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While higher education (HE) oȪen sees itself as a path-

way for achieving cultural integration, social mobility, 

and egalitarianism, others view it as a vehicle for pre-

serving institutional racism (Law 2017). Thomas and 
Arday (2021) argued that “…those who ignore institu-

tional racism and acts of racial discrimination because 

they are immune to it, and because of their privilege, 
are complicit in sustaining and reproducing these in-

equalities” (15). Therefore, educators, specialists, and 
critics must continually challenge factors perpetuating 
oppression and acknowledge the accomplishments of 
those who eȬect positive change in HE while also rec-

ognizing the challenges and barriers marginalized and 

minimalized students (MMS) encounter within campus 
communities. It has become a vital issue of this time.

Today, many students contemplate whether they 
should attend higher education institutions (HEI), 
with rising doubts about whether it is “worth the cost” 
(Fishman, et al. 2017). Matters of equity, diversity, in-

clusivity, and decolonization (EDI&D) signiĲcantly in-

ĳuence the decision-making process of some students, 
particularly in their choices regarding the selection 
of college or university and attendance. Unease about 
these issues, reĳected in trending hashtags such as 
#BlackLivesMatter, #SayHerName, and #EveryChild-

Matters, highlight students’ diverse experiences within 
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HEI. Consequently, educational leaders have recognized 
the need to explore the intersection of EDI&D and en-

rollment management to enhance educational access 

and the success of MMS populations.
Fostering a dynamic and diverse environment 

within HEI extends beyond the conĲnes of the United 
States. Globally, academic entities either adopt en-

rollment management strategies or fully embrace the 

strategic enrollment management (SEM) model to for-

mulate their enrollment strategies. While some regions 
have wholeheartedly embraced this paradigm, others, 
such as Canada, grapple with the SEM philosophy. In 
Canada, concerns stem ȩom the notion that SEM may 

not mirror the country’s distinct social, political, and 
educational context within the HE model. As a result, 
there is a tendency to selectively incorporate aspects of 
SEM that align with local values while not necessarily 

adopting its entire ȩamework (Smith, et al. 2022). Nev-

ertheless, countries across the globe are employing this 
model as a tool to cultivate a more inclusive and open 
classroom environment that warmly accommodates 

students ȩom all walks of life, including the MMS.
This systematized review of the related literature 

aims to investigate how enrollment management strat-

egies support underserved student populations and 
address the issues of EDI&D and seek to answer the 
following questions.

	˺ What innovative and successful practices 
have enrollment managers used to 

support the achievement of college 
and university EDI&D goals?

	˺ What are the barriers to successfully 

implementing enrollment management 
practices that support achieving college 
and university EDI&D goals?

The remaining sections of this review are structured 

as follows: (a) operational deĲnitions to clariȫ critical 
terms; (b) the methodology employed for the literature 
review; (c) the signiĲcant Ĳndings ȩom the selected pa-

pers; (d) the barriers hindering EDI&D in the enrollment 

management domain; and (e) a discussion on various 

promising practices. The last section of this article will 

serve as a conclusion, where the authors will summarize 

the Ĳndings, acknowledge any research limitations, out-
line the educational implications arising ȩom this study, 
and identiȫ potential areas for future research endeavors.

Operational DeƮnitions
It is crucial to anchor the understanding of the con-

cepts of equity, diversity, inclusion, and decolonization, using 

operational deĲnitions Ĳrmly grounded in empirical 
research to maintain clarity and consistency within the 

context of this study.
DeĲning these terms commenced with thoroughly 

examining existing literature and scholarly works. A 
diverse array of academic sources, prior studies, and 
credible publications played a pivotal role in construct-
ing a holistic grasp of the concepts under scrutiny. The 
study’s approach, informed by multiple viewpoints, fa-

cilitates a nuanced and comprehensive portrayal of the 
terms. However, it is essential to acknowledge that these 
operational deĲnitions remain dynamic, evolving in re-

sponse to emerging evidence and insights ȩom ongoing 
research and inquiries.

	˺ Equity: Equity in education ensures equal access 

to high-quality educational opportunities and re-

sources for all students, regardless of their back-

grounds or characteristics. It goes beyond providing 
equal resources and seeks to address and eliminate 
systemic disparities and barriers that might hinder 
some students’ educational success (CliȬord Ertle 
2018; Kayyali 2022; Spratt 2017; Tamtik 2017; Zhang, 
et al. 2014; Zhang and Wang 2014).

	˺ Diversity: Diversity in education encompasses ac-

knowledging and incorporating a wide spectrum 
of individual distinctions and encounters within 

student groups, educators, and educational estab-

lishments. This acknowledgement includes race, 
ethnicity, gender, religion, and socioeconomic status. 
Embracing diversity strives to establish inclusive en-

vironments where all individuals are appreciated, 
esteemed, and empowered to ĳourish (Kayyali 2022; 
Palmer 2021; Sutton 2021; Thomas 2021).

	˺ Inclusion: Inclusive HE aims to remove systemic 

and institutional obstacles hindering certain groups 
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ȩom accessing education or limiting their chances 
of thriving academically. It goes beyond admitting 
diverse students and involves creating a supportive 
and welcoming campus culture that celebrates di-
versity and promotes equity and inclusion.

	˺ Decolonization: Decolonization in HE refers to chal-

lenging and transforming colonialism’s historical, 

cultural, and institutional legacies within the edu-

cational systems (Nagdee and ShaiĲ 2021; Tuitt and 
Stewart 2021) while addressing the enduring im-

pacts of colonization on academic structures, cur-
ricula, knowledge production, and power dynamics 
in universities and other HEI.

Method

This study utilized the ȩamework developed by Xiao 
and Watson (2019), which consists of three stages that 
align with the Preferred Reporting Items for Systematic Re-

views and Meta-Analyses statements (Denyer and Tran-

Ĳeld 2009; Moher, et al. 2009; Page, et al. 2021), which 
involved classiȫing, selecting, analyzing, and evaluating 
relevant research (Moher, et al. 2009; Page, et al. 2021) 
to synergize the literature in this Ĳeld eȯciently and 
to gain a comprehensive understanding of this phe-

nomenon. By adopting this approach and conducting 
a thorough review of the existing literature matching 

the described inclusion and exclusion criteria, the study 

aimed to draw a concise response to the guiding re-

search questions.
A publication age limit of ten years was applied, re-

stricting the search to investigations between 2013 and 
2023 to arrive at the most current and relevant studies 
available. The researchers collected articles ȩom vari-
ous peer-reviewed journals in the ERIC, Google Scholar, 
JSTOR, and Sage Journals Online databases. The core 
search term used was “strategic enrollment manage-

ment” or “strategic enrolment management” to accom-

modate the various spelling conventions of the term 
“enrollment” with the delimiter of “subject.” The sec-

ondary terms “higher education,” “postsecondary,” “post 
secondary,” “colleges,” and “universities” were applied 
to focus the research on the target education level. AȪer 
this process, the database’s thesaurus included the ter-

tiary terms of “diversity,” “equity,” “inclusion,” “decol-
onization,” and “DEI” to achieve more comprehensive 
query results. As a result, the term “ethnic diversity” 
was added to the list of tertiary search terms. The re-

searchers developed additional terms to add a broader 
scope of results, which included ”indigenous students,” 

“Hispanic students,” “black students,” and “students with 
disabilities.” Finally, the term “barriers” and “policies” 
was added, searching all Ĳelds in the database.

Although Spady (1971) and Tinto (1975, 1993, 2012) 
wrote their works beyond the speciĲed ten-year param-

eter, they are included in the results because their sem-

inal contributions to the research Ĳeld are signiĲcant.

Screening for Inclusion

Initially, the researchers assessed the titles, abstracts, 

and keywords of the identiĲed publications based on 
the predeĲned inclusion and exclusion criteria, as out-
lined in Table 1 (on page 6). This process was then 
repeated through a cursory review of the body of the 
papers, with particular emphasis on the conclusion 
section. This comprehensive approach ensured that 
the researchers gathered a broad understanding of each 

study’s content and relevance to the research objectives.
AȪer scrubbing the returns for duplicates and apply-

ing the inclusion and exclusion criteria, the returns list 

was reduced to 54 (see Figures 1 and 2, on page 7). 
The researchers then embarked on a citation-chaining 
strategy to ensure the reviewed literature reĳected the 
current literature.

The articles were chosen based on the following cri-

teria: (1) inclusion of various research methodologies 
such as literature reviews, qualitative, quantitative, or 

mixed methods; (2) postsecondary or HE perspective; 
and (3) relevance to the context of postsecondary edu-

cational institutions. Most selected studies utilized the 
literature review method, including a narrative process 
(n = 18, 33.3%), followed by qualitative research meth-

ods (n = 17, 27.8%). Quantitative and mixed-method ap-

proaches were less commonly used, accounting for a 
smaller proportion (n = 8, 14.8%). These Ĳndings suggest 
that while the selection of research methods varied, lit-

erature reviews and qualitative research methods were 
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ȩequently employed. Nonetheless, research methods 
are inĳuenced by research goals, aiding in addressing 
research problems and answering research questions.

Literature Review

Serving the Historically Underserved

Even though white males historically dominated the 

North American HE systems, the systems are pursuing 
enhanced diversity. This eȬort beneĲts students and 
the curriculum, yet progress is slow, and challenges 
remain for underserved students. Although no appar-
ent philosophical arguments against diversity exist, and 
expanding access aligns with justice and social mobil-

ity principles, there are gaps in how these 
philosophies are reĳected in enrollment 
practices (Michalski, et al. 2017, 66–67). 
Collaboration between teams like SEM 

and EDI&D fosters support and retention 
strategies and ensures equity throughout 

the student journey and a fair higher ed-

ucation system.

Students of Color

In HE, the categorization of “students of 

color” refers to the classiĲcation or group-

ing of students based on their racial or 

ethnic backgrounds. This categorization 
is oȪen used for data collection, analysis, 
and reporting purposes to understand and 
address racial diversity, equity, and inclu-

sion issues on college campuses. The most 
common racial or ethnic categories used 

in categorizing students of color in HE 

may include, but are not limited to, Black, 
Hispanic or Latinx, Asian, Indigenous, and 
international students of color.

Based on data ȩom the National Center 
for Educational Statistics, the distribution 

of degrees conferred in the academic year 

2018-2019 showed disparities among the 
diȬerent racial groups. White students re-

ceived 61.2 percent of the degrees awarded, 
while Black students accounted for 11.33 percent; stu-

dents of Asian descent received 8.725 percent; Hispanic/
Latinx students earned 15.33 percent; and Indigenous 
students received only 0.58 percent of degrees, includ-

ing associate, bachelor’s, master’s, and doctorate degrees 

(NCES n.d.).

Black Students

Aȯrmative action, emerging in the United States in 
the mid-20th century, aimed to address historical in-

equalities and foster diversity, including in HE, as 

newly introduced policies attempted to break barriers 
for people of color, like Black Americans, at historically 
white institutions (Ford, et al. 2023, 54). Some states 

	TABLE 1 ➤	Inclusion and Exclusion Criteria

Domain Criteria Inclusion Exclusion

Type of Publication

Journal Articles ̀

Books ̀

Dissertations ̀

Conference Papers ̀

Reports ̀

Access
Online ̀

Paper ̀

Publication Period 2013–2023 ̀

Place of Publication

Canada ̀

United States ̀

United Kingdom ̀

Europe ̀

Rest of the World ̀

Type of Study

Empirical Investigation ̀

Theoretical Studies ̀

Research Methods

Quantitative ̀

Qualitative ̀

Mixed Methods ̀
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	 FIGURE 1 ➤ Texts by Type of Publication
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like Texas, Florida, and California implemented pro-

grams that targeted marginalized Black students, result-
ing in predatory recruitment strategies using a percent 

plan approach. Texas introduced the “Top Ten Percent 
Law” in 1997, which guaranteed automatic acceptance 
to any student graduating in the top ten percent of their 
high school class despite their school’s state or national 
ranking. Many students require signiĲcant Ĳnancial re-

sources to complete their HE pursuits, which results in 
decades of student debt with no guarantee of success 

at the HE level (MustaȬa and Dawson 2021, 9). Studies 
highlight concerns for these students, as many strug-

gle with completion challenges due to inadequate sec-

ondary school preparation for postsecondary education 
( Jimenez 2021; MustaȬa and Dawson 2021; Robson, et 

al. 2018). A Journal of Blacks in Higher Education survey 

demonstrated that only one in 20 Black students were 
rated as “college-ready” in English, reading, math and 
science, where white students were seven times as 

likely to be prepared in all four categories (The Journal of 

Blacks in Higher Education 2014, para. 3) due to students 
ȩom marginalized school districts lacking support and 
funding for success (Mbekeani 2017).

Hispanic or Latinx Students

Within the Hispanic population of 2017, the largest 
subgroup was Mexican, Mexican American, and Chi-
cano students (62.7 percent), followed by Puerto Rican 
(9.3 percent), South American (6.3 percent), Central 
American excluding Salvadoran (5.6 percent), and 
other Hispanic groups (Espinosa, et al. 2019, 37). De-

spite representing 19.8 percent of the U.S. undergradu-

ate population in 2016–2017 (57.9 percent female, 42.1 
percent male), Hispanic and Latinx students, some of 
which were undocumented, oȪen navigated margin-

alized high schools with limited funding (Espinosa, et 

al. 2019, 44). However, challenges persist as Hispanic 
students faced a greater than 50 percent dropout rate 
between HE enrollment and graduation in 2017 due 
to racism, cultural isolation, immigration status, and 

economic factors. Economic factors within this group 
drove the students to secure signiĲcant loans, worsen-

ing their future economic outlook (Espinosa, et al. 2019, 

8; Kantamneni, et al. 2016). While their representation 
among undergraduates increased ȩom approximately 
30 percent in 1995–1996 to around 45 percent in 2015–
2016, Hispanic and Latinx students tended to enter the 
community college system rather than the more pres-
tigious state institutions. Research indicates that unique 
challenges continue to be an issue for undocumented 

students, aȬecting postsecondary preparation, faculty 
representation, cultural adjustment, and communica-

tion (Glass and Westmont 2014; Knight-Manuel, et al. 

2019; Saltos 2023)

Asian Students

Like any other student group, Asian students encounter 
distinctive obstacles in HE that can impact their academic 
performance, social integration, and overall well-being. 
Recognizing the diversity within the Asian student 

community is crucial, as their experiences vary based 
on nationality, cultural background, socioeconomic sta-

tus, and individual circumstances. Regrettably, much of 
the research on race and ethnicity in HE has predom-

inantly focused on the Black-white dichotomy, leaving 
Asian Americans with comparatively less attention.

A recent analysis of mean SAT scores by race high-

lights intriguing trends. While Asian students encounter 
challenges both inside the classroom and within their 

communities, their SAT scores consistently demonstrate 

superiority in mathematics (with a 64-point advantage) 
and writing (18-point diȬerential) over white students 
and trail solely in critical reading, where Asian stu-

dents are four points behind white students ( Jaschik 
2017, para. 9). These results perpetuate the stereotype of 
Asians excelling academically. As the students struggle 
with the stereotypes, they also grapple with preconcep-

tions of linguistic limitations and reserved classroom 

behavior, leading to communication breakdowns with 
peers and educators.

Indigenous Students

Indigenous students face compounded challenges 
ȩom systemic biases and socioeconomic disadvantages 
within the education system. According to research 
by the Postsecondary National Policy Institute (2022), 
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Indigenous students accounted for 0.6 percent of all 
HE enrollment in the fall of 2020 in the United States. 
However, enrollment has steadily declined since the fall 
of 2010, seeing an enrollment decrease of 40 percent 
(n = 107,000) students (2022, 1). The research further 
presents that 42 percent of Ĳrst-time Indigenous learn-

ers in the United States. Ĳnish their four-year degree 
within six years, compared to the national average of 
other racial representation of 64 percent (2022, 2).

When Indigenous learners enroll in HE, they oȪen 
experience feelings of being separated ȩom their homes, 
families, and cultures, resulting in displacement and 
homesickness. Additionally, research indicates that, 
much like other marginalized students, Indigenous 
learners Ĳnd that Ĳnancial struggles hinder their abil-
ity to navigate HE and complete their chosen programs 
(Conroy 2013, 71). Another barrier to their success is 
academic preparedness, which varies geographically. 
Many Indigenous students report diȯculties connecting 
with the curricula, as it oȪen fails to resonate with their 
experiences and may be rooted in colonized content.

International Students of Color

Komissarova’s study (2021) unveiled the dual signiĲ-

cance of international students within educational 

settings. Beyond their role in enhancing institutional 
diversity, her research illuminated a tangible eȬect 
on MMS enrollment numbers. Notably, Komissarova’s 
data spotlighted a compelling correlation: for every ten 
international students enrolled in a U.S. university’s 

M.B.A. program, two domestic female, and MMS also 

enrolled (2021, 38). However, while this trend under-
scores positive growth, the challenge remains centered 
on retaining international students. By ensuring their 
continued presence, these students can persist in pro-

viding a multifaceted perspective and a constructive 
inĳuence within the classroom environment.

In their seminal student dropout model, Spady and 
Tinto (1971; 1975) found a sense of belongingness cru-

cial for student persistence and academic success. Ex-

tensive research has consistently supported this theory, 
particularly emphasizing the signiĲcance of a student’s 
connection to their educational institution, regardless 

of their unique needs or status (Glass and Westmont 
2014). Zhou, et al. (2021) argued that international stu-

dents oȪen encounter cultural disparities, language 
barriers, systemic racism, and microaggressions. These 
obstacles signiĲcantly impede their academic progress, 
leading to a notable disconnect between international 

students and their domestic counterparts. Consequently, 
international students may hesitate to participate in 
class discussions or group work, ultimately impacting 
the success of international students, which can lead to 

voluntary withdrawal, transferring to other institutions, 

or even expulsion due to academic underperformance 
(2021, 82).

Students with Unique Needs

Students with unique needs encompass individuals who 
require specialized support and attention due to vari-
ous disabilities or coming ȩom foster care backgrounds. 
These students possess diverse abilities, challenges, and 
experiences that necessitate tailored educational ap-

proaches to ensure their success and well-being.

Students with Disabilities

Among all enrolled students, those with disabilities are 

at a higher risk of not completing their academic pur-
suits. Approximately 14 percent of students with dis-
abilities who apply to HE programs withdraw within 
one to three years, compared to 8 percent of applicants 
without disabilities (Ferguson 2017, 2). Negative atti-
tudes ȩom faculty, administration, and peers regarding 
their unique needs contribute to this lack of persistence 
(Hong 2015; Wolbring and Lillywhite 2021), resulting in 
limited social and academic engagement due to insuȯ-

cient understanding and negative perceptions (Ferguson 
2017), which supports Tinto’s interactionalist theory on 
persistence as discrimination aȬects identity formation, 
hindering social integration (Hong 2015; Wolbring and 
Lillywhite 2021).

Students Currently in or From Foster Care

Students ȩom foster care enrolled in higher education 
face numerous barriers impacting their academic and 
emotional success. A signiĲcant challenge is the lack of 
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familial stability and support, leading to ȩequent school 
changes and a disrupted education (Elliott and FitzGer-
ald 2023, 62). Trauma ȩom their foster care experiences 
can result in mental health issues that aȬect academic 
performance (Leibson 2016, 1), and Ĳnancial constraints 
hinder their progress, as many lack the support net-
works their peers experience (Elliott and FitzGerald 
2023; Ferguson 2019; Leibson 2016).

Promising Practices
Achieving the desired results in enrollment develop-

ment necessitates establishing a uniĲed ȩamework 
and fundamental guiding principles to direct all asso-

ciated promising practices. These can be organized into 
four pivotal phases of the administrative/MMS journey: 
the analysis, strategic, interaction, and continuation 

phases. Their primary objective is to promote sustain-

able growth within the institution’s MMS population 
while simultaneously providing essential support to 
each individual.

As illustrated in Figure 3, the categorical phases ex-

hibit a longitudinal nature closely mirroring both the 

institutional and student trajectories. These paths begin 
to diverge toward the end of the cycle. However, since 

higher education administration must continually seek 
the evolution of practices, the institutional path be-

comes cyclical. In contrast, the MMS path remains linear, 
as students typically pursue their goals and transition 
into their careers.

	˺ Analysis Phase: In this initial phase, groundwork is 
laid before enrollment commences. This involves 
critical tasks for HE administration, such as fore-

casting, resource allocation, and deĲning enrollment 
objectives. Simultaneously, MMS engage in seeking 
information about various institutions’ programs 
and evaluating the feasibility of their enrollment.

	˺ Strategic Phase: This phase focuses on the adminis-
tration’s strategies and tactics to attract and recruit 

MMS students eȬectively. From the MMS perspective, 
this phase involves assessing their academic readi-
ness and seeking support to equip themselves for 
their educational journey better.

	˺ Interaction Phase: Once students are enrolled, it be-

comes crucial to ensure they receive the requisite 

support and resources to thrive and persist toward 
their academic objectives. This phase plays a pivotal 
role in fostering organizational success. While there 
is considerable overlap in this phase, the student 

	 FIGURE 3 ➤ The Four Phases of the Enrollment Planning Cycle (Administration and Student)
Note: The continuation phase for the institution represents developing sustainable growth strategies for enrollment, while this 

phase represents economic sustainability for the student. Administration-level model is considered an iterative process.
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must access institutional and social support to en-

sure they persist in their studies until completion.

	˺ Continuation Phase: During this phase, the institu-

tion develops practices that support sustained insti-
tutional enrollment growth among MMS and revisits 

the analysis phase to adapt to the evolving needs 
of the student population. Adequate practices are 
put in place to assist students in securing gainful 
employment and achieving Ĳnancial independence 
ȩom their student debts.

Analysis Phase

Enrollment Pre-Planning

Institutions could establish a mission aligned with 

academic and strategic plans (Brock and Slater 2021; 
Complete College America 2022; Ferguson 2017; Kayyali 
2022; Law 2017). Identiȫing historically-marginalized 
student segments is vital in the initial planning phase. 
Complete College America suggests assessing current 
and potential student populations to address enrollment 
gaps, including underrepresented groups like Black, In-

digenous, Latinx, Asian American, PaciĲc Islander stu-

dents; unique needs; and diverse familial backgrounds 
(2022, 5). The eȬectiveness of pre-planning involves tai-
loring attraction strategies, including unique narratives 

and attending concerns of each community, as well as 

demographic segmentation aids in understanding dis-
tinct requirements, even among smaller groups.

Identifying the Strategic Plan

Existing research has acknowledged the importance 
of state-level governing boards but lacked investiga-

tion into their inĳuence on EDI&D initiatives and ra-

cial dynamics within HE leadership (Rall, et al. 2022, 2). 
Leadership teams could align the strategic plan with 
sustainable growth and the diverse needs of the insti-

tution. The U.S. Department of Education encouraged 
governors to advance college completion through fo-

cused policies, potentially linking funding to outcomes 
like graduation rates of nontraditional students (Berry, 
et al. 2018, 263). This strategic planning encompasses all 
facets of the HEI, enhancing eȬectiveness and shaping a 

holistic future vision. Achieving this vision necessitates 
leadership to bridge divides between recruitment and 
diversity oȯces, ensuring that the student and faculty 
composition mirrors the community and aligns with 
the school’s envisioned trajectory.

Data and Trend IdentiƮcation
When craȪing a strategic enrollment policy, diverse 
data sources oȬer valuable insights. For instance, Titus 
suggested using national data, including the National 
Center for Education Statistics, the National Educational 
Longitudinal Study of 1988, and the Educational Longi-
tudinal Study of 2002, to review institutional policies 
and their eȯcacy (2021, 20–21). The National Postsec-

ondary Student Aid Study fosters an understanding 

of marginalized students needing Ĳnancial assistance. 
State-level surveys like the National Association of State 
Student Grant and Aid Programs and the State Higher 
Education Executive Oȯcers (SHEEO) database illumi-

nate marginalized student trends and Ĳnance. SHEEO’s 
comprehensive postsecondary student unit record sys-
tems provide data on student academic journeys, aiding 
policymakers. Integrating these datasets, SHEEO in-

forms HE policies, enhancing eȬectiveness and aȬord-

ability. Additionally, prioritizing recruitment campaigns 
for marginalized communities involves speciĲc metrics, 
employee training, tailored websites, and access pro-

grams. This approach encompasses Indigenous students, 
international students, and underrepresented commu-

nities, promoting EDI&D and ensuring an inclusive ed-

ucational landscape (Tamtik and Guenter 2020, 48).

Equity-Based Recruitment Strategies

Adopting ongoing and adaptive onboarding and recruit-
ment processes is essential to address the underrepre-

sentation of MMS in STEM, Ĳnance, and health sciences. 
Complete College America recommended implement-
ing an equity-based recruitment strategy to create a crit-

ical mass of students and faculty of color (2022, 16). By 
fostering a diverse and inclusive learning environment, 

institutions can challenge and dismantle stereotypes 
over time, promoting a more balanced representation of 
ethnicity and beneĲting ȩom the richness a multicul-
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tural community brings to HE. This approach ensures 
the gradual depletion of the barriers preventing Black 
and Latinx students ȩom accessing these Ĳelds, lead-

ing to increased diversity and representation in STEM, 

Ĳnance, and health sciences.

Current Infrastructure Analysis

Educational institutions increasingly acknowledge the 
signiĲcance of cultivating inclusive and equitable learn-

ing environments that embrace diverse student groups, 
including historically-marginalized communities. They 
could proactively assess their inȩastructure to bolster 
EDI&D initiatives, which encompasses ensuring physical 
spaces are accessible, with features like ramps and ele-

vators for individuals with disabilities and optimizing 
digital platforms to meet accessibility standards. Scru-

tiny of institutional policies aims to uncover biases and 
systemic barriers within admissions, Ĳnancial aid, and 
academic support. The University of Leeds highlighted 
the need for cultural competence training to enhance 
inclusive classrooms and leadership and faculty levels. 
As a result, the school experienced signiĲcant increases 
in the representation, experiences, and success of MMS 

and minoritized or marginalized leadership teams (Law 
2017, 6).

Opportunities for Satellite Locations

Creating satellite campuses in Indigenous communities 
oȬers transformative enrollment recruitment potential. 
This approach addresses Indigenous students’ persistent 
challenges with educational access due to geographi-
cal and cultural barriers in pursuing HE while provid-

ing localized and culturally-relevant learning within 

or near these communities, ensuring quality educa-

tion without disconnecting ȩom their culture, which 
promotes community ownership and empowerment, 
spurring more Indigenous students to pursue HE and 

enriching the academic landscape with their perspec-

tives. The University of Saskatchewan introduced the 
NORTEP program, which focused on teacher education 
provided through northern satellite community cam-

puses. The program has graduated 192 northern com-

munity members, predominantly indigenous students, 

with an 80 percent employment rate in their communi-
ties (Malatest 2002, 40). Collaborative engagement with 
Indigenous leaders can also lead to tailored programs 
speciĲc to local needs, fostering an environment that 
respects and celebrates traditions.

Additionally, these campuses serve as knowledge ex-

change and cultural preservation hubs, incorporating 
Indigenous languages and traditions into curricula to 

rejuvenate cultural heritage. Graduates, linked to their 
roots, become agents of change, further developing 
their communities and empowering future generations. 
Establishing satellite campuses in Indigenous commu-

nities exempliĲes a progressive and inclusive enroll-
ment approach, contributing to educational, cultural, 
and socioeconomic advancement.

Further, by creating satellite campuses within the 
marginalized communities, the students can reduce the 

general cost of their education while staying in their 

existing districts. These beneĲts are twofold: a) students 
can remain closer to home and establish culturally-sig-

niĲcant relationships with their peers, and b) the in-

stitution can promote recruiting culturally-speciĲc 
and industry-relevant community leaders into faculty 

roles. Having marginalized and minoritized community 
leaders serve as faculty will also encourage potential 
students to consider postsecondary education (Miller, 
et al. 2018).

Community Outreach and Awareness

Community outreach and awareness programs are vital 
in promoting student enrollment success for HE diver-

sity. These initiatives are essential for reaching out to 
underrepresented communities and informing them 
about the opportunities and beneĲts of pursuing HE. 
By engaging with local schools, community centers, and 

cultural organizations, HEI can raise awareness about 

available scholarships, Ĳnancial aid, and supportive re-

sources tailored to diverse student populations. Such 
outreach eȬorts foster a sense of inclusivity and belong-

ing, making HE feel attainable and relevant for students 

ȩom diȬerent backgrounds. Moreover, community out-
reach programs help dispel myths and misconceptions 
surrounding HEI, especially in communities with lim-
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ited access to such information (Holliday and Anderson 
2022). By providing accurate and accessible information, 
these programs empower students and their families to 
make informed decisions about their academic futures, 
thus increasing enrollment rates and promoting diver-
sity within HEI.

In addition to outreach eȬorts, awareness programs 
highlight the value of diversity in HE. These strategies 
can include seminars, workshops, and panel discussions 
emphasizing the beneĲts of diverse perspectives and 
experiences in academic settings. By showcasing success 
stories of students ȩom diverse backgrounds who have 
excelled in HE, MMS become inspired and motivated to 
pursue their educational dreams.

Strategic Phase

Enrollment Strategies

Planning for inclusion is crucial to creating a diverse 

and equitable learning environment. Inclusive education 
aims to accommodate the diverse needs of all students, 

regardless of their backgrounds, abilities, or learning 
styles. Enrollment planning involves considering var-
ious factors, such as identiȫing the speciĲc require-

ments of students with disabilities, linguistic diversity, 

or other unique needs. Schools must collaborate with 
families, educators, and specialists to develop personal-
ized support plans and ensure appropriate resources are 
available to foster an inclusive and supportive learning 
environment. By implementing comprehensive enroll-
ment planning strategies, educational institutions can 
embrace the principles of inclusion, foster a sense of 
belonging for every student, and lay the foundation for 

their academic success and personal growth.

AƱrmative Action Recruiting Practices
Aȯrmative action practices for hiring HE professors 
aim to enhance faculty diversity to advance an inclu-

sive and dynamic learning environment. Colleges and 
universities should actively seek and recruit candidates 
ȩom underrepresented groups, such as racial and eth-

nic minorities, women, and individuals with disabilities, 

addressing historical disparities and creating a faculty 
that mirrors the diverse student body (Complete Col-

lege America 2022). This tactic brings various perspec-

tives, expertise, and teaching styles to the classroom, 
enriching the educational experience for all students 
and serving as positive role models, encouraging un-

derrepresented students to pursue higher education 
and achieve their goals. Prioritizing diversity in student 
enrollment within higher education yields numer-

ous beneĲts, promoting collaboration, empathy, and 
cross-cultural understanding, and exposure to diverse 
viewpoints enhances critical thinking and problem-solv-

ing skills, preparing students for a diverse world. A di-
verse student body fosters community and belonging, 

and improves academic performance, retention rates, 
and student success (Glass and Westmont 2014).

Advocates of aȯrmative action believe that this pol-
icy plays a crucial role in rectiȫing the deep-rooted 
inequalities that have persisted in education for margin-

alized students. Historically, various racial and ethnic 
groups have faced systemic discrimination, which has 
translated into unequal access to quality K–12 educa-

tion, advanced coursework, and other resources crit-
ical for college preparedness. As a result, many MMS 

Ĳnd themselves at a disadvantage when competing for 
college admissions spots against applicants ȩom more 
privileged backgrounds. Aȯrmative action can address 
this imbalance by acknowledging the additional hurdles 
these students face. By oȬering a modest preference in 
the admissions process to applicants ȩom underrepre-

sented backgrounds, colleges and universities are able 
to adjust the playing Ĳeld and create a fairer opportu-

nity structure.

Financial Assistance

A recent study by Fishman, et al. found that 57 per-
cent of respondents preferred government funding for 
HE (2022) due to rising living and education costs that 
hinder marginalized students’ attendance, with most 

participants in the study highlighting the fact that they 
feel federal and state governments underfund public 
community colleges and universities (2022). To ensure 
student success, schools should oȬer merit-based and 
need-based Ĳnancial assistance as they recognize aca-

demic excellence and talent, motivating focused study, 
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while need-based aid addresses economic challenges, 

ensuring equal access to education ( Jiménez and Glatert 
2020). Designing Ĳnancial aid without jeopardizing the 
future Ĳnancial security of the student is paramount, 
and institutions could prioritize sustainable options 
such as grants and low-interest loans to attract margin-

alized students (Brooks and Parker 2023).

Interaction Phase

Student Retention

Retention stands out as paramount among the array of 
opportunities within the university landscape. For most 
MMS, their primary apprehensions upon entering HE 

encompass Ĳnancial considerations, feelings of isola-

tion, demanding academic environment, availability of 

academic support, and preparedness for their future 
careers. Piedmont University conceived an inventive 
summer bridge initiative discussed in Rettig’s paper 
named SAIL, an acronym representing “start, achieve, 
impact, lead” to help new students overcome their con-

cerns (2022, 39). This pioneering program developed 
through the school’s retention vortex targets speciĲc 
student demographics: those ȩom underrepresented 
backgrounds, Ĳrst-generation students, and individu-

als displaying early academic potential based on their 
high school records. Experienced peers who underwent 
specialized mentorship training paired up with these 
aspiring students as student navigators. The program’s 
inception involves an intensive three-day camp preced-

ing the start of the fall semester, followed by regular 

activities spanning the academic year. This strategy has 
proven extremely successful and has expanded the uni-
versity to include an admissions vortex.

Tinto’s foundational research (1975) highlights the 
importance of strong academic and social connec-

tions within institutions to deter students ȩom opting 
for alternative paths, such as diȬerent institutions or 
employment. Subsequent studies, including McInnis 
Brown, and Starett (2017), validate this notion, reveal-
ing a notable correlation between student-instructor 

interactions and student success, particularly among 
commuter students, with 94 percent acknowledging 
this link ( para. 3). Alongside faculty-student relation-

ships, Loewen (2016) advocated for peer mentoring pro-

grams as inĳuential contributors to student success and 
persistence, creating a valuable peer support network. 
Faculty members also recognize the impact of personal 
rapport on student engagement, with one noting, “[i]f 
I don’t establish a rapport with my students, they will 
not pay attention to what I have to say…Students will 
not value your input until they realize that you gen-

uinely care about them” (Smith and Gotheil 2021, 95). 
SigniĲcant research underscores the need for targeted 
support strategies for marginalized communities, in-

cluding early alerts, community-based content delivery, 

and robust Ĳnancial assistance, as tuition costs remain 
a substantial barrier for minoritized students entering 

North American postsecondary systems (Brock and 
Slater 2021; Charbonneau n.d.; Chiwandire and Vin-

cent 2019; Reyna 2021; Sutton 2021; Tamtik and Guenter 
2020). Recognizing the transformative impact of these 
strategies, institutions strive to cultivate an inclusive 

environment that nurtures success throughout students’ 

academic journeys.

Classroom Supports

A strong correlation exists between classroom support 
and the curriculum. Complete College America advo-

cated meta majors for underserved students to access 
higher education, regardless of high school courses 

(2022, 16). Micro-credentials gain importance; Kazis 
and Leasor stated that credential holders could earn 

around $15,000 more annually than non-holders (2021, 
5). Ontario committed $59.5 million (OCUFA n.d., 2), 
while British Columbia developed 130 micro-creden-

tials (Ministry of Advanced Education and Skills n.d., 
para. 6), catering to relevant training via diverse meth-

ods and supporting indigenous community needs. Rel-
evance in course content is vital. Student responses to 
the “Why is My Curriculum White?” video highlighted 
the curriculum’s dominance by white authors and per-
spectives, sidelining marginalized students (Arday and 
Mirza 2020). Power imbalances in institutions hamper 
self-advocacy for students with disabilities (Ferguson 

2017, 3) and other MMS, and hiring advocates and staȬ 
focusing on underserved students addresses this; Dal-
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housie University appoints advisors for Indigenous and 
Black students (Tamtik nd Guenter 2020). In the UK, 

movements advocate universal HE access while pro-

viding additional support for students with disabilities, 
fostering inclusivity (Chiwandire and Vincent 2019). 
Nieman and Maruyama (2005) emphasized recruiting 
faculty mirroring student diversity to bridge interac-

tions, as white faculty engage diȬerently with white and 
marginalized students (Complete College America 2022). 
Despite mounting evidence challenging its eȯcacy, af-
Ĳrmative action remains a contentious issue that U.S. 
HEI grapple with regarding hiring practices. While the 
policy was initially introduced to redress historical in-

equalities and promote diversity, critics argue that it can 
inadvertently perpetuate biases, undermine the meri-
tocratic principles of selection, and even lead to feel-
ings of resentment among certain groups. This ongoing 
struggle reĳects the complexity of addressing deeply 
ingrained disparities in representation and opportu-

nities and the broader societal tensions surrounding 

notions of fairness and equality (Liu 2017). Aȯrmative 
action may not necessarily address the root causes of 

underrepresentation, and alternative approaches, such 
as investing in educational opportunities and mentor-
ship programs, might yield more eȬective results. De-

spite these criticisms, proponents of aȯrmative action 
emphasize its importance in breaking down systemic 
barriers that have historically-disadvantaged marginal-

ized groups and argue that achieving true diversity and 
inclusion in various sectors is necessary.

Culturally Relevant Pedagogy
HEI could explore ways to enhance or adapt its schol-
arship to draw a larger MMS student population. Ac-

cording to Brooks and Parker Field (2023) Ĳndings, this 
revised approach has yielded remarkable results at the 
University of Oregon. In 2000, the university’s MMS 

student representation stood at 15 percent, surpassing 
the statewide average of 13.8 percent for marginalized or 
minority populations in Oregon (2023, 11). However, by 
implementing alterations to the scholarship ȩamework, 
the university has experienced a substantial transfor-
mation. By the latest count, the institution now boasts 

an impressive 35.7 percent of students who identiȫ as 
MMS, showcasing the eȯcacy of the modiĲed scholar-
ship strategy in fostering greater inclusivity and diver-
sity on campus (2023, 12).

To bolster EDI&D, adapting HE curricula to cater to 

the MMS unique needs and cultural relevance is crucial. 
A practical step involves infusing diverse perspectives 
into the curriculum through inclusive readings, case 

studies, and examples. This strategy promotes empathy, 
critical thinking, and a richer learning environment, 
allowing students to explore culturally-relevant topics 
while enhancing engagement and academic achieve-

ment for all students.

Flexible Delivery Modalities
Flexible delivery modes, including hybrid or online 

courses, accommodate time constraints and disabilities, 

ensuring equitable access. Inclusive practices like Uni-
versal Design for Learning (UDL) accommodate various 

learning styles. Utilizing a Universal Design for Learn-

ing (UDL) model fosters a more comprehensive and 
profound comprehension within a diverse classroom, 
considering the challenges faced by students who have 

not had the educational advantages typically associated 
with predominantly white communities (Almeqdad, et 

al. 2023). Faculty development is essential as it equips 
instructors with skills for inclusive teaching, anti-bias 
education, and understanding MMS needs. Ongoing di-
alogue among faculty fosters best practice sharing and 
teaching improvement, and through these measures, 
HEI creates an environment where MMS thrive and 

reach their potential.

Creating Customized Learning Strategies 
and Mentorship Programs
Further, customized learning strategies help to sup-

port programs and mentorships that aid marginalized 
students in overcoming challenges and achieving ac-

ademic success. Through thorough inȩastructure ex-

amination and adaptation, educational institutions can 
foster an environment valuing diversity and equipping 
students for a globally interconnected world (Tamtik 
and Guenter 2020, 42).
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Continuation Phase

Post-Graduation Success Strategies

Implementing eȬective retention and success strate-

gies is crucial to address disparities and promote eq-

uitable student opportunities. By focusing on targeted 
support, mentorship programs, and culturally-respon-

sive teaching, educational institutions can create inclu-

sive environments that foster a sense of belonging and 

empowerment for students ȩom diverse backgrounds 
(Knight-Manuel, et al. 2019, 36). Moreover, investing in 
the success of these communities not only beneĲts the 
individuals involved but contributes to a more diverse, 

equitable, and enriched society where all individuals 

can reach their full potential and contribute meaning-

fully to their communities. These strategies help im-

prove retention rates, reduce achievement gaps, and 
enhance the overall academic success of students ȩom 
underrepresented communities (2019, 51).

Post-Academic Supports

Despite limited scholarship programs, many disadvan-

taged students still graduate ȩom HEI burdened with 

substantial debt, creating a Ĳnancial crisis for students 
in these communities, as interest accumulates on loans 

regardless of their employment status or participation 
in Ĳnancial assistance programs. Disturbingly, expen-

sive for-proĲt schools in the United States actively tar-
get the enrollment of Black and Latinx students, despite 
research indicating that these students are less likely to 
complete their studies. As a result, they become saddled 
with a Ĳnancial obligation that they may struggle to 
repay due to their unchanged employment or economic 
status ( Jiménez and Glatert 2020, 142). Considering that 
these students encounter racism in the workplace, in-

cluding lower pay for equal work, upon completing 
their studies, the repercussions of this situation lead to 
increased debt through collection activities, the possi-
bility of a wage garnishment, and ultimately higher bor-

rowing costs for other necessities (2020, 145). Therefore, 
postsecondary institutions should consider providing 
no-interest Ĳnancial assistance tailored to individual 

student’s Ĳnancial needs. Moreover, establishing stra-

tegic partnerships with organizations that are likely to 
oȬer scholarships will enhance opportunities for these 
students, thereby increasing successful enrollment en-

richment (Brooks and Parker 2023, 6).

Sustainability of EDI&D
Ensuring the sustainability of EDI&D programs in HE is 

essential for creating lasting and impactful change, and 
these programs should address deep-rooted systemic 
inequities, foster inclusivity, and challenge educational 

institutions’ historically Eurocentric and colonial under-

pinnings. To achieve institutional sustainability, these 
principles must be integrated into HEI’s core values, pol-
icies, and practices. This process requires a dedicated, 
long-term commitment, including allocating suȯcient 
resources such as funding, staȬ, and inȩastructure to 
support the successful implementation and contin-

uation of these initiatives (Complete College America 
2022). Furthermore, ongoing professional development 
and training for faculty, staȬ, and administrators are 
essential to cultivate a deep understanding of the issues 
and equip them with the necessary skills to eȬectively 
implement inclusive and decolonized practices.

Additionally, the sustainability of these programs 
demands regular assessment and evaluation to gauge 

their eȬectiveness and identiȫ areas for improvement. 
This approach involves collecting data on various met-
rics, including student experiences, graduation rates, 
representation in leadership positions, and other rele-

vant indicators to track progress and identiȫ disparities 
(Brock and Slater 2021; Complete College America 2022; 
Kayyali 2022; Reyna 2021; Sutton 2021). Engaging with 
diverse communities and stakeholders, including stu-

dents, faculty, staȬ, and local communities, is essential 
to ensure their perspectives are valued and their needs 
considered throughout the development and implemen-

tation of these programs. By fostering a collaborative ap-

proach and continuously reĲning these initiatives based 
on feedback and evidence, educational institutions can 
create sustainable and transformative change that leads 

to more equitable and inclusive HE environments.
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Barriers to EDI&D
As discussed, the signiĲcance of nurturing EDI&D 
within HEI has garnered notable recognition. Drawing 
ȩom existing scholarly discourse, the existing percep-

tions of barriers concerning MMS tend to instill a pre-

disposed sense of potential failure within HEI. Holliday 
and Anderson assert that beyond comprehending the 
hindrances that MMS encounter, developing outreach 
and intervention strategies is paramount in successfully 
attracting a more inclusive MMS populace (2022, 39). 
These practices aim to create fair, inclusive, and just en-

vironments that value the contributions of diverse indi-

viduals while challenging oppressive systems. However, 
despite the growing recognition of their signiĲcance, 
numerous barriers exist that hinder the progress of 
these practices (Charbonneau, n.d.; Chiwandire and Vin-

cent 2019; CliȬord Ertle 2018; Complete College Amer-
ica 2022; Jorgenson, et al. 2018; Malatest 2002; Niemann 
and Maruyama 2005; Smith and Gotheil 2021), making 
it essential to understand them to address and overcome 

them eȬectively. These barriers are broadly categorized 
into institutional and social barriers to success.

Administration Level

Institutional barriers are systemic challenges within 

HEI structures, policies, and practices. These barriers 
can signiĲcantly impact the progress and eȬectiveness 
of EDI&D strategies, and addressing institutional barri-

ers becomes crucial for creating inclusive and just edu-

cational environments.

Lack of Representation and Leadership

The lack of diversity in leadership roles within HEI, 
including marginalized communities, is a signiĲcant 
barrier (CliȬord Ertle 2018; Jorgenson, et al. 2018; Law 
2017; Reyna 2021). A non-diverse leadership team cre-

ates power imbalances that hinder meaningful changes 
for all students and an inclusive environment (Ferguson 

2017), potentially overlooking marginalized perspectives, 
experiences, and needs. Diverse leaders oȬer insights 
and lived experiences crucial for addressing marginal-
ized challenges while enabling strategic decision-mak-

ing, considering diverse stakeholders, advocating for 
inclusive practices, challenging barriers, and ensuring 
the institution hears and responds to underrepresented 
voices. Diverse leaders also serve as mentors, inspir-
ing MMS (Miller, et al. 2018) and, thus, dispelling ste-

reotypes. Institutions must prioritize EDI&D in senior 

leadership recruitment to address underrepresentation, 
nurture underrepresented talent, and oȬer advance-

ment support. Institutions should establish accountable 
and transparent leadership processes while continually 
evaluating representation and reporting progress to 
stakeholders (Law 2017).

Biased Policies and Practices

Institutional policies and practices can perpetuate 
bias and discrimination, creating signiĲcant barriers 
to EDI&D. For example, admissions criteria that favor 
privileged groups or disciplinary policies that dis-
proportionately impact MMS can reinforce existing 

inequalities. Further, curricula that overlook diverse 
perspectives and contributions can marginalize certain 
groups and perpetuate the dominance of Eurocentric 
knowledge. Addressing these biases and implementing 
equitable policies and practices are essential to disman-

tling institutional barriers.

Resistance to Change

Resistance ȩom leadership poses a signiĲcant barrier 
to eȬective EDI&D policies. This resistance may deny 
systemic biases and hinder comprehensive initiatives, 
silencing marginalized voices and impeding progress 
toward inclusivity. Its presence in HEI can maintain or 

encourage discriminatory practices, further perpetuat-
ing disparities. Moreover, leadership resistance results 
in insuȯcient commitment and resources for diversity 
eȬorts. Without support, initiatives lack funding, inȩa-

structure, and lasting impact, leading to token gestures.

Limited Resources and Funding

Insuȯcient resources pose signiĲcant barriers to im-

plementing EDI&D initiatives. HEI, facing budget con-

straints or funding cuts, may struggle to provide support 
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services, training programs, or resources needed to fos-
ter inclusive practices. Adequate allocation of resources 
and sustained funding are crucial for overcoming this 

barrier, as these eȬorts enable the hiring of diverse fac-

ulty and staȬ, the development of inclusive curricula, 
and the provision of support services that meet the 
unique needs of MMS.

Inưexible Structures and Systems
Institutional structures and systems that are inĳexible 
and resistant to change can impede progress in EDI&D. 
Rigid curriculum ȩameworks may limit the inclusion 
of diverse perspectives or hinder the adoption of cul-
turally-responsive teaching practices. Hierarchical de-

cision-making processes lacking student or community 
input opportunities can marginalize those voices. In-

stitutions must review and revise their structures and 

systems to ensure they are responsive to the evolving 
needs of diverse populations and promote EDI&D.

Lack of Accountability and Evaluation
Another institutional barrier is the need for account-

ability and evaluation mechanisms for EDI&D practices. 
Without clear metrics and assessment processes, mea-
suring progress, identiȫing gaps, and holding insti-
tutions responsible for their commitments to EDI&D 
becomes challenging.

Lack of Cultural Competence

A lack of cultural competence within an institution’s 
leadership can impede progress in diversity and in-

clusion policies. When leaders lack an understanding 
of diverse cultures and experiences, they may strug-

gle to address unique needs, potentially resulting in 
misguided policies that perpetuate inequality. This de-

Ĳciency can inadvertently foster stereotypes and mi-
croaggressions, creating unwelcoming environments 

for diverse members. Moreover, inadequate cultural 
competence hampers eȬective communication and 
collaboration, hindering the incorporation of valuable 
perspectives and innovative solutions.

Student Level

Social Barriers to Success

Social barriers profoundly impact MMS in HE, imped-

ing their academic success and well-being. These barri-
ers arise ȩom deeply ingrained prejudices, stereotypes, 
and discriminatory practices within society and HEI. 
MMS oȪen face exclusion, microaggressions, and biased 
treatment, creating a hostile and unwelcoming learn-

ing environment. The lack of representation and visi-
bility of their identities within the curriculum, faculty, 

and leadership further reinforces feelings of alienation 
and erases their diverse perspectives. Moreover, socio-

economic disparities and limited access to Ĳnancial 
resources can limit MMS’ opportunities to pursue HE, 

perpetuating cycles of inequality. These social barriers 
signiĲcantly aȬect their mental health, self-esteem, and 
sense of belonging, making it more challenging for them 
to succeed academically and reach their full potential.

Stereotypes and Bias

Stereotypes and biases encourage social barriers that 
hinder MMS success in HE, as negative stereotypes 
based on race, ethnicity, gender, or socioeconomic sta-

tus create hostile learning environments, leading to 

self-doubt, imposter syndrome, and academic struggles. 
Studies show that biases inĳuence educator interactions, 
lowering expectations and support. These biases may 
also impact grading, recommendations, and research 
access, worsening disparities and limiting growth.

Limitations and Future Research
The research on EDI&D conducted solely by white re-

searchers enjoying privilege has inherent limitations 
that must be acknowledged. First and foremost, the 
perspectives and experiences of marginalized com-

munities directly impacted by these issues become 
inadvertently overlooked or inadequately represented. 
The lived experiences of individuals ȩom diverse 
backgrounds, particularly those facing discrimination 
and exclusion, are essential to understanding the true 

complexities of these topics. Exclusionary research can 
create a narrow, homogenous viewpoint that fails to 
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capture the full spectrum of challenges and needs faced 
by marginalized individuals.

Furthermore, restricting the initial investigation to 

only English sources can signiĲcantly limit the data 
collected. By excluding research and perspectives ȩom 
other languages and cultures, this work may have 
missed valuable insights and expertise that might exist 
within non-English-speaking communities. This exclu-

sion leads to a Western-centric bias, further marginal-

izing voices ȩom diȬerent nationalities and limiting a 
comprehensive understanding of these critical issues.

Research on EDI&D in HE policies, recruiting prac-

tices, and hiring strategies is crucial to foster a more 

inclusive and equitable learning environment. Here are 
some ideas for future research in this area:

	˺ Long-term Impact Assessment: Conduct longitu-

dinal studies to assess the long-term impact of di-
versity and inclusion initiatives on students, faculty, 

and staȬ in HEI. Analyze retention rates, career 
outcomes, and overall campus climate over time to 
determine the eȬectiveness of current policies.

	˺ Intersectionality in Recruitment and Hiring: Investi-

gate how intersectionality, the interconnected na-

ture of social identities (e.g., race, gender, sexuality, 

disability), aȬects recruitment and hiring processes. 
Examine whether institutions are considering and 

addressing intersectional factors in their strategies.

	˺ Inclusive Curriculum Development: Examine ap-

proaches to developing inclusive curricula that re-

ĳect diverse perspectives and histories. Investigate 
how these curricular changes impact student en-

gagement, academic achievement, and critical think-

ing skills.

	˺ Policy Analysis and Comparative Studies: Conduct 
cross-institutional and cross-country comparative 
studies to analyze equity, diversity, inclusivity, and 

decolonization policies and practices. Identiȫ best 
practices and learn ȩom successful initiatives in dif-
ferent contexts.

	˺ Microaggressions and Campus Culture: Investigate 

the prevalence and impact of microaggressions on 
campus culture and student experiences. Develop 

strategies to create a more respectful and inclusive 
environment.

	˺ Culturally-Responsive Support Services: Research 

the eȬectiveness of culturally responsive support 
services and resources in addressing the unique 

needs of diverse student populations. Assess how 
these services impact student success and well-being.

Conclusion
The imperative to balance change in EDI&D recruiting 
and hiring practices for members of marginalized com-

munities in HE begins with the SEM department. SEM 
practices play a pivotal role in this transformation. This 
article has illuminated the deeply entrenched dispari-
ties that persist within academic institutions, hinder-
ing the full realization of their potential as centers of 
knowledge, innovation, and societal progress. Embrac-

ing diversity is not merely a token gesture but a critical 
step toward dismantling systemic barriers and creating 
a truly inclusive learning environment that empowers 
individuals ȩom all walks of life to thrive. Recogniz-
ing the unique perspectives, talents, and contributions 
that members of marginalized communities bring to the 

table is not just a moral obligation; it is an investment 
in the enrichment and transformation of the entire ac-

ademic community.
To foster real and lasting change, institutions must 

proactively engage in comprehensive reforms that ad-

dress biases, expand outreach eȬorts, and implement 
evidence-based strategies for recruitment and hiring. 
This change criterion entails creating transparent and 
accountable selection processes, prioritizing diversity 
as a core value and actively challenging the status quo. 
Equitable access to opportunities, robust support sys-
tems, and inclusive policies will empower members of 
marginalized communities to overcome historical dis-

advantages and achieve their fullest potential. The SEM 

department’s strategic actions can signiĲcantly contrib-

ute to this mission, aligning enrollment management 

practices with EDI&D goals and driving meaningful 

progress toward a more inclusive and equitable educa-

tional landscape.
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