- L

- cal, pubhshed the results of a radio survey made at Mason City, Iowa. " =~

~+ .One of the four top half-hour programs from all stations, in the =
.~ opinion of listeners who answered the questionnaire, was the reading TN
~ program over WOL Yet WOI is a station which appeals directly -

~ to those living in rural communities and on fanns ‘There can be " .

. no doubt of the interest of the Iowa farmer in-the cultural side of = |
o ;_hfe if he is g1ven only half a chance Nevertheless we, thh ail due-
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loyalty to \WOI and its programs must admit that these Programs do -
"not replace, and are not intended to replace, reading and study by -
 the individual; they are intended ch1eﬂy to encourge readrng in the

hope that eventually the programs will inctease interest in books, the o

ownershrp of books and the estabhshrnent of lrbrarres

DISCUSSION o

. DR MERRIMAN My contnbutlon to: thrs drscussron wrll be an .
- attempt to show in very concrete- fashron what one radio station _
" has done and is trying to do at the present time. The University of

Wisconsin" has its own. state-owned station and has.been free to

- initiate and develop its own program for a good many years. Indeed

| it claims to be America’s first educational station. Here are a few .
: srgnrﬁcant dates in the development of the station: - |

O 1917——F1rst broadcasts from an experlmental statron in connection with _.

> ~the Depattment of Physics. .
1921—F1rst broadcasts on the Wisconsin Farm Hour

IR 1923__Apporntment of a faculty committee to take charge of the- :

, “station. . :
b 193 I—Wrsconsm School of the Arr began 1ts ﬁrst series of broadcasts
“to schools.

1937——Begmmng of a “two- -year study of the educatronal eﬁectlveness '

~of school broadcasts, financed by a. grant of $41 725 from the
~General Educatwn Board.

Another phase of the development may’ be shown by notmg |
(1) that the station power has increased from 750 watts in 1928 to
- 5000 watts in 1936, with an application now pendrng for an in-

7 crease to 50,000 watts; (2) that the station budget has increased
frorn $4,663 in 1928 to $25,550 in 1937- -38; and (3) that the time -
.on the arr has mcreased frorn 8 hours a week in 1928 to 54 hours *

1n 1938 S : o
 The station has developed four types of educatlonal programs Let

o me summarize some of the 1mportant aspects - RS )

'_ 1 School of the Air programs. Frfteen of these programs are broad
" cast each week. They are planned-in co-operation’ with the State .

~ Department of Public Instruction, the School Broadcasting Com-

. mittee of  the Wisconsin Educatron Association, " and  individual -

- teachers. The following table l1sts the regrstratron ﬁgures as of De— L
L cernber 21 1938: - L
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Elememary Scbool Courses S ' No. of Classes. -~ Pupils
~ Professor Gordon’s Singing Class ..... v eea.l.i...12820 0 31,220
- Afield with Ranger Mac ...... ... .. ... S 1,148~ - 25148
" Peggy and Paul (Primary Social Studtes) veeiee.... 1,059 22,836
“- Radio Reading Club ........... . ... ... e 835 . - - .. 19,408 .
- "Nature Tales ... .. vueivuans T IS £:{s . 26,537
o Music Enjoyment for Childten ..... e el i, 936 21,976
“Let's Draw voovoiaenaneinn, e L. 926 0 C 21,279
Community Living ....ovvenr . ivasiniaronaen. 775 0 0 111,457 0
"+ Neighbors 'Round the World .............. L0470 0 21,622
- Rhythm and Games .......... et Siee e 90707 20,435
I S 221,918
' .-'_HingfboalC,'oar:e:, L e e
"Good Books .....ieiieeiains L i i ida 80 T o T2,500
~Living MUSIC & et e DUNUEEES. . TR °L Y-
_ French Program . .......... . PP [ 029 BEERERRE 73 B
Contemporary Economics ... .. T S 12 S o209
- American Youth Speaks ...........ci0ia... ... 16 S 306
4288 I

2, Cou:ses for Adults and Out-of-School Youth Ten programs are -
offered, some of which are. Agricultural Horizons, by the College -
© of Agrlculture Your Job Outlook, by the Depastment of Voca-.' =
. tional Guidance; Mental Health by the State Department of Men-
- tal Hygiene. et
3. Programs for Special Audlences Under thls headmg we ﬁnd such-'
' programs as: . o
The Farm Program
‘The -Homemaker's Program
Foreign Language Broadcasts -
. - Broadcasts by state-wide orgmlzatlons ‘ % :
" 4, Programs of general interest on music, health, drama Iegtslatlve af-
o fairs, pohtlcal forums, news mterpretatmns and the like.”

~_'The foregomg summary shows the wide variety of programs a.nd__ S
: the response that is made in terms of registrations in the public =~ .~
school programs, All of these programs are put on without a single . -
- word of commercial advertising. The scripts are prepared by com- .
~petent writets, who are aided and supervised by some of the greatest

" scholars in the Umvet51ty TInformation concerning these courses is”

carried to the teachers in the. publxc schools by the state organ of A
the Wisconsin Education Association.. , B e T
- It is always dangerous. to venture into the realm of appta1sal or . .
o _predtctton but Iam gomg to nsk two- statements Fxrst the School el
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" ".iof the Arr is demonstratmg the feasrb111ty of gmng serious, well- :

S presented instruction in subjects such as nature study, history, geog-

- raphy and even drawmg The programs need not be for entertain-- |

I_ ",'-_ment only This is- takmg mstructmn by experts to the humblest .
.- school-room in the land. Second, the programs for adults show what

" can be done to inform the general public by presentmg 1mpart1ally

e both sides of controversial questions

. In order to guarantee the success of the programs Wthh are. put
- on by University faculty members, . the Unrvers1ty faculty has ap-
. :proved the following statement of policy covering University partici-
o patlon in educational radio programs over the state radio system:

-'1.7Rad10 should be regarded as a medium of communication for ex:

- isting schools, divisions and departments not as a separate depart- o

" ment or d1v1sron of instruction.
- 2. Responsibility for the content of Umversrty broadcasts (except in
" the case of forums on controversial topics) should remain with the |
.. department or departments charged wrth mstructron in that sub]ect :
- -+ matter field, '
- 3..The Unrvermty famlty beheves that the state radro station should
. - be used to promote free and critical inquiry into controversial prob- -
- lems.  In such programs, or series. of programs, on controversial
- subjects, each point“of view should be presented by an . advocate
" of that pomt of view and should have an equitable time allotment.: .

: "'ai,_'The aim, in University broadcasts, should always be to give the R
. news of interesting: projects and developments, to ‘give factual -

information from which listeners may draw their own conclusions,

' __'to give programs ‘that stay well within the 'limits of what is ‘gen- _.
erally. understood by the terms “education” ‘as- opposed to propa- B

- ganda,” ‘ot “news” and ‘information” as opposed to “promotion.’
'S, Those who patticipate in - single or occasional broadcasts should
L do this in-addition to therr regular dutres as they take part in .
.+ other joint educational enterprises,” .

" 6. Those who are. respon51ble for a course or a’ series of broadcasts L
. should be released from a proportronate share of. therr other dutres '

DISCUSSION

_ MR. ARNSDORF: I have been asked to relate brleﬂy the activities -
" in the radio ﬁeld at New York Umversrty and shall l1m1t my remarks
accordmgly o 8 i
) '_ The first- mstructlon in radro educatron at New York Unrversrty' 5
coas a somewhat mtegrated program was. undertaken in the Summer ;
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' Session of 1934 with the orgamzatlon of the Radxo \Workshop, under o

~the administrative supervision of the Division of General Educa-
tion in co-operation with the Federal Educational Radio® Project. -
The techniques employed in the Federal Office of Education Pro-
gram were observed, and students participated in the various phases
of radio writing and production. Four annual sessions of the Work-.
shop were conducted on this basis and the program still profits from

} ~ close association with the Directors of the Fedetal Project.

- However, in the summer of 1938, the orientation of the Work- -
- shop program was somewhat changed. The services of Mr. Doug-
‘las Coulter, Assistant Program Director of the Columbia Broad-

~ casting System were secured. Under his direction an instructional -
staff was appointed,” made up entirely of successful Professxonal__
'_ -writers, directors, and producers from the radio industry, and the -~
entire program was planned as an attempt to convey a reahstlc c

: 'understandmg of the problems and techniques of radio today. . -
It is the belief of the Workshop staff that there has been a great

'-deal of thinking and writing about radio in education without suf- "
- ficient understanding of the problems of broadcastmg as a whole, = -
. and that there has been too little education on the subject of the.

 medium itself. It is felt that without an understanding of broadcast-~

. ing as a whole—its structure, its methods of operation, its relation =~

" to the industrial world, its practical problems of program presentasf .
tion—one cannot expect to guide others in the mtelhgent use of -

the radio, whether for educational, political, rehgxous or entertain- o

- ment purposes. However, having been introduced to these problems EPT
the teacher and student.can more effectively. adapt matetials and -

~ processes of education to the radio. The teachmg staff has, therefore, =
 been drawn from the production, casting, and scripts and continuity =

- departments of one of the important nation-wide broadcasting sys-

tems. In addition the staff will include Mr, Philip Cohen, Produc- :

tion Director of the Radio. D1v1sxon of the Umted States Oﬂice of,f

Education.’

The courses announced for the commg sessmn mdude "?:.1.} e

. ‘The Ametican System of Broadcastmg

. Radio Script Writing

. Principles and Problems of Radxo Speech
. Radio Production = -

U-»h-.w_m»-s

An Educatlonal Racho Sermnar conducted by Mr Cohen j




)_-izj::iThe program wrll also mclude a group of twelve specral lectures
“on Radio in the Classtoom by Miss Alice V. Keliher, a member of

_portunities “are" ‘offered  for practlcal work through several com-
i;"”pletely equlpped studros in the Umversrty buildings. 7 :

:--""ri".iEducatlorl for degree credit, sub]ect to curriculum restrictions. -

1mportar1t places in_the several radro pro]ects assocrated Wlth school'_f"
systems throughout the country. SR

-?’srty This is an Adult Education project. The courses are offered by

oﬁered
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. the School of Education faculty and d1scu551on leader for the Amerr- I
_f;'can School of the “Air Broadcast Frontiers of Democmcy Oppor- - =
* tunity is’ offered for 1nd1v1dual instruction’ and conferences, and field .0
~trips’ to ‘the major, nefwork key stations. ate scheduled where stu-_:,,.]_'
dents become familiar. with~ “‘behind-the-scenes” problems Op- R

“The courses of the ‘Workshop ‘are ‘accepted by -the School of %
Adm1551on to the Workshop is selectrve ‘The students are for "the'“;.", S

rnost part members of mstructlonal staffs of schools and colleges.
- The number is-limited to 75. Many of these students have gone to™

-+ The Division of General Educatron also sponsors the Washmgtcm B L
S_cjuare School of Wrrtmg durmg the regular session of the Univer- =~

7?'2professronal writers, authors and editors, and some radib script work ~.*
Cis 1ncluded in- the varrous forms of Wrrtmg in- Whlch courses are .

The Radro \onrkshop is a pro]ect in the Sumrner Sessron Begm-:._:ﬁ_'--

'tjf‘fz','-_.f;nrng next. September, the ‘Washington Square College will inaugu- - - "

':'-f'::irate a four-year College-Radio currriculum leading to the degree

<-of Bachelor of Arts. Three- -quarters of the program will be devoted o
~.to the fundamental courses in the liberal arts. The remaining quarter =
. of the program will be devoted to the technical problems of radio =

productron mcludmg wr1t1ng for. radro speakmg on the. radio, the SO
. "" use of.music on the radio, the planmng of radio prograrns timing,” ..
o news: broadcastmg, the - broadcastmg of specral events, audrence .

e psychology, radio. advertrsmg, educational uses of the radio, etc.

©° .. The Department of - Marketmg of  the School of Commerce has
" for a number of years offered a course in Radio Advertising which R

. has proved’ popular This covers briefly, I think, the activities and. - |

. proposed plans of instruction i’ the field of radlo as announced to o B -

B 'date at New York University."

L “On the practlcal side, 2 number of broadcasts emanate each Week |
" ':'f__.-..from the Umversrtys studlos the character of Wthh is rllustrated S

N bY an a,nnouncement in the oﬂicral calendar as follows
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. 1 Piano Clawa .emd Moderm, a lecture recztal by a professor' -
~ in the Department of Music. S
* 2. Dictators, Past and Present: Ohver Cromwell by two profes-'- S

- sofs of the Department of Government.

‘3. Books and Authors: Carroll and Ahce 1o Wonderla.nd by two

S professors of the Depattment of Enghsh

. 4. Economic Thinking, a weekly senes by two professors of the
'-'._-_Department of Economics. - ; e
5. An I;ztercollegmte Debate on the open door pohcy in. the Far_-_;:' e

o -East, by student teams of New York and Columbia Universities.

6. Reader.r Almamc The Bowlmg Green a.nd Chrlstopher Mor'-'_:‘ =

Addxtlonal broadcasts are scheduled from tlme to tlme in wh1ch

. both faculty members and students take part, The broadcasts are -

- made through the facilities of various stations, but prmapally sta- )
. nons WHN and WNYC the mumapal stanog 5 ; e T




© PROFESSIONAL WORKSHOP. IN THE SELECTION
 OF STUDENTS FOR ADMISSION TO
. PROFESSIONAL SCHOOLS
T M. S, Untvassiry or Micimoay, CHAmaN

- CHARRMAN SMITH: This afternoon we-are going to discuss the -

" procedures and methods of admission to professional schools, and

" inasmuch as our time is limited to just-one hour, we will confine

" our discussion primarily to law and medicine. - ..

. - - - .

. Do you restrict law admissions to certain go'egf_aphiéal Jocations?
<M. LoMBEAR: No. We try to take as cosmopolitan a group as

':E':;_"f_vve CA, ™ Lot T
S Mr. HiL: We give 40 places to those- who have been trained

> in the University of California, and that is interpreted to mean a
" minimum of 60 units taken in the University of California. The

P “other 24 may be trained in any university of the country. But all.

- but 5 of them will have to bé_ta_l;en_"'from the institutions of Cali-~ -
o formia o S T S
" For medicine we have a basis of selection based upon three factors:

- The Moss Aptitude Test, which counts 40 per cent; and the pre- ‘.

" medical science record in the sciences of: chemistry, physics and
" zoology, which counts 40 per cent. - L T .

- " We use a system of differentials :eithef'ir_ﬁpoéed'by-the B.dérd_bf

" Admissions or by the Committee on Admissions to Medical Schools ™ |

"~ pbased upon the performance of students of the various institutions

"*any statistical summary? .

©chiefly of the state and the nation. T have a setup of differentials R

- available for distribution if you care to look them over. This is neccs- -
*sary because the value of A’s vary in different institations. -~ -

~ - Question: Ts that index arrived at arbitrasily ot on the basis of =

" Mr. Hir: That s based on years of follow up study of those

- we have selected. We continue each year a follow up study within o

the Medical School. We give placement one to 64 of those admitted,

o and then placement is followed year by year. We found, for example,

.- that the introduction of the Moss Aptitude Test, which we have only SR

- used for a few years, made no difference-in the selection of the first |

" 50; but it did make a difference in the selection of the next 10 or 12.

. Mr. LOMBEAR: Statting in 1928 and through 1936, we requireda -

a6
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capaaty test, a long and rather dlfﬁcult general mtelhgence test .'

specializing in reading comprehension, vocabulary, and logic rather .

than mformation of the applicants for admission to the Law School.
Beginning in 1936 we found it practxcal to exempt very high-
standmg students, that is, men with a hlgh B or better from the-
- requirement of taking a test. - o
- No aptitude test is administered by the Med1ca1 School but in-
‘many cases the schools from which we draw a large number of stu-
~ dents have used aptitude tests as a bas1s for the recommendatlon of
the1r students. - s
~ Miss HADLEY We requlre an apt1tude test of all cand1dates for
law. We have had it since 1926, I believe. . :

CHAIRMAN SmITH: The University of Michigan does not requn:e_".- S

an aptitude test in either law or medicine, but 90 per cent of the
students admitted have already had the test. The University has been
gwmg the test for about three years and is making a study in law,
that is, making a study as to whether or not to contmue that asa -
 requirement for admission in the future. : - -
- Mr. LOMBEAR: We require tests in so far as poss1b1e In the case -

“of the Law School,’ any student within . reasonable geographical - - |

distance from New York is requ;red to come in and talk either with
"me or the Director of Admissions or with. some member of our Law

faculty who is a member of the Committee on Admissions. We have . _

. a Committee cornposed of four members of the Law School faculty -~
_ and the Director of Admissions, and all of us do 1nterv1ewmg Al o
of us sit in- ]udgment on the apphcatlons In the case of a student =

" applying from a considerable distance, something more than 350 -
miles, if his record is high and he is not making application fora
“scholarship, and if we get satisfactory recommendations from the
*dean of his college and professors with whom he has worked, we =~
don’t require an interview. We question his fitness for law, or per- =
- haps his personality qualifications, try to atrange an interview with =~
- one of our trustworthy Law School alumni in whose ;udgment we

~ have reasonable confidence on the basis of previous experience,

- So far as medicine is concerned, the contacts between the Medx-f'_ -

cal School and the science faculties. are so’ close that in many cases -
the student from a great distance is not required to do anythmg in"
" the nature of a fonnal 1ntervxew Admissions are based on recom- i

' mendations largely by the deans of the colleges, or the advisers to -

pre—medlcal students ‘But agam as in the case of. the Law School s
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T any student Wlthln reasonable trarelrng dlstance of New York is

o requited to talk, not with: one,” but several of the members of the

Admlssrons ‘Committee of the Medical School..

- 'The Medical School applications total between 900 and 1200 each'_ .

year, and I suppose that about 600 to 650 actually have personal in-

terviews, either hefe in New York or w1th some member of the Ad- -

' missions Committee. -

- Miss HapLey: We: requlre personal mtemews for all law apph-.""

SR _cantS If they can't appear because of the distance involved, we send

: . our interview blank and a 20-minute specm.ﬂy prepared aptitude test . |

b . to a graduate and ask the student to get in touch with him.

'CHARRMAN SmITH: Do you requu:e the A B Degree for admrssmn

Sy to law and medicine? -~

~ MR. FICHTENBAUM: \We do not reqmre it for erther one. \Ve

o 'f_i---.—-foffer a ]omt six-yeat program in law leading to the Bachelor of Arts S

'_?.’_Degree or the Bachelor of Business Degree, or the LL.B. Degree. -

.~ Likewise we offer a combination of medicine in the academic field,
. three yeats in academic and four -in medrcrne leading to both the_ .

e o .'_Bachelor of Arts and the M.D. Degree.

- CHAIRMAN SMITH: Ate specrﬁed sub]ects requrred in the under- '

,:_--':_j"'graduate program for law? - o e : ¥ T
. “"MR. FICHTENBAUM: Yes. At the present time we. have a Ctwo-

".i..=_Year Pre-law program ' as: the minimum. Of . the two years’ work - |

amountmg to ten six-hour courses, ‘eightare’ actually prescrlbed by -

L basrs

- coutse in number, plus one operatronal course, two choices, and one -

= electlve Our Program is Practrcally all Pfesmbed on a minimum E

Mg, HILL The Hastmg s College of Law requlres a hxgh school'

: program cons1stmg of ‘four years of English, three years of Latin, . o
. two years of a modern Ianguage three years of mathematics, and one -

s ~year each of physics and chemrstry In the Unlver51ty they desire a - :

. - college major completed in economics, a minor in political science, -
%, - and a reading knowledge of one modern: language 'I'hey regard that =
" preparation as the most desrrable for what they want in the School_ SR

of Jutisprudence. - R - L
MR, FICHTENBAUM: Do you ha.ve any mformatron tendmg to

- -f"show other- than. personal opinion, that. political ‘science ‘and  eco-
" nomics, and so forth, actually prepares one better for the study of TR

Jaw than 2 major in mathematics or science? - S
MR I.OMBEAR We have a good deal of statxstrcal 1nformat10n on,' o
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that 'very factor, It has beéen found that there is more correlation
between courses in British constitutional history, and history both -

~ British and American in general, and general background courses in

- applied. economics with law school successes, than there is in any
_other course. But strangely enough there are certain  individual
“courses that crop up as having much more cotrelation than those do
in the mass. Of particular note are courses in ma.thematrcs and astron-

omy. But the factor that seems. to operate there is the fact that a =~ B

student who is suﬂicrently interested in mathematics or astronomy to

go on and do that work and do it well, is the sort of person who has - g
‘the ability to think mdependently and has the type of mmd that:'._l. -

 would do well with law. _
~ Astronomy is the course that has the greatest correiahon wrth law )
~ school success. We have had about forty students over a period of =
ten years who have taken astronomy, and of those about 27 have had
B plus to A grades, and 25 of those have been well into the upper
- half of the Law School class. -
" ‘There doesnt seem to be any clear- correlatron between account- ,
'mg and success in the Law School. We are gettmg a number of stu-
~dents who do present accounting for preparation in law, We are also

gettmg a large number of requests from graduate lawyers who want - ¢
work in accounting, and from certified public accountants who want
law training, with the idea that the tax law field is apparently the, - -
one that offers the greatest prormse of steady employment in the near[;__ v

~ future. .

. one year in accounting.

-We are strongly urgmg all undergraduate students to take at Ieast":_:‘._ | :

MR. FICHTENBAUM: ‘What is the mformatlon you have wrth ref-';ﬁ:' S :

* erence to correlation of English and law?

- 'MR. LoMBEAR: There is more correlation, apparently, between*-: e
- courses in composition and law success than between those in litera- =~
- ture. That seems quite logrcal because in the nature of theJaw_:
~ courses as constituted and in larger use today, the final examination .

_is the only criteria of the grade, and the student who is able to pre-~ . -
‘sent swrftly and in a coherent fashion his answer to a questlon is the EERC

one who is going to get the best grade.

. MR. FICHTENBAUM: There has been a tradrtron that mdwrduals S
"~ who want to study law should study as prehmlnary work, economics, =
- political science, and therefore you had a highly selective factor
L workmg in the group of people who came mto the Law School
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MR LOMBEAR There are several schools of thought in our fac-

L ulty, and the law faculty have not taken steps with that in mind. But
" some of the best students we have had in the last twenty years have
- been prepared ‘in_fields. completely foreign to anything one would .
.- normally assume to be a pre-law program. We had a boy on Law -
~ - Review, a second year man, with an average of A minus, which puts__
. him in the top six or seven, who had one social science course at
- Princeton. His ma]or is Enghsh Literatute, and he took an honorary
S course in his senior year in Ehzabethmn Literature. .

~ Miss HADLEY: We have no definite subject requrrements I thrnk"'
‘evetybody would differ on what were the valuable subjects. We

o don’t think much of languages. I think Professor Dean, of Colum- . .
"bra thinks languages are. helpful but we dont th1nk they are as-
B helpful as history or mathematics. |

- MRr. LOMBEAR: “The Medical School and Law School both requxre '
- only three yeats of college preparation as a basic requirement, but in

Y adeal practice the Medical School takes almost no three-year students . -

 except those that are ‘taken on professional option from Columbia -

i : College, much the same as Mr. Fichtenbaum mentioned with regard -

‘to_the University of Texas. Of the 100 students admitted to the .

" Medical Schoo! each yeat, 21 to 25 come from Columbia College, -

" and the rest range from all over the country; and about 15 or 16 of -

‘Columbia College juniors are admitted each year on the basis of

| their - three-year preparation. Most of them have an average of at. = .
" least B plus. The rest of those selected, mcludrng the rest of the Co-

~lumbia College group, have bachelor’s degrees. =~ =
-So far as the Law School is concerned, the situation is very much_ ¥

the same.  We admit about 45 to 50 Columbia College men each

- year and perhaps 20 of those will be juniors having no degree; and

| " of the. additional 150 to 160 students outside Columbia College,

~only 5 or 6 will be admitted without a college degree of some sort.
"~ We don't specifically require the A.B. Degree. When one-has a

. business background we look at his undetgraduate currrculum cate- .
" fully to make sure that he has had about 50 per cent arts and 50
- per cent business courses; and we give considerable preference in
those cases to a ‘student who has developed an. interest in the soc1a1

~science as well as the commetcial field.

: Of the student who presents only three years of college Work for S
admrssmn we make certam deﬂmte reqmrements We speafy he
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must have courses satisfactory to us in English literature, English g

| compos1tron American and English history, and a background course

in economics. Of the students who presents four years of college

wotk we make no definite prescription. Unless he is a good student;

we will give more weight to his performance in social science courses

~than to those in any ‘other fleld. A student who presents an engi~ - s

 neering training, and perhaps has interest in patent law, is partrcu— )
larly scrutinized both-from 2 standpoint of college record and in

" personal interview. We haven’t admitted any engineers during the =~
*last five or six years without talking the matter of training and plans.

: :_:over with them very carefully, because we have had unfortunate ex-
perrences even with well-prepared engineering students who 'go into -

" law, since the engineer has too much of a tendency to look for an- S

‘swers, to seck a definite formula for procedure. That is somethmg _
~ that can’t be done in law, which is so much a matter of comprormse o
We have taken, I suppose, an average of two engineering students

~a year in the Law School, and in every case they have had : averages o
~of at least a full B In several cases they have been out of engineer- =~

- - ing school two or three years, so that the physical and mental ma-"-- S
o tlll'lty they have acqurred has been of distinct advantage S
MEeMBER: would like to make a comment about the matter you,_ TR

---talked about a moment ago. I think there are two ‘ways to approach

‘the problem of what is good preparation for Law School: One is what =~
~ cortelates with grades in the Law School, and the other is what the =
- lawyer needs after he is in practice. The dean of our school has made .
2 regular practrce of contacting our graduates to’ mqurre what sug-__‘ . I
gestions they have for the 1mprovernent of pre-law and law curricu- ..
~ lums, and he told me there is a steady and increasing suggestron e

L that the pre- Jaw curriculum include a better foundation in commer- -

~ cial subjects; that lawyers feel an rncreasmg need for that knowledge-'. R
~ in their business. R
 Miss HADLEY: We have had the same suggestlon thrs year A
" number of students told us that all the Iawyers were advrsrng thern‘._ e

| that they must have legal accountmg

- - CHAIRMAN' SMrTH: - Is there any COntrrbutron frorn the audrence"'-[
LR 'wrth respect to the vaiue of tests for adrmssron to the Medrcal-__'_"-r
P 'ASchool> o .
- MR. M.ITCHELL We are ﬁndmg the srgruﬁcance of the medlcal--]_-"' o

N aptrtude test is ]ust about as good a gurde as the school record
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wrenches. thrown into the’ gear box.

ex1stence

t _oﬂ’ers and its attitude toward its students, ©

- a fifty-mile; or at the most, a hundred-mile radius of the campus; the

‘E. F BRADFDRD CORNELL UNIVERSITY CHAIRMAN

;_,...MR BOWLES It is not my purpose 0 contnbute today to the al-_ Ve
_ready Volummous 11terature in pious praise of the principle of selec- =~ -
-3'7.t1_ve admission. . We. have all heard of selectlve admission,” we all -~ = =
~approve of the idea, ‘and 'we all practice it to some extent or would - * -
-like to do so. Nor is it my purpose to_tell what selective admlssmn
“is; T think we. all know. The actual mechanics of the operation may =~ .
~be of interest to us, but we all know the basic mechanical principle: -
- Most of ‘us know too, to our regret, that admission’ machmery is the = .-

‘_"Jonly mstallahon in the world which must be designed to run'silently - o
.regardless. of - the amount of - sand and the number of monkey'._'-_-_.-'f S

Rather than' talk about’ pnncxples of operatmn I propose to talk__-';- el
briefly . about  certain- problems ‘that all admission officers have. inc
‘common, about certain similarities between all admission. processes, .-
“and about certain factors. which- determlne the number.and variety .~ .
of apphcatmns among which -we may choose, factors which deter-— . 7
ine our admlssmns pol1c1es often w1thout our belng aware of theu: R

" The. most 1mportant thmg to remember 1shfthat we. all pracace_'- RS
:__selectwe adm1351on and that we all” have selectlve admlssmn prac-... 0
-ticed on us. The’ students that apply to us each year are selected long .~ -
“before they ever came near us by a combination of factors, some of -
‘which “are under’ our’ control; and some of which are not. Bvery . - -
‘time a college admits a freshman’ class it has-gone part way toward;,fi-:i:
. determmmg the: comp051tlon of the freshman classes that are to <

‘succeed it.. Every college has long since: determined the constitution S
“of its. student body by its curriculum, its faculty, the opportumtles}"_'_f'_ S

- Possibly the’ factor  which more. than - any other determmes the
j;operanon of - admlssmn processes is the_location of the institution.
- Since almost every, college in the land draws its students from within .~ -~

“type of. student commg to’ the college is necessanly determmed by i
“the populahon of - the region, ThlS is true_ for all but a very few of'_;':
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T our colleges For example a college in certain sectrons of Pennsyl- e ‘.

~ vania will have a stock to draw upon that is largely South European ~ -

T in origin, whereas a college in central New York State will have a - |

: - stock .that . is Iargely Scotch-Irish,  Dutch,  or Palatine German in - RO

descent. The density of ‘the population will also naturallY have a-
o very. definite effect on the. number of . apphcat1ons as will the: per.

“ capita income,. the -cultural traditions of the population, the recency

. of the settlement ‘the commercial ‘and: professional opportunities ~ -
<. .available in the region, the dernands of the population, and the edu- .-
. cational leadership that the region has enjoyed.. There are a few .

" colleges, of course, that by reason.of financial mdependence and
C mamtarned leadershxp, have been able to draw students from a wide =+~

. area. These colleges are naturally not controlled by local factors to"iﬁ‘:_';':‘:'. "

':_".:_-._--._-_':'anythrng like the extent that most of us are. - -

Another most unportant factor, and the only one over whrch We“ e

-I_'-have real control is the type of setvice the college renders to its lo- :
~cality, or," in other words, the responsiveness of the college to 1oca1__-”:j_. e

~ needs. To illustrate this we can refer to the example ;ust given oftwo

E ~colleges, orie ocated ‘in Pennsylvama ‘the -other 'in” central New
" York State. The Pennsylvanla college mentioned will tend to draw . 7

* students who are rising in the social scale, or a.IDbltIOI.lS to rise, who

demand education for what it will bnng them in the way of eco: ‘.'1_--‘;'
.~ nomic security and a settled position in their community. Many of .o

- lege material; most of thern will have definite - ob]ectzves Jargely.

'3._: located ‘in that regron to. set up. curnc:ulurns which take account of :
" all these factors. These curriculums must be desrgned to improve | the . -

s “ his preparatlon and fit him for entrance to a professronal school, or + .

: specxﬁc job.

'_ prepared group, a group whose social posrtron is farrly ﬁxed a group':;_j

-~ - not nearly as interested in education as a means to an economic end.”
o Naturally, the two colleges must adopt diﬁerent methods of ‘meet- "
7 .ing the demands of their communities. The one must be constantly'?;
oﬂ the alert to ﬁnd new profess1onal serm professronal 4or-: com{j

them, by reason of lack of cultural background ‘will be poor SR

professmnal and a definite demand. for the type of education that = -
“will: get them- to that objectrve It-is. therefore ‘up to the college

- cultural background of the student, remove or repair deficiencies in - -~
 to give him some other kmd of educatron that w1ll ﬁt hlm fo r a-_"__

.= The New York State college on’ the other hand dealmg thh a'?"
longer-settled and mote prospefous populatlon wrll draw a better-:
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R '..-merc1al ﬁelds mto whrch 1ts students may be ﬁtted If it does not |
it will cease to perform its function and will have to face a shortage

S of students. The other college may continue to offer a conservative o '

'_"program and still not suffer, for its student supply is fairly stable.

o+ 'There ate many other factors, some ‘distinct from the previously . -
- ‘'mentioned. ones. For instance, prestige, church’ affiliation, and per-

. sonalities all affect student- enrolment to a greater or lesser degree. "
. Howecver, in the main the two factors which admissions oﬂicers must -

consider very carefully are. bneﬁy summed up when the questrons
L '_,“Where is it?” and “What is it?"" are answered. If these questions -
- can be answered to the satisfaction of a sufficiently large number of

-~ students, then we can begin to practrce selective admission. In other -
- words, at the very. end of the process we can eliminate a few of the
- students. who have not already eliminated themselves.

. The pornt I have really been trying to’ make here is that it 1s'_"
;'fmcumbent upon- us 4s: ‘admissions officers to realize that selective -

o - admission’ cuts both ways_-that the student ‘selects the institution =

. before the institution selects the sudent and that the bases on which
. the student selects the institution are usually easily discovered—

EETRE ﬁrst because it is. near at hand and second because the college offers o

| ~what he wants. Other’ consrderatrons ‘may be important, but these .
" _two mentioned are lrkely to be controlling. At worst, the supply
“of prospective : students is so limited that there can be no choice at "

all: Most. of us are in the middle ground Where there is a suPPIY Sy a !

cof students whose quahty approaches but does not meet our de-
. sires, and whose quantity is not sufficient to enable us to choose the
“kind of class we really want although we do not complam too '

brtterly about our material. - S0
It is our: problem as’ people mterested in our. colleges and our -

R ':_f_.'»students to do everything we can.to be sure that our colleges are

- responding to the needs of the communities in° which we are situ-. -
. ated. If our students are all or nearly all drawn from those communi-
*ties, then our future as colleges rests upon the servrce we render and -

"_-the manner in Whrch we render it.:

MR WYATT At the start a brief. surnrnary of the hrstory of col_.. R

& r"f'@-_lege entrance requrrements is. tlmely -There_ are three perrods The

- first was characterized by rrgrdlty and’ detall yet ran for a period of-
" . two hundred years. Bear in mind that our American Schools were

= e patterned after the European acaderny, whose chief function was the .
e preparatron of students for college The mstrtutlons of hrgher learn- _' S
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~ing here began for the most part as vocat1onal colleges trammg young
‘men for the Christian ministry or teaching, As an example of very

3 early admission requirements we find Harvard. speaﬁed “Facility -

in Latin and Greek to be judged by examination™ m 1642 In these
eatly days the college dictated to the schools. .
The second petiod started in the middle of the 19th century w1th .
 the elective system when the German university influence was
- strongly felt. Curriculums were expanded and with this came a

o complementary development in election in college entrance. A span"
" of slightly more than fifty years was covered by this period.

The third and present period has witnessed a- rap1d increase
in election of admission subjects, caused by:: (a) further expansion .
- of curriculums; (b) the rapid development of public high schools—
- (in 1860 there were but 40); (c) the competition among colleges'
for students; and (d) the development of state universities. Im-

proved. transportation facilities, better accrediting and exa.mmmg_ o

procedures as well as certification all played a past. .
- Unquestionably, mass education is here to stay. The pressure is

- great at the college and umversxty level, but is much heavier in the =~

~ high schools. They are preparing but a relatxvely small percentage

~ of their students for college. Citizenship is the principal interest.

of the school. This has had a real effect on college entrance. =~ .~
o Adm1ssron has been simplified although greatly expanded The SR
| ma]onty of the students enter college by certification from the school = - .
or special examinations, such as College. Boards, Regents- and the. -
- like. There is more emphas1s on personal qualities, such as initiative, = -
emotional control, willingness, character, health, purpose, and at-- -
tltude——supplementmg preparation, intelligence, ‘and rank in class.

* There is, however, no adequate substitute for MARKS. The psy-' |

- chological examination can be used as excellent supplementary evi- -
~dence. The testing program is improving each year, but is mot in =

~ itself sufficient measure of a student’s preparedness for college

Depleted college pottfolios have in many cases necessutated a: '_ .'

.change in admission requirements.- Some admissions officers are

~ faced with the work of getting 4000 enrollees to balance the budget ~ =
of the institution. Then too, others waive. requ1rements for men .-

- with specxal athletic aptitude. Dlvorcmg adm1sswns from the gen- i
- eral faculty has been a great help. - o R
- With the turn to specialization it seems unfzur to requxre ad-y GRS
o dltlonal hurdles for adm1351on In 1933 Professor Cummms at"‘_' S
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'lﬁ'-‘_Umon was responsrble for a new. plan After some faculty discus-

- sion the’ unfortunate - title - "The Umon College . Plan for the In- =
. tellectual Advancement of Youth” was chosen. The- college was -
e "_,fdrvrded into four natural d1v1srons——L1terature Social ‘Science, Sci-
S ence, and’ Engmeermg The: requrrements for entrance were liberal- -
-+ ized. Each applicant must. successfully complete his high school or

':;”__-'preparatory school course . . . be gtaduated and certified for col- = -

e lege The usual personal quahtres mentioned are required.

“Many liberal institutions from™the viewpoint' of admission are

'fdrﬁicult to enter. ‘The size of a class the caliber and number of appli- -
" cants all have a direct bearing on this point. Some places. close

- admission—others admit qualified applicants right up to registra- - U

| - tion with the knowledge that. their class will be the better for this - :
polrcy In any wholehearted approval of a liberal admission policy,
" .backed by a forceful administration and a capable faculty, there will

" always be mistakes’ made in adrmssron and requlrements - but we |

T learn best in this way. -

. “CHAIRMAN . BRADFORD We have about twenty rhinutes for ques- i .
-i"_.;trons ot the expression of opinion, for the offering of- experrence

~on either one of ‘the topics which you- have heard discussed, or on

2 any. other toprc connected wrth admrssrons We are ready for any .
" MRr. GLADFELTER Id hke to have an mdrcatron of the Practrce L

hamong colleges which admit. students on the basis of ‘2’ three-year .

i :hrgh school record when the pattern. of required: sub]ects include

... courses whrch are offered generally in.the ninth year of ]unror hrgh o
S school : SRR
S MR WEST ‘We have accepted students on that basis ever since -
B the Nortth’ Central Association - adopted the plan It is not a prob NS
- lem except in those cases in which there are continuing courses, as,”

~“for instance, Enghsh or mathematics. As a rule,. most of the schools =~

il repot a full four years, even though they may be senior high schools, - '.

S but when they don’t,if they report tenth, eleventh and twelfth grade

English we assume that covers ninth grade English, as well. If they - . >

o eport plane geometry and higher algebra, we assume that elementary

algebra was included in ninth: grade If there are any. questions we o

- sometimes have to wrrte to the senior hlgh school and ask them What

L ,_the record shows. L
L 'CHAIRMAN BRADFORD We have a sunllar srtuatron because so -
.:_.;_.-t";';many of the exammatrons set by the New York State Regents are
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' taken either the thlrd or fourth year in high school For example -
~ the intermediate algebra examination would cover the elementary -
algebra taken ‘in the ninth year. The advanced science, physics, -
chemistry or advanced biology, whatever it might be, would also -
'carry with it credit for the ninth year course now generally offered
in New York State in general science. So, although Regents’ exam- -

~ inations do cover four years’ work, the understanding is that the =

 fust years work is included in the results of those examinations
" taken in the third and fourth year in hlgh school

_'Are there any other questions? - .7

Miss DETERs: I am wondering: whether the increase in the-

* liberalization in admission requirements has had a corresponding

| _increase in the liberalization of the college course? Is there a trend -
. in that direction? Are fewer courses bemg required in college than S

heretofore?

CHAIRMAN BRADFORD: That scems to me a very good questlon S

" What about the liberalization of the college requirements? Is it keep-
ing pace with whatever liberalization there may be in entrance re- -~ .
quirements? So far as I have been able to judge, this is the case.

I think the movement in the progressive schools which was under-

'taken about six years ago, has done a good deal to foster that. I dare -~
'say a good many of the colleges represented here may be co-operat- B
ing in that expenment under which it was agreed that the colleges
“would admlt a certain number of students who seemed to have ER
high rating and be qualrﬁed in other respects wrthout regard to the-

- pattern of entrance subjects.

‘The entrance subjects were to be determmed by the secondary .

- school. A careful dragnosrs -was to be made in _the school by the

 officials of the student’s aims and purposes and special - ablhtres, -
and on the basis of that estimate the studies were. to be ad]usted .

~ to his individual needs, in so far as they could be."

I think at Comell we had admitted under that- system when I-"
* checked last year, about 35 students, most of them in the College o .
“of Arts and Sciences, but wrthout regard to the pa.ttem of the en-'-'_ el
. trance subjects. - s
. I was interested in checkmg over their results in the coilege work
© Where no adjustment whatever was made so far as the college re- -~

"_:.'qurrements go, for those partlcular studies- they were no-better and . . :
" no worse than the ordinary student. That is to say, these 35 stu-

E 'dents of good ablhty came in wrthout any prescnbed pattem of
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“_'entrance requrrements whatever so far as the untvetsrty went—-—they _
‘were allowed to take the curticulum in the College of Arts and:

" Sciences without any ad]ustment whatever on the patt of the college,

and they carrried it with just as ‘great a degree of success or ill-~
- “success as the case may be as the students adrmtted in the conven--

~ tional way. -

MR, STEGGERT It seems to me the tendenqr to- liberahze the ad-

= ":'mlssron requirements works in the opposrte direction. Whereas, it | _
- might seem that the. tendency would be to liberalize the first two.,
"= years of college, it is in the other direction, the reason being that in

-liberalizing: admission requitements one takes in a more heterogene-

- ous” group than he did before: There is not the homogenerty one

i _othemlse would expect The only method  of taking care of that |

_situation is-that in the freshman and sophomore year there is a -

H*_:deﬁnrte pattern that all freshmen and sophomores must follow,
~and their previous preparatron does not influence that pattern very
- greatly. However, -in_the first two years we have as many as six

or seven varying currrculums and dependrng upon the student’s ob- '_ |
. jectives, cither 1rnrned1ately or ultimately, and his previous prepata- -
‘tion, he will fit into one of those particular groups, followrng the

general pattern ‘and then, of course, taking the speaﬁc courses  that |

;- hlS particular curticalum would call for.- o
. CHAIRMAN BRADFORD: May I ask whether a deﬁmte atternpt has
" been made to graduate the student at the end of the college course -

* with the same content, the same subject matter, that they would

" bave had if they had offered the regular fifteen units for admission. -

MR. STEGGERT: Yes, they tend to take up anything they may have

_"-rmssed or may need, in order to. supply that background. Generally

~ speaking, the students that graduate after four years have, in general j

. 50 per cent of work that is in common. . In the j ]umor and senior years ;
“ 'the program is much more liberal. :

CHAIRMAN BraADFORD: I'd like to ask how many ‘institutions here :

PR represented in addition to the school record, the record of examina-

‘tions or whatever they specify, do require any sort of aptrtude test

" for use in connectron with entrance? T refer to such a test as the - : .
aptttude test. of the College Entrance Examination Board, for ex- -

_.:_ample Will those who use such a test in connectlon wrth admlsswn' -

*raise their hands? That is a fairly large number. . o
Will those who use such a test after admrssron raise therr hands’_ E

| .It seems to be almost unammous -
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QUIREMENTS FOR TEACHERS CERTIF ICATES
B ——-TEACHERS COLLEGES S

L. M CHAMBERLAIN UNIVERSITY OF KENTUCK.Y CHAIRMAN

MR CHANDLER There is an analogy between the certlﬁcatlon o

of teachers and the wotk of the various and in many cases nefarious

“accrediting agenc1es which have mushroomed themselves into college

- ‘and un1ver51ty administration. Each has faults and weaknesses. An
 attempt is bemg made to bring some order out of the chaos of ac-
crediting agencies. Refer to the work of a joint committee from the

Association of American Universities and the Association of Land - ° -

Grant Schools and Colleges ‘There is doubtless something being done |

on the problems confrontmg us in the accredltmg of teachers, and-

it is time that all of us in adrmmstratwe work gwe more thought and B

- attention to them. ~ .- .

. If accrediting agenc1es in general need to be evaluated certamly R
__"-'certlﬁcates need it even more, because of the. mult1pl1aty of agen-

- dles certifying teachers. Certainly we. realize the importance of the ;

"problem prowded we educate ourselves by asking certain ques-

. tions. It is our nght and our duty to ask these questions because”

i we as registrars are the interpreters of the teacher’s: program of
study to the agencies which cettifies him; shall we continue to frown
and grit our teeth, and say nothing when we. make these mtetpreta-_l_ R

-' thﬂS or shall we be etemally questioning? -

Actually the “weaknesses in the certificate prograrn are not al_
- ways the fault of the certxﬁcate agency, -but rather - the fault of -
" teacher. trammg programs in our institutions. Regxstra.rs c;m Play e

-~ a large part in remedying’ difficulties there.

Doubtless one of the greatest ‘weaknesses in teacher trammg pro- Gt

Bas B 'grams has been the lack of a co-operative effort on the part of the arts ? o

~colleges with ‘the teacher training units. Too_ often -we hear the '

_scornful- remarks of the arts instructor concemmg a_program’ of
. teacher training. Too ‘often the remarks shows 2 closed mind on thef'_
“- " subject. Too often it has been the fault of the teacher trammg units,

. because of their 1nabxhty or unwxllmgness to . institute co- operatlvej_g-: o
- “adventures for the express purpose of educating the arts. faculty to o
' the1r problems Too often thls lack of co-operanon has gwen pomt;ﬁ Fid
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tron of the! professronal educator ‘Too often the curriculum for the -

the product to be: cettified. Should we registrats concern ourselves
solely’ with' the problems set forth' by these . questronable criteria? -

: teacher? T e

practices several years ago. -

certalnly analogoas ‘Many of those we admit. for a penod of intern-

despite our ardent: hopes: for them.

‘teaching’ profession dre vety real. = -

s to ﬁxr a currrculum ancl adv1se a student to take it if- you know m"
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to the arguments of the arts 1nstruct0r and has weakened the posr- S

teacher concerns_itself- more ‘and ‘more with the. professmnal point
of' view: and Jess and less Wrth somethrng to teach This, then, has. = -+~
led to the’ settrng up-of questionable criteria. for the evaluatron of .~

- Or should we seck and wrllrngly aid .in an"attempt at a more. en--_-','r.f
; lxghtened and less arttﬁcral means of evaluatrng the prospectrve '

- Our last questron is then Is a new. klnd of evaluatron posmble?”__'__ A
‘To determine. ‘whether itis, it will be necessary to state the qualifica- -~ =~
f?f_trons desired in the teacher—to set up. rneanrngful methods of evalua- - 7
‘tion. Credit hours, and marks, now too often the chief items in the ' o
evaluation” of ‘today’s teachers, should be ‘of minor importance in a~. - .
meamngful evaluation of the new teachers. Credits might ordinarily -~ -~ -
be required in’ordet to qualify: for an evaluation, but:should there ™ =
not be an actual ‘evaluation of the teacher as a whole; in subject mat- .~ o
ter, in. professronal tramlng, in’ personal qualrtles ‘etc. Should not . -
%""such a program of measurement be followed by a perrod of intern-- = "
ship.' I am: not presumptuous. I am merely raising a question, OQur ~ = 0 ¢
present practices of certrﬁcatron are. analogous to college admlssron ERE

~"Many of us as admrnlstratwe oﬂicers now do the same: kmd of.i"'-'
: thlng Ijust suggested in- rny last questron when we admit. freshmen SRR
_-to our institutions. The purpose is of course somewhat different, but

ship.may be found wanting’ desplte our careful checks or perhaps_":g_.

+Just” how d1fferent .ot more’ drfﬁcult would 1t be to adrmt our
 students to the teaching profession in some selective manner, ‘remem- ..
" "bering that colleges like high schools, ate of varying qualrty?‘ Infact ™ . .
-~ the- analogres between adrmssron to: college and admlssxon to the B

T Mr; ROBINSON Sorne of our. students are from other states and:..?f,t
‘are tryrng to meet- ‘admission requrrements in the’various states. |
?,'Nearly any - college ‘that you can’ name" will have students frorn:_@f‘,j.“ e
ﬁ.-*'nerghbonng states at least, and some of . those students will not even . .
~ teach school when they have been graduated. It is comparatrvely easy .0
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'whlch state he is gomg to teach ot - if he is preparmg for one state
-alone, but the requirements are so- different i in the vatious states that-
it is almost 1mposs1ble for anyone to mect them unless they know

' their plans four years in advance. Consequently we criticize the state

.Certlﬁcatlng agencies. We cannot see why one who has demonstrated .~ = -
. his superior qualities as a teacher for one state should be consxdered R

: _unworthy to interest school men in an adjoining state, - U
. I suspect most of us are familiar with the study Dr. ]aggers of the'f o

. rState Department of Education of Kentucky 1s trying to. put: across o
~2in a movement sponsored by the Southern Association and the

_ Southern Un1vers1ty Conference, and financed by the General Educa- -

" tion Board. They are attemptmg to get the fourteen states, consxstmg'f—'- Sl

~ of the states of the Southern Association, Arkansas, Maryland and o

\West Vlrgmla to agree about state requirements

~ Dr. Jaggers has worked on this for the past year, and it seems to____ L
* me that he is getting from the frepresentatives of the colleges in those =~ .~~~
© states quite a good deal of co-operation, so. it looks hopeful that . = .
' there will be’ some agreement “According to Dr. +Jaggers there seems L
to_be’ practical agreement on a number of points. He is studymg
_ only certification requitements for- hxgh school - teachers and not at-
; temptmg to touch . -elementary teachers at this time. .For instance, I
. there is general agreement that 2 high ‘school teacher should havea - -
 broad" general education, and that there ought to be specxahzatxon in e
;- the sub]ect or subjects’ that the- person is.to.teach. Another. agree---.
"~ ment is that the high school teacher ought to know somethmg about: . oo
- the psychology of the child and somethmg about the laws of learn- DR
" ing. That would call for a requlrement in psychology. Another oneis -
" that he- ought to know. something about the ‘educational system or
general methods of teaching. Another general agreement is that there - -

e - ought to be some internship. All states involved are trying to wnte.._:’?i;““-.

should be a- reasonable amount of agreement on the essentials, so if
. one is'a good: teacher in one state he would be quahﬁed to teach
R m another state." g

-‘V:-exammatlons is probably as old as. certification " itself, It was  the
AL method in umversal use. Iong before college credentxals ‘were used

. down" general broad. requitements-in. those. areas in which they can: - - -~
- agree, and not qulbble over. the dxfference between three semester -~
~hours and two semester hours, or over the difference of whether or
~-not the student -had a two-hour course in health. In that way there'-*'

"~ MR. ELDER: Certxﬁcatlon of teachers on the ba515 of oral or wntten




L egsss 0 50U THE JULY 1939 REGISTRAR'S JOURNAL

a5 'a measure of fitness for the teaching profession. In recent decades
. the trend from. examinations toinstitutional training has been so -

. “g*_fépid.that__ the former procedure seems definitely headed for extinc- - - :
" tion. As illustrations of -the movement -the following cases will

" suffice: (1) In California the number of certificates based upon

examinations’ decreased from 1050.in 1899 _'t_o) 282 in 1921, and- '
: the numbet ig:antéd'on_college credentials increased from 1065 to
10,368 duting the same period; (2) in Indiana no licenses have been

: ‘issued upon the basis:of _exar:nination_s'_Si_nce'_(_)ctt)bér 1923, There -
~seems to be general agreement that the change is desirable from the -
* standpoint of promoting a higher level of teacher preparation. "

_ But the new method of  certification still -falls far short of per-
- fection. Persons possessed -of many and diverse physical and mental "

 disabilities and abnormalities “are still entering the ‘ranks of the -

... teaching profession; too tmany individuals of neutra] or negative - "
- personality  traits remain after all of ‘the college selective admission -

" and sclective retention processes have been applied; too many gradu-
“ates with the stipulated apportionment of professional and academic =

~“credit” are entirely destitute of a consciousness: and understanding
of the contemporary social and ‘economics scene. Although the new

" “method of certification is superior to the examination system, the - |

- present method is far from adequate and must be accepted as only
- a partial remedy. . o oo B I Y L P
" "As already suggested, at lcast three hurdles in. addition to-a

Y specified number of ‘units of credit of a ginan'- grade quality are

-~ essential and imperative if teaching is to become a profession worthy S
oo of lits function: __(1)_}Ca_ndidates' should be’ required to satisfy very
" defirite and high standards of physical fitness; (2) positive traits of

~leadership, initiative, honesty, industry, ‘emotional and mental stabil--
' ity, altruism, good sportsmanship, ‘openmindédness, and many others K

-~ should be the sine qua non of graduation from a teachers college -
.+ cutriculum or for certification (3) above all, there should be definite

~ evidence of an“awareness of the relation of education to the social .

" and" economic trends in our' current civilization and of one’s rela-

' - tions and obligations to the rest of humanity. To illustrate and to :
“:show the need for these hurdles will be the purpose of the remainder "~

 of this discussion. -:. -

" Since December 1, 1923, an applicant for a teacher’s license in

. Indiana has: been requited to submit a ‘health certificate from a -

- reputable physician. Naturally, - conscientious college physicians de-
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manded an mterpretatmn of the term “‘able- bod1ed” as used in the
" prescribed form of certificate. Such demands eventually elicited from
the state’s Attorney General the following definition: “The term -

as used in the certificate should be construed to mean the absence =

- of those palpable and visible defects, which evidently incapacitate -
the person or deprive him or her of sufficient physical abxhty to per- -
~ form the ordinary duties of a school teacher.” = )
In 1932, the state Director of Teacher Trammg wrote and the
'_ State Board of Education approved the following additional state-

‘ments of interpretation: (1) ° “‘Any person, deformed or dlsﬁgured in .

such a manner as to offend or to prevent pupils from giving undi-
vided attention to the task at hand, may not be considered ‘able-
bodied.”” {2) *“The applicant for a license must not be addicted to

“drugs nor intemperate and must be free from tubefculosis, syphilis =~
and other loathsome or contagious diseases.” (3) “In general, =

~ whether or not an applicant is “able-bodied” may be determined by

- considering his physical competence to perform the speaﬁc task" B

| ~ covered by the license for which he is applying.” S
' Numerous problems have beset the paths of administrators of thlS ORI

,reglﬂatlon but the results, although not entirely satisfactory, have

. been in the direction of nnprovement of the physxcal ﬁtness of teach S
. efs.

\Whﬂe the second hurdle—the possesswn of desu'able mental

emotional and personality traits—is more 1ntang1ble and its clear- .

- ance correspondmgly more unmeasur.able than in the case of the first,

a genuine attempt at its use is being made in many places. In some
states the teachers colleges use admission blanks on which person-=
ality data are recorded. In this manner high school principals have
been enlisted to assist in the selection of students of the highest type

B for the teaChmg professmn Close co-operation between supermtend- N

ents of schools and the placement bureaus of colleges is also an im-

portant phase of the selection and retention of  teachers. with; de-'.;_ AR
_ sirable- personahnes ‘Before young teachers are . -employed, hiring .~

officials are supplied with ratings from the colleges; after the teacher .~ -
has served .a community for a semester or mote, the supermtendent e
- furnishes ratings to the colleges. Through this interchange the level

.~ of teacher education is slowly but surcly being raised. Durmg the
o school year of 1938-1939 the two state. teachers colleges and the -
-+ two state universities of Indiana united in- sponsonng a college_.'f L

. gmdance progmm in the hxgh schools of the state
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In co- operatlon w1th supermtendents and h1gh ‘school prmcx- -

: L'_'-.'pals rneetlngs with seniors wete held in nearly every county. Repre- |

" sentatives of the colleges and the local officials joined in g“’mg".'l

| " young people the information needed to help decide whether or not
“-they should go to college Every effort was made. to encourage the =

" desirable types to attend college and to d1scourage those unsuited S

po ;;:‘-”for further. formal education, L R
' Supplementmg selective adrmssxon and college guldance ac-

o _t1v1t1es there is an ever-mcreasmg use of scholarships to aid supenor_'_ e

individuals. In short; there is in many states a united and: aggressive
. effort to insurc that data other than units of credxt and grades are
o con51dered in the issuance of teaching certificates. - |

- Two: incidents will illustrate the need for our thlrd hurdle_-_ _
".'awareness of the: 51gn1ﬁcance of social and- economic trends, - and

.+ of one’s relation to others. A recent repott by a supermtendent toa
ollege placement bureau upon the work of a beginning teacher was

- made in these words: Assumes ‘wrong attitude when asked to per-

o form’ extra duty outsmle of - classroom.. Apparently not interested in

community - ot cormnumty life. Has come to-superintendent twice

o this year of own volition—both times to get out of domg some- -
. thing he has been asked to do by outside organizations.” While

' this rating,” or berating, is unusual it discloses a trait undesirable
% in a teacher. A second case is. equally pertinent.- ‘A woman witha'
~ “number of years of teaching experience failed a college course deal-

L 'mg with the history of political parties in " America and was lament- |

_ing the fact to an adviser, At the suggestion that the course was not

:".:_"really difficult “and * that her general reading of newspapers and

- magazines through her years of teaching should have been helpful to it
" "her, she admitted that she had never been interested in current

- economic ‘and” pol1t1cal trends and, consequently, read very little

"":j'i_'on such subjects. Vet shie had been posmg as a leader of Young

people for a decade or two'

. To rid. the professmn of - persons typlﬁed by these two teachers'-, o
o will requu'e ‘eternal vigilance on the part of trammg mst1tut10ns and
| ‘\employmg officials. The institutions should leave no stone unturned

-+ in their efforts to make prospective, teachers socially conscious, and

: ’i-'_":._"_”admimstrators should remove poor - teachers from the professmn'

2 . whenever and wherever they are found. College faculty meetmgs_;,'-“'

"-_: devoted to the problem of creatmg a social awareness, the requ1re-_ Sl
iment for graduatlon of courses in. the soual studles and in Patterns o
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of living, special addresses to prospective teachers still in college by -

outstanding school administrators and other leaders from -widely

 separated sections of society, all these are evidences that we have a
running start toward this third and highest hurdle: S

" The challenge to establish valid criteria as standards for certifica-

* tion has been accepted and the teaching profession is moving to

CHAIRMAN CHAMBERLAIN: If I might make an attempt at a sum-

" mary I should say that the points of view expressed here seem to-

" be these: Both Mr. Chandler and Mr. Elder have emphasized very

‘much the need for new criteria for the selection of candidates for
teaching and for determining when a person is qualified for teaching.
~ Mr. Elder has gone into considerable detail on that, outlining the |

" three general criteria which they are attempting to use in Indiana. =

~ Mr. Robinson has stressed the efforts now going on, in the South - -
‘particularly, to co-ordinate state programs for the training of teachers. -~

MR, LARSON: A year ago I was asked to make a report on the

requirements for supervisors of music throughout the United States.

" ’The requirements varied in evety state so that if a person were to |

o ‘qualify for certification in the forty-eight states, he would be an old

" man by the time he finished school. For instance, in Oklahoma two

hours in agriculture are necessary to teach music; in Kentucky one
cannot be certified unless he has had six hours of secondary educa- -~ ="

~ 'tion; in West Virginia one must have six hours of physical educa-

“tion; in'New Jersey, one must have a certain amount of social sci- .- - S

“ence and science, .

“The National ‘Association of Schools of Music is planning to have = .
representatives of that Association work with the education de--
~partments of the various states to see if they would agree to accept =~ -

- for certification a course which the National Association of Schools -

“of Music feels a music supervisor should follow in order to be fully e

qualified.

" have had committees that have been working for the. past year and = -

a half_' on what we call 2 foundation program for the education of -
" of teachers. This would comprise two years of general education. = -

~“Are professional coutses overemphasized at the expense of liberal - o

- education and academic specialization?”” In West Virginia we are = - .-

- concerned about overemphasis on professional training. Our last legis- - o
lature which met in January passed a law that-a teacher may be cer- = - -
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B t1ﬁed in West V1rg1n1a with sixteen sernester hours in educatlon |

We had required twenty for certification in the secondary field and
- thirty for' graduation- and certification in the clementary " field. I
would much rather have ateacher know her subject matter, and

B - possess those quahtles that Mt. Elder mentioned, than know that she )

“ " has had fifty or sixty hours of one particular field.. o
- CHAIRMAN CHAMBERLAIN: The issue raised hete is one, of course,
~in which all of us are interested. Asa professor of school admmxstra— o
~ tion just two years ago, and with some teaching still in education -
- courses I am always interested in the comment that professmnal work -

is likely to be empha512ed at the expense of the teachers so- called |

. academic training. - -

- The questlon of professxonal courses belng overemphas1zed at the
. expense of liberal education and academlc spec1ahzat10n is almost

" entirely.a matter of opinion. A recent’ 1nvest1gat10n of the Notth
- Central ‘Association of. the preparation of one thousand inexperi- -
" enced hlgh school teachers shows that the median number of hours -

of credit in professxonal work taken by these young people is about -

T 22, The range among the eighteen states represented is from about
- 18, 5. hours to about 27.5. Presumably all of these people graduated

from college with 120 to 128 hours. of credit. This means that . -

“in a typical program for training a high school teacher in’ the

o North Central Association approximately 100 semester hours of

~work are’ available for general education and academic spec1al1za-‘

i - tion. If these ob]ectlves cannot be attained within this limit, it is

' doubtful that.they would be attained by borrowing further from
- the small proportion of the four years program reserved for pro-"_'

fessmnal courses,

s Mg, MAHER: A setious problem is created by the- fact that our _
o state department will not accept photostat or smnlar reproductlons R
" but insists on having all mformatmn on then: own blanks and ina -
Partlcular arrangement. : :

o o It seems to me that the requlrements that the various states put S
~‘upon us are beyond let us say, our physical equipment and capabili-
~ties, but I'do not know what we, as an Association, can do about .
R & After all; ' we do have to look at the problems of state departments
-~ of educatlon but I think we might be able to do something about it -

'~ through our reg10nal associations. Here in New York we have a

- very satisfactory relationship with our state department in regard

Lt certlﬁcatlon It through our regmnal assocxatlons we could co-
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| 6pera'te_with‘"the' state departments to have more reasonable and in
many cases more sensible means of certifying to them the courses =

" which our students took under us, I think we would go a great way .

 toward solving many of our own office problems and lightening the -
burdens many of us suffer.. = - . o . e _
© MR.-McGraw: I wonder if that is not a service that we Owe our
students. T try to look at it as part of my duty as chairman of the

placement bureau in helping our students to find jobs. .
-~ MR. ROBINSON: I want to say that I find that state departments of
~education are generally headed by men and women just like we are,

‘and I think they are just as anxious about this problem as we are.. -

They want to do the best job they can too, and they are just about as
a.nxious_to'co-operate with us as we are to co-operate with them. | L




e':AND CERTIF ICATES

'ALMA H PREINKERT UNIVERSITY OF MARYLAND CHAIRMAN

teadmg transcmpts contmually duriig this season of the year. -
._;_____formation exphatly L S St
A good transcript must be one. in’ whlch everythmg is exphat'

‘ any mference whatsoever : o L i
o Ine admlttmg to - med1c1ne we are mterested in- knowmg what

‘.PROFESSIONAL WORKSHOP IN TRANSCRIPTS s

Mr DWENGER We have twelve hundred apphcants each of |
,,Wthh presents at’ least one and sometimes two transcripts, so I am "~

.. When we admit a student,” we must know certain things aboﬁtj_;_
hIS record;- and the transcript that is: 155ued should contam that m-__f; PR

and from which: the person who reads 1t is not expected to draw:-

courses in chemistry a man’ has taken. It is more helpful if the -

“.;_'}'_:courses are indicated by name rather than by catalogue number.

- MR. WARREN: Suppose a student attends X’ college for 2
year then finishes up his other three years at *'Y”’ eollege and applies .
. for admission at Long Isiand or any other medical school. Should the - :

"7 record from-Y”" ‘college give a- detailed -account of the student’s

. record at “X* college ot should it say he was admitted with so many

" hours from “X" college, give a detailed record of his work at “Y”
Lo college and requlre hnn to ﬁle a detaﬂed transcnpt of Ius ﬁrst year S e

o work?

MR. DWENGER If we' have a student who has been to two e

':__"__57-_}:",;’:st1tut10ns .we want the last college at’ wh1ch he was miatriculating
. to.issue complete records. Usually, he will have been allowed ad -

Yanced standmg credit at the last college outnght or contingently.

" A'man’is_admitted on the advanced  standing credit that he is

- allowed at the college in which he was last matriculating. We will -~ -
R not allow him one whit more credit than' he was allowed at the
7,??_school from ‘which heé applies.. Nevertheless, _we want ongmal tran-_'-' R

e scnpts for all the work that he has done.

-~ - ‘- CHAIRMAN PREINKERT: We will 3:08 on with the next tOPlC we. .
" have under- con51derat10n “Policies - in. Reference to the Issuance. R

R of Transcnpts Mr. Jones! .. .

e MR.JONEs: Transerlpts in erder to be eﬁicxent must be mcluswe
T 'j'.i_fThe transcnpt has to. be authentlcatecl The ﬁrst basm pohcy 1s, Howf S
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does it become an authentrc record in your institution and mme’

It must bear the sxgnature of someone who signs himself as an ap- : B e

- propriate officer. Usually, it contains the institutional seal, as a mark

- of good faith, of recent date and drrect from the 1ssu1ng oﬁ‘ice a5 .

a matter of Pollcy _ > -
~ Put it the other - way around It would seem one ought fot to ¢ re-

- ceive transcripts 1f they lack what appears to be an authentic signa- - o

~ture, if they are dated more than a reasonable time fo reach you S

and not from the student, rather than- direct from the institution, ce
S 'unless you send it back to the issuing 1nst1tut10n for verification.” -~ .
. When will you issue a transcript? 1 suppose we would all issue

~ one on reasonable notice, whenever the treasurer permits us to. In

- most institutions, fees have to be paid up to date or appropnate ar-

B rangements made before the treasurer wrll permlt us to issue

transcnpts

To whom w111 you glve an analysrs of the q_uallty of the student's

'_work?‘ We give a transcript to anybody at the student’s own request. . N

In the third place, one would -issue a transcrrpt to responsible - -

- “business ﬁrms considering a student for employment. If they specrﬁ-'{_-
' cally say they are considering this person for employment, we would

h “ hesitate to issue a transcript to a firm we did not know by name and,-* FR
o 'reputatron unless the student himself permitted it. _ SRS
Tt seems to me difficult to come to a set rule in 'such cases. Ooe,

B must do what is best under the circumstances to advance the 1nterest L

. -_"of the student and render the school least liable to criticism. - BT
" Another case that comes. up, with some schools at- least is the
-‘questlon of a person who is in authority of some sort. In a d1v1n1ty O

o 'school a student’s b1shop has a rrght to ask for hlS record. The same

- might also apply in an organization. We would not issue transcripts

. to individual inquirers, We would not issue them to firms we' did -~

" not know, or even government departments except w1th the stu-:_ : |

~ dent's permrssmn

‘Last, what- fees does one charge for transcnpt as a’ matter of

E 'ﬁ"-:'pohqr’ The first copy is free, and a fee of a dollar is charged after -

 the first copy. What happens if-you send a supplementary record? .

A supplementary. record is sent free. After that the dollar is charged S
- fot other institutions. Supposmg the student apphes to half a dozen -

“different institutions, do you charge him $5.00 for six transcripts?. .

~ Let him have photostats made, sign and seal them in the regular_

. manner, and charge hun the commerc1a1 cost
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Another way to get around that is to issue unoﬂic:lal records when B

o the student needs them Such a record ouOht to. be desrgnated as-

o _-:__'_"‘_:‘:_school

L somethmg other than a transcript. I have seen a note like this, “This .
~'is not: a_n oﬁicral record of transcrrpt for transference to another

METHODS OF PREPARING TRANSCRIPTS .
MR NESSELL Tt became apparent not many years ago that we

'_ would need. to do somethmg about preparing more quickly, an 4
- more ea31ly, ‘the transcrlpts which we were being called upon to send
jf_to various schools, -and organizations. I did not know until a year

-~ ago, just how ‘many ‘transcripts we were issuing in the course of a

~ year. For my own information, T-had my transcript clerk keep an
" account of each day, and I.was surprised to know, for the calendar

year beginning September 1, 1937, and endlng AuguSt 31, 1958 our - :

. institution issued 3,935 transcnpts . |
' 'We have done that where we have been called upon to prepare o
" more than one copy. of a partrcular transcript at one time. I am sorry

‘to say, in some cases those copies have been blurred. We have not been

- satisfied with the process and we are faced, at this moment, with a =~

S method of reproducrng the student s record in a way which will save - |

us the cost. I neglected to say, 1 kept a time study on_those 3,935
s transcrrpts and found they averaged 20. 37 mrnutes each EVEﬂ at

50 cents an hour it would be exorbitant. - |
The carbon method of reproduction, is exemphﬁed by thrs folder_'- |

of the Standard Mailing Machine Company. We have been using |
~ the Ditto machine but whichever one you use, that is one of the
' methods that can be used. It requires, of course, that the original -

" must be typed and the copies made from the carbon copy. The dif- .-

- .. ference between the two machines is this, in the Ditto you put the -
" carbon in as though you were making a carbon copy of your letter .

~and the carbon copy becomes the master copy for the reproducrng

i . Wrth the Standard Mailing Machine you put your catbon in upside .

" down, the carbon face next to the ongmal 'so that when you have |
,typed your carbon, you know how it is when it is upside down, you - -

S srde

find you have your orrglnal on one srde and the carbon on the other

1 want to turn now, to the httle pamphlet whrch is belng handed -

. -you put out by the Photo Graflex Company, in which the copy_: o

~ comes out on a bit-of film no larger than that, approximately an

1nch by three quarters of an mch That can be used for transcrrpts
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but of 'course it needs an enlarging .machi'ne ‘which will pfoduﬁe L

any size you want up to a reasonable size and a very good copy, as

B you see here. The sample made up is 2 copy of our permanent record

- but one which I furnished to the company for illustration purposes. -
~ The Graflex camera has the advantage that it may be used also -
for the photographing of students. By merely throwing the camera -
from a verticle to-a horizontal position, it can be used in those -

two ways. It has also this advantage, if you do not care to keep the :
. original which you photographed, the roll of film goes into a box,
" . one-hundred feet of it into 2 box three inches square and possibly

‘an inch thick, and you may file them 100, 300, 600, or 1,000 copies B
of record in that much space. A number of institutions are using

 this process. Just before I left Washington I had a letter from a

- college, saying they were photographing the registration card at the -

- end of each semester and filing it on this micro-film, which takes so- =

- little space and discarding the original. So much for that method
I turn now to two methods of photographing. -

There is this to be said about the photographic method as demon- ; : f

. strated by the Photostat and the Dexigraph, you can photograph S

“only one size. The Remington Rand, and others, have worked out a -

- different system, the Duostate, which is on Exhlbltlon and the Port-o-

graph. They are very simple arrangements, whereby you may photo- -

~graph the face of any form that you may have, and if you havea -
- form that is printed on both sides, as some of us do, it is. necessaryf’ A
to change the arrangement of your paper in its relation to the origi-- .

- nal, but they are getting very good results and at a very reasonable © . -
" price, both for outlay of equipment and - for the finished product.

“Here is a sample of the New York University, done on translu- |
~cent paper and prmted only on one side. Of these processes, one is -

- - the blank print, in which they indicate we might make a copy at

B approximately .02 each; that is the University of Newark. The New .

- York University is done by the black white process, by the Bruning - - .
~ Company and they have kindly given it to me, and I have passed = .

. to you, a list of the users of this process. This is the process that has o

~ been treated at several meectings of our National Association and . =

- a number of institutions have been using it for probably eight orten =
" years. In fairness to those who have furnished the materials and to

~ those who have equipment on exhibition, may I say, I am entu‘ely L
A nnpa.rtlal as to wh1ch form you care to adopt
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. J.G. Quick, UNIVERSITY OF PITTSBURGH, CHAIRMAN

7.7 CuaRMAN QuIck: We are all faced with the fact that the very =

1 title “registrar” suggests “‘registration,” and because of the close re-
- lationship of those two words, we will always be expected to know -
" much about registration, its shortcomings and remedies therefor. At .
_.: - any rate, we are seen so often. in the midst of registration that it
- will seem likely that we shall forever be identified with it.
. Nor must we forget that registration and the registrar are so
" closely identified, for in’ faculty administrative thinking - there is
* " nothing that can . give a registrar a bad reputation as quickly-as a
© " spotty, clumsy, incfficient system of enrolment. The job itself might =
""" be lacking in anything that resembles the idealistic dreaming from
" which spring ‘so many curricular changes, but it is a practical pro-- -
“““cedure and one that must be done. The romantic side comes when the .

" registrar sees in the very operation of his plan the part he has -
~ played in making possible the realization of the educational ideals -
~of - his institution." It is then that registration becomes a very vital .

. part of the whole program of student counseling and guidance and -

" lifts itself above card forms, pen and ink, and lines of ‘waiting stu- -
%" The following tabulations of registration policies and procedures
. should form a helpful basis for our discussion. The outlines of the =~ =

. “Elements of a Typical Registration System” will also be used for
"~ the purpose of promoting discussion of registration problems: -~

.7 REGISTRATION POLICIES AND PROCEDURES - . '~

A tabulation of the votes sub itted by 78 "r'égist‘tars"ﬂreb:esénﬁing"Unif, o
. versities, liberal arts colleges, technical schools, and teachers colleges, on.

. questions concerning registration policies and procedures. .

.o o 1" —Registration objectives (The numeral indicates total votés in favor of rank- -
“n s U ing the objectives in first, second, or third place of importance): - ERRPRSURREE
- A—Enrolment of student in proper courses, according to curricular re-

S quirements JLi.ll P APt SR 75
. B—Enrolment of students at minimum cost of time and effort . S48 0 T
"~ . C—Enrolment of students properly, according to scholastic aptitude . L4200

.. . D--Constructing time schedules that best meet the needs of faculty and -

S students JLaa il R Y
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E—-Supplymg faculty with class rolls as soon as possxb]e after regzstra-

tion .......... e eaar e eas dee s IR
. F—Supplying administrative oﬂices with copies of students’ reglstratlon s
[ N AV

Other objectives recewmg scattering votes: d1stnbutlon of classes to insure
~ economical use of plant; simplification of enrolment procedure; control of
- size of classes; departmental course checking to reduce course adjustments.
2 —Primary respons:b:hty for curricular advising during registration: '
Faculty alone—60 . - Faculty and Registrar—10 Registrar alone—8
3 —More efficient regzstratmn, if adwsmg were canducted by smaller, sefect .
group of faculty =
- Yes—60 . IR ND—-——lO L
4 —Extent of services of faculty adviser: S
7 {(a) Give advice on courses only—44 .
_ (b) Assistance with time schedule in addition to adv1sxng—34 _
5 —There would be fewer errors if students were requzred to assume more re-

sponszb:hty. .
Yes—40 B No——35 _
6A—Trend in giving student more responsibility in course selection:

Toward—50 . Away from—16 . No trend—é'
: 6B—Trend in requiring more clerical work by student during registration: _
g © - Toward—34 _ - Away from-~25. - "No trend—10
) 7 -——Pre-regzstrat:on. ' e : ' ' o
W . A—Institutions reporting some form of pre—regxstratmn—-—io

- Institutions not using any form of pre-registration—25
B—Among institutions using a pre-:egxstrauon plan L
48 report actual student pamapatmn (obtammg advxce as. to courses SR
- filling in of forms, etc.) g : :
- . 2 indicate that it is an office procedure only o o
C—33 report that student can complete all of the details of enro!ment
15 indicate partial completion o S e e
D—42 consider pre-registration plan successful S N
8 are doubtful : IRGEAT L
E—30 have noted a decrease in post-reg1strat10n ad;ustments as a resu]t of L
pre-registration; . L -
.18 do not make this claim ' o S
Even though some have observed a reductmn in course changes, all ad-. - .
mit that many alterations are made, and express the opinion that these -
are inevitable, regardless of the nature of the registration procedure. e
8 -——The followmg are gwen as the ch:ef causes of course and sectum changes R
aﬂer registration: - . : . : '
Scholastic difficulties . - S el r
Faulty faculty advising - = S R
Departmental adjusting ( cancellatxon and changmg of courses)
" Balancing of - sections : . . :
Failure of student to know his plans
Administrative laxity
- Conflict with outside employment
- Hour conflicts -
Search for easier courses
-Dislike for instructors B S
* Change in interests on part of student ~ =~ .
' Followmg of maccutate advxce of upperclassmen o
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9 -——The followmg recent changes for the :mprovement of reg:strat:on are re-
ported o
Annual examrnatron ‘and rmprovement of forms .
‘Greater centralization of registration ' ‘
- Co-ordination of departmental assistance
- . Fewer and better qualified advisers. -
-+ Sectioning on the basis of ability ' :
“*- Adoption of mechantcal dewces for sortmg, tabulatmg, grade reporung,
et . :
" Provision for more attention to the md1v1dua1 case -
" Instituting additional “checkers” to catch errors durmg reg1stratron o
~: " . Lengthening of period of counseling. .
0 ——The charging of a fee for. the prwdege of makmg course changes subse- o
quent to regzstratzon S SRR '
Yes——-28 : _' No—52

""Mlss " DETERS “At “what txme in the ﬁnal regrstratton is . the o
- check-up made? If registration is for the fall semester is the check-~ -~ -
lup made before the-close of the semester o -is it made after the.
R semester ‘has ended and before the marks are. avaulable for the sec-. =~ -
O jf ond semester? '

- MR, HOFFMAN At Pennsylvama State College the Reglstrar calls

B o on the teachmg staff and 35 assistants at registration time. They have e
- a short period of lecture by the Registrar informing them what their. .~ -

- duties will be. Their duty during the registration process is to sce.

| .:._'."r'_that the student has copied correctly ‘the course of study that the & @

. ;__sche dulmg ofﬁce and adviser said he should take. -

However,- as soon - as the record reaches the ofﬁce the recorder

- '::checks to see that the- requrrements of - the currlculum have been .

- met, ‘whether subjects in which he is deficient by fa11ure or for other

B _reasons have been included. o
There is really a two-check process The one ta.kes place at the tlme e

'l-"of reglstratron the second takes. place three or four weeks along in
the semester, sometimes too late to remedy an error.

- MEeMBER: Our’ reglstratron is done by the entire. faculty, and -

. '.then the student who 1is advanced above a- freshman comes to - |
oo the regrstratlon Ime he has with him a book showmg the work that - -
.. he has completed. That is the first check. The second is the degree' [

- plan which has been made by his respectrve dean. The third is when
“he'is regtstered by some member of the faculty in the department in- o

= -which heis doing his work. The fourth, before he passes ‘this L
L _'ﬁnal card is checked by another faculty member * o

' CHAIRMAN Quick: I would like to ask rf we krlow a.nythmg at a.ll B

e about the trend toward selectlve advxsmg
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' Beginning next fall the Freshman Commrttee will be a specrally; FER
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I you will brmg in the whole faCulty you wrll have in that group., -

| some who are not naturally suited for the job. Does anyone know of =~

- any definite tendency toward the selection of men and women from
the faculty who are more suitable for that type of work, even to the -

~ extent that they pay these individuals an honorarrum ‘of some kind - - o
~ for this specrfrc service, of relieve them from some of therr other = =

' duties;‘

MR. KENNEDY At the present tune we have three commrttees:_‘g po

" for advising students, a Freshman Committee, a Sophomore Com- .
~ mittee and-an Upper Class Commrttee which con51sts of department S

- ‘selected group of younger men, headed by the Assistant to the Dean.

- That Committee is going to function for two years, rather than one.

- hope that is going to help us with our guidance program..

.- A new committee will come in a year from next fall to carry. o
.. on. “These committees will alternate under the same name. We think .~
S that will give us a closer touch with the faculty and better advrsmg P
-~ MRr. Wirriams: In our Liberal Asts College, we have ten men~ -
~ called Academic Advisers to the freshman and sophomore classes. 1 EE
thmk that they are relieved of teaching for one class and, in addition, .~
- are paid $560 a year, and then there is an mterestmg Ilttle provrso‘ o

for a leave of absence once in five years.

MR. DUFFY: Who selects these commxtteernen and on what basrs o

| are they selected?

0 Mg WiLLIAMS: We don't call it 2 commrttee In our case the_ R
o academlc advisers in the College of Lrterature Scrence and Arts are'i
o respon31b1e to the Dean. : S .

CHAIRMAN Quick: How about Syracuse? '

. Mr. KENNEDY: That is true in Syracuse They are appomted by". N
- the Dean. The basis for selection is their ability as advisers, and,

. secondly the departments or fields they represent. On the Freshman AR

e ‘Cornmxttee there are representatrves from each of. the la.rger ﬁelds i
socral sciences, languages, and so forth. - o SEPR

. "MR. HiLL: Our system of advising has resulted in shortemng-___fm".
- rather than lengthening the perrod of registration. We have had our - e
- system of advising under way long enough so that those members .= -

. of the faculty who were selected to do the advrsmg have shown -

thelr mterest and capacrry for it, - and the dean m each school';E o

e _That s, it will carry the students through the sophomore year. We‘ _:
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._f'.:':selects his own cornrnlttee on adv1s1ng Thrs adv1srng is done durmg _
" the last month of each semester. ‘At the end of that period, just

" before registration,. each student has made out his schedule for the

.'.",)_-_'succeedmg semester, so that when reg1strat1on comes about all he

S has to do is to copy that schedule on the registration card. e
‘When those cards come to the checkers, we ask each student to

make out his own class card, and our only responsibility is to see that

T * he has done so properly. We have a number of student checkers who -

" can be depended upon, and as they take the class cards in and check L
-+ them against the student schedule on the registration card they ﬁle o
e those cards by individual names, alphabetrcally o |

‘Miss Davis: We keep our clerical procedure as sunple as poss1ble B

| : ,:We have very little work to do at registration time. The more money
. we can save on that procedure the more we will have to use in other -

. things,’ and if the students don t go to class they 1n1ght just as well" |

o * drop out.

CHAIRMAN QUICK How many operate a system of pre reg1stranon7 :
- Mr. ArRMsBY: In my own practice I have a partial pre-registration -

Sk that is scheduled complete in"detail, as assigned by the adviser, but |
+ he does not-do-the clerical work, ﬁllmg out class cards or informa- -

tion cards unt1l the actual’ registration day. The advantage of that is
srmply that some of  these students who get advance schedules are
- going to get some failures at the end of semester. They come intoa
- faculty adviser oni registration day and have a correct schedule before
_they go through the clerical work. - :
-~ Miss PREINKERT: We have just abandoned pre-reg1stratron Frfty _
- two per cent of the students registered in the spring for the follow-

- “ing fall changed their reglstratlon and 10. per cent of those who R

- ‘.registered did not. return ‘
- Mg, DUFFY: Do you allow freshmen to reglster and then take -

S the placement tests and revise schedules?

Mg; GLADFELTER We requrre each . freshman to take hls place- '.

'..'ment tests preliminary to. registration. The student is notified that -

"~ his reg1stratlon will be delayed unless-he completes the placement - o

7 tests before a certain date. We g1ve qualrfymg tests all durrng the - |
“summer and registration.. . "
.- Miss ProbsT: In the College of leeral Arts thh an entenng' (

| freshman group of possibly 200, on Tuesday morning of opening -

- week, from 9 to 12 o’clock, those freshmen are required to report -

o . to the college and g0 through the regrstratlon oﬁlce 31gn1ng thelr S
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'names and recexvmg certain mformatmn and matenal At 2 0 clock _

“that afternoon the placement tests begin. On Wednesday morning .

is the language placement test; on Thursday is the mathematlcs'_ |
- placernent test. Those tests are corrected immediately. el
In the meantime, the student is conferring with  her guldance.

officer who, with the student, plans the program- for the entire’

year. By Fnday afternoon at 2 o’clock those placement tests have

* all been scored and reported back to the Registrar’s office, as to what .~ - o
- assignments they should have. The guidance officers have been in-

 -formed as to whete the results of the tests have placed thelr fresh--

- men. They report back to the Registrar’s office at 2 o’clock on Friday,

“and from 2 to 4 o'clock they receive an envelope containing their

- course, made up from the work planned with the guidance ofﬁcer "
and Monday mommg they all go to classes at 8: 30, - |




THE POORLY PREPARED FRESHMEN———-k
TECHNICAL SCHOOLS o

._'f","-_jthrs aclmlssmns problem as it relates to the success of - the freshman’

. this afternoor, I think one of them-is the change that is going :

:f_'"PROFESSIONAL WORKSHOP N THE PROBLEM OF ;A

'_ALAN BRIGI—IT CARNEGIE INSTITUTE OF T}:CHNOLOGY CI—IAIRMAN ST
M BRIGHT Tt occurs to me that there ate some new phases of R

- student, new “influences that we might find it proﬁtable to discuss:

. on'in certain’ sectrons of the country in regard to alteratrons in the-'f.-

gradrng system.

A factory The only other grade is U, ‘which is unsatxsfactory

Will you open_ the drscussmn Mr. Howell? - S
“Mgr. HoweLL: As I see the problem it resolves 1tself into two-.
~:>'?l-'?'._"__'_'_aspects First, there is the problem for the state-supported institu-
oo tion,)! and second, the’ problern for the other type of mstrtutlons thati_.
R practrce some form of selective admission.

- ~In the schools of the crty of Prttsburgh for example we now have S -
but two passing grades, A mdrcatmg distinction and S meamng satis- o

Vety few of the schools in our state use the new gradmg System_'f".'_.‘.”

L ";:referred to by Mr. ‘Bright. With us the problem is only answered:
. in a semi-form of gurdance ot counseling at the beginning of school. "

i By that I mean we take something like appraoxrmatelj,r one thousand

"ﬂzl;f'f_';--';”_ffreshmen for our School of Engrneermg Durmg the course of the
~ first ‘week, the Mathematics Department gives them. placement tests.

The results®of ‘those tests are used in a counselmg program-to the
- extent that we try to pomt out. to the freshmen those who do not

" have. the native abrlrty in mathematics to. succeed in_engineering, "

R hoping that we can find’ those boys who do not have an adequate' '
"‘-’_;.-ijundatron in mathematrcs : - =
% For them we set up a semi- pre-engmeermg program oﬁermg'

o thern at public expense, nothmg more than high school mathematics, -

e ‘with the hope that those boys who- have the aptrtude can succeed’ -

total mortalrty is rather heavy.

S eventually in engmeermg We do salvage some in thrs way, but the

=" As long as we are obligated, as a state 1nst1tut10n to take those- -
BT Students provrded they have the pattern the only answer I'sce to .
fo t 1s a pre-engmeermg program We are dorng that in Enghsh and T
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mathematics and I suppose’ most engmeers will ‘agree that they |

‘are the two prmmpal tools for the successful study of engmeermg :

MR, MACKINNON: May I ask a question? If they give you }ust R

- two grades will they give you the rank of the student? o
CHAIRMAN BRIGHT: ‘Unfortunately, the rank isn’t avaxlable in.

many high schools. They either dodge it or it is so difficult to get - N

the information: from them tha.t it comes too late for consxdera—
- tion. | - e
- They usually can gwe you rather adequate mformatlon on the
honor group. It is the great middle rank and lower rank that they -
- _seem to be reluctant to grade as to position in class, and it becomes

extremely difficult for us to know whether or not a boy s able

if every grade on his record is S. Sometimes they will give us posi-

tion; that is, whether the rank is on the top, middle, or lower third, -~
and that is helpful. But in this whole problem it seems to me it =

" makes a great difference as to whether or not we are a pnvately en- .- -

dowed or a state-supported institution. The privately endowed in- -

stitution has a distinct problem, There is no chance of increased

appropriation unless some guardian angel comes along and pro- =

vides an additional building or an additional endowment. You have.

- to deal with what you have, as to facilities and faculty. e
- Last year we had 1500 applications for 300 places. If the quahty o

- of the student is obscured with some broad, general grading system -
~ such as this, it places sharp limitations upon ‘what we are able to do.

MEMBER Do you think this change in gradmg is on the part of_'__ %

the high schools and not the colleges? |

CHAIRMAN BRIGHT; Altogether so. And of course, school super- "j S

- mtendents say, “Well, your solution to that problem is:entrance
_ examinations, We would offer no criticism whatever if you would o
examine all your candidates.” ' '

I have asked Mr. MacKmnon if he will dlscuss w1th us ]ust bneﬂy R

- examinations. I think the Massachusetts Institute of Technology .
- has perhaps had more experience in examining engineering candi- =
- dates than the other engineering schools. If we do .come to the =

) pomt where we have to examine them, the questlorL is how?

M. ]J. C. MACKINNON: We used College Board: exammations'fiﬂ_'_
- from the founding of the Institute until 1932. Then we started -~ .
" admitting without examinations students who stood in the upper .
fifth of their class, and in 1932 we admitted 15 per cent with- . ..
'out exammatxon The percentage has been gradualiy mcreasmg unt11 e
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- last year we admltted 65 per cent thhout any exammatmn The re-

R qulrement is that the apphcant must stand in the upper ﬁfth of hxs: g |

| class from an approved school..

'The examinations that we still hc)ld to are for the other apphcant -

s We use the College Boards in June, and those students Who do not

- pass these may take our own examinations in the Fall.

After conmderable discussion among ‘the faculty we only 'requ1re ..

- examinations ‘in ‘mathematics and physics. Some were in favor of -
- mathematics and Enghsh I, personally, favored mathematics and -

- English.’ Some were in favor of mathematics and chemistry. But we B
- finally required mathematics and physics as_the only. examination.

i We may, if the student’s preparatlon is poor in Enghsh reqmre him o

to ‘take an examination.

* We started four or five years ago to take 1nto account the 1rregulanty O

. }f in preparation of the freshmen. Our first ycar program is mathematics, -

- - - physics, chemistry, English, and drawing with descriptive geometry.

. Our mathematics begins with differential calculus and goes to 1ntegra1 |

. calculus in the first year. At the end of the fifth week the course in. .

- f”physzcs begins using calculus, -
- With the wide- geographlcal distnbutlon the preparation varies.

- We have what we call tutorial sections. In the first year, the first
U term, we give intermediate grades at five weeks and ten weeks. At~

the end of five weeks, any student failing mathematics or chemistry

- is required to go into a tutorial section. He carsies on his regular -
¢ work and in. addition attends this tutorial ‘section once a week,
~-meeting with an expenenced instructor. There are ass1gnments in

" the tutorial section unless the students wish to do extra problems.
- At the end of five weeks the tutonal section is started in mathematics.

R ¢ at the end of ten weeks the:student is passing he can drop the . .
- tutorial ‘section. If another student passed the first five weeks and

" failed the second five, he must be put in the tutomal section, the Iast -

| =:_ﬁve weeks bemg spent reviewing the second five weeks. o
- We do that in order to overcome 1rregu1ant1es in hlgh school -
~preparation, and also to convince the student he is not prepared for -

- the particular college course. ‘We also do it so that the parent feels
- that the boy has had a fair chance and.has been helped as much as
_ - possible without any extra cost because tultlon is hlgh and we do not .’

- - -wish to burden the parent furthe.

If a student has been in the tutorial sectlon h1s mstructor cannot_'

R ._ "glve him a COI'ldltIOII grade He e1ther has to pass hun or fail hnn -
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The Dean of Freshmen also attempted to do some counselmg w1th- N

- the students who did failing work during the first and second five
week period. Many of these students wete not suited for engineering, - .

and he attempted to sift from the unsuccessful group those who
should withdraw. This year he started with 30 students 20 of whom
withdrew before the éxpitation of the term., o - |
QUEsTION: How does the tutorial system work? .
MR, MACKINNON: Every student required to go into tutonal is
also required to see the Dean of Freshmen. He interviews the man
and tries to find out what dlﬁicultxes ‘confront hlIIl and also ﬁnds
out from the instructots. o
~ MR. BRIGHT: We have an arrangement with five colIeges wheteby a
students who aren’t quite sure they want to be engineers, go to the
liberal arts college for a three-year period, and at the end of that
time if they show strength and the p0351b111ty of success in a scien-
tific program, then they.go to the engineering school for a two-year'

period. At the end of the five-year period, the two years’ credit is - :
transferred back to the liberal arts college, and the. liberal arts coI- L

~-lege gives an A.B. Degtee at the same commencement.
- Dr. Ross: We have felt very conscious of the fact that profes-'
sional schools which a generatwn or two ago 1rnmed1ately followed -

high schools now. require a considerable additional preparation. ..
Medical schools, of course, require two or three ot frequently four
years of college prepatation before admitting. The same thing is true * -

to a slightly less degree of law and theological schools. The reason -
is, of course, that the professional school curriculum is too limited '
to give all desired courses in the ongmal program, so a part of it is

now delegated to somebody else. SRR
. The engineering school - has not yet adopted thls procedure but ER

it would seem to me the time is rapldly approachmg when it W111
-be necessary, - o
In the first place the student coming to us for three years w111 L

satxsfy all, or almost all of out ordinary lower level, so-called cul-

tural requirements, and at the same time, by the specialized program = =

" which we have instituted with it, will satisfy all or essentlally aII_f'.
- of the first two years’ engineering requirements. - - )

_ To:do that we had to add two special courses in. rnathemahcs R
. which cover considerably more ground than ous ordinary sophomore S
_ and freshman mathematics. We do this partly because we are sus- -
o p1c10us of a boy who wants to study engmeermg A man brmgs h1s PRt
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s son in the ofﬁce and says My boy. wants to be an engmeer He has
" made 2 model airplane and he likes to take the Ford to pieces, and

I am sure he wants to be an engineer.” I offer no objection, but at -
. the ﬁrst opportunity I find out how his record is in mathematics, and

- .. ‘that, as a rule, answers the questmn though not always immediately. -
" We try to hold the student for, say, a year at least, taking the essen-

5  tial mathematics for a pre-engineering course, and at the same time
o '_-",_taklng roughly the ordinary requirements. of our freshman liberal

. arts college year. The result is that at the end of that year a liberal

. percentage of those students who thought they wanted to study =~ ..

:mathematlcs find that they want to study something else, and we -

“are able to divert their interests to fields where they are able to do

0 ~well instead of droppmg them at the end of the year of the m1ddle S

e - of the year with a portion of a year largely wasted.’

It is that salvage feature, and the providing of the student with

g 'a certain amount of those subjects which the engineering college has -
e not the tune to gwe that has mduced us to introduce thxs program
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PROGRAMS*——ARTS COLLEGES

ALLEN C CONGER OHIO WESLEYAN UNIVERSITY CHAIRMAN .' e

MR CONANT “The drﬁicult freshman at Dartmouth wrll arnve on ':;_..

'Saturday mommg and go to the office to get his key to his room. At -

. that time, he is grven a card whrch is his apporntrnent for physrcal S
.- examination ‘and calls for his presence at the hospital on Sunday - - 7.
- “morning. There he is given a thorough examination. If he fails to
- keep his appomtment at the time he is supposed to come, he is grven S
,-.-_another appointment later, at the additional cost of three dollars. -~ -

- In: addition to these tests the boy has to file a complete medical |

~ history, attested by his famrly physician, as part of the record and;'-"_f,
o oallof these thmgs forrn an unportant pa.rt of our student health_:;.
. ;;':.-'Vservrce T L

- On Monday, the boys are taken in groups of ﬁfty, for 2 tour of

S the library. A part of our tests embrace a library information test: . -

o _and if : any students are found to be lacklng, they are 8“"3“ addrtronal

mstructlon in the use of the library. -

~_'The English placement test; which comes on Wednesday, is grven

. not to determine what men should be excused from’ Freshman Eng- . .
- lish; but to determine which’ section would be of greatest benefit = .

" to the individual student. We have three types of sections: One sec-. =~ -

" “tion for those men who need special drill in wrrtmg, instruction in -

_ the mechanics of language and they do more theme work and less = *
.~ reading. ‘Then there is the average “section, whxch does an average'*-u-'_,
- "amount of each. - o . - L S

e aptitude in"English, who seem to be outstanding. They have an ...

. advanced - readmg hst and do more readmg and less. theme work

.. but their theme work is’ expected to be of a hrgher standmg than{f-__-;
e that required for the other two types of sections. o "

S those men continuing Ianguages in College
e _basrs of information gamed from this and the student aptrtude tests, -

- o - men are turned over, or advised to seek’.out. Professor Robert M.
e Bear whose work you know for remedral readrng Other men,’

The thrrd type of section is for those men who seem to have some;.'_f?f;;_iff‘i

- We also give placement examinatiofis in French and Spamsh for

Part of the English examination is the eye'readrng test On the.__—_-.‘.;-_
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.: rng about it, Voluntarrly appear Also there are others referred to
" Professor Bear for their instructions. Not all of the men who need -
. this ‘work report. They become engrossed in other activities, they-

L .-:_l_.-'feel they don’t want to devote the time to it and are willing to take -
" the chance of imptoving in the natural way. About 180 men work = -

_:';"ﬁ__ ::'f_wrth Professor Bear He starts his work a week after classes begrn
: _Students are. grven 2 careful exammatron to see 1f there are eye

_defects

- After. th.‘ey hsve taken therr placement tests in Enghsh and French e

. they are free to do what they please until 2:00 o’clock. ‘Then, at that .

. time they meet with a member of the Department of Phys1cal Edu-

_ cation, to- leatn about the work in recreational activities, of which -

. we require two_years. At that time the boy prcks his’ Fall actrvrty——

‘golf, baseball, soccer; or track. Occasionally, a boy is not allowed to .. '.

R choose the. actrvrty ‘he would like. because his physical examination -

- - proves he has certain defects' which must be improved. Some who o

;f':i'are underwelght take up body burldmg as therr recreation. Later on,
. '_,-g'as they improve, they are allowed to" choose some actlvrty -

‘At the ‘opening exercises -on’ Thursday morning, the Presrdent s '.

) address is directed to the i 1ncom1ug class. The upper- -classmen go at

*"once to their classes; the freshmen remain for a talk by Dean Strong. © . .
" He doesn’t make any attempt to harangue them:about high scholar- = =

S shrp, Phi Beta Kappa, and so on, because he can do it more effec- -

tively. when he meets them’ mdrvrdually He talks to them’ about the - o
o mechamcs of college The various mstructors do'a ‘good deal in-call- -~
~-ing. the students attentron to the value of hrgh scholarshrp when' SR

L _f"_they meet h1rn

In a social way, the Dartmouth Outrng Club helps by havmg feeds

early in the Fall at some of the cabins. The boys get together with . T

the upper-classmen, sing songs, talk about what college has to offer,
:__and it helps them to establlsh contacts wrth men out51de therr own
B 'j'dormltory |

-~ Miss CLARKE At Ohro State we have qurte a drﬁerent prcture

" than the one that has been presented from Dastmouth. Our fresh- -~

. 'man class totals four thousand students. We have a Freshman Week, .~
o The freshmen are ‘sectioned by the registrar’s office into sections of . -
- thirty students, girls in one, boys in another and sectioned by inter-

- college sections according to the interest which they have expressed -

* when they entered; The Arts: College students are put into sections = ¢
*A__._j_for the study of medrcrne la.w dentrstry, chermstry, or whatever'__;.
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course the student thinks will be his major interest. Last Autumn:
quarter there were 12,040 students who entered the Arts College. .=+ =
Each section of the College, has a course called “College objectives.” -
Into that required course all of these freshmen must go the first -

quarter, ‘or sometimes, the whole of 'their'_fre'shman year, according
- to the setup of the College. ' SR I >

In the Arts College, the course is called “College Objectives,” or -
“Objectives of Liberal Education,” and the junior dean has, through- =~
~ out the whole quarter, planned a series of lectures taking in the .~ .
‘things of major interest that will help to guide these boys and girls, " -

to find out just where they stand in their course.

" A lecture on the contribution of music and the fine atts is given. |
~ one day; the aims of the historical and political studies, another day; -
~ the scope of science and the modern outlook on another day. The

- 1,200 students ate divided into two sections, - SR
A remedial course is conducted by the Department of Psychology, -

o : "'a-nd is designed for students who ate not successful in their college B
program. If, at the end of the Autumn quarter, the student has gone -
on probation, or failed out of school, and is readmitted, he is forced -~

into this course, which is a five-hour course. In that class he is under

the supervision of some experts in Psychology. ‘They counsel him'

) “very catefully about the ‘reasons for his failure and watch over the Co
- outlines that he makes for each one of the other subjects he is carry-

- ing to see if he can not progress a-lit_tl_;a 'f__a,s._tg_: than he dldthe first L

quarter, . -

- Miss DICKINSON: The orientation program of Mt. Holyoke ‘is L
- really begun before the students enter, for we ask out candidates to =
- come for a personal interview,'_i_f possible, before they are accepted -
“for admission. When they come they are taken about the campus to . . -
- gain some acquaintance with the buildings and grounds. Also our’ =~ S
May Day in the spring is now a Sub-Freshman Day. Special effort. - oy
- is made to have candidates present since we give an outdoor pageant .~
“.and, if the weather is fine, the College appears at its best. With -~ .
these visits to the College we do not now think it necessary to have -~
 tours of the campus during Freshman Week, as we did in the eatlier =~ -

~ During the summer "p'recédir_ig zidm'i'ssidﬁ,“mexﬁbérs' of the Jumor

+class send out personal notes to all new students, enclosing & copy
information about the traditions and. customs of the College. Also,

































































































































































































































































































